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ABSTRACT
A product of a statewide (California) survey of 104

school_districts and 9_county educational agencies, the report
focuses on_promising practices for use with handicapped children of
limited English proficiency (LEP). In Phase One, seven categories of
promising practices or program attributes were identified:(1) firSt
and second language development, (2) cultural considerations, (3)
teacher competencies and staffAevelopment,_(4) administrative
interface and_collaboration,_t5)_nonbiased assessment, (6)
educational placement and_programming, and (7) parent involvement.
The area of promising practice most frequently identified by survey
participants was nonbiased assessment. Major findings of the Phase
Two survey of current educational practices included the proportional
representation of LEP students in special education, frequent
consideration of language problems in the assessment_of LEP students,
and a Spanish_emphasisThe third phase_involved_compiling an
annotated bibliography on_the professional literature dealing with
special aducation_services for the culturally and/or linguistically
different handicapped student. The 112 citations which make up the
bulk of this publication are grouped according to tht seven
categories of promising practices. The final phase is an analysis_and
summary of findings for each of the seven_categoriesThe_need_for
the field_to_Zocus_more on_qualitative questions of program placement
and_educational delivery_as well as_on ways to more meaningfully
involve_parents is stressed; Appendices provide (1) a breakdown of
the components of each of the promising practices categories, and ( )

a set of forms describing_promising practices of various school
districts. Twelve pages of references are also provided. (DB)
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INTRODUCTION

Special_education services for students with limited English
proficiency_(LEP) have received considerable_judicial, legislative,
and_philosophical scrutiny during_the past 10 to 15 years. The focus
of this attention has been primarily_on issues relating to_educationai
equity, with state and:federal mandates:seeking_to remedy past
practices_that reeu'Aed in:overrepresentation of minority group
students in special education. _Fur this reason, identification and
placement practices_have beenisingled out for the bulk-6f the
attention._ The_professional_literature_has been_filled with
discussions of_overrepresentation; due processi_and nonbiased_
assessment. Researchi_legisIativei personnel preparationi_and__
materials-development:efforts all have zeroed iu on these issues;
frequently td the neglect of matters relating more directly to the
design and delivery of instruction.

The majority of the reports in the professional literature deal
either_with_the development_of statistical_data_bases_(frequently from
estimated numbers)_on minority group_representation_in special
education:or with the reporting of both data and opinion on selected
assessment instrumentation and_procedures. Judicial decisions and
legislative mandates continue td focus on_questions relating_to
prqgram access and eligibility.: Personnel training and development
efforts also_tend_to_stress student assessment_and_evaluation _

considerations. Impressive_numbers of_awiessment_instruments designed
to measure the abilities and; Iess ofteni_the achievement of
linguistically and culturally diverse children ;:re being produceU At
the:eame time, few instructional materials and programs s9ecifically
designed to meet the educational needs of these students are
available. Altnough-the issues of curriculum and program
design/delivery_are_beginning_to_be_addreesed at_conferences and in
the professional literature; theae reports are infrequent and
typically lack data on effectiveness.

The purpose of this technical report is to describe educational
practices that appear to be promising for LEP, handicappedistudents
AA one component of_a state-funded research:project;_"gpecial
Education Services_for LEPi Handicapped Students in California: State
of_the_Art_and Future_DirectionW_this task_was originally __

conceptuallzed_as deveIoping_a_model_of exempIary_practices_for the
education of LEP, handicapped students. It soon became clear_i_

however, that_the professional literature has:not addressed-this issue
in a concertedi-data-based, or-systematic fashion and that field
practices are Widely varied. By and large; bilingual special
edocation_has been_a_collection of theories_and_practices_extlapolated
from_either bilingual_education_or special_education, with_littie
evaluation of their relevance or_efficacy for bilingual special
education. A preliminary identification, review, and synthesis of
variables thi,It might relate to effective educational practice for LEP,
handicapped students appeared to be in Order.
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For these_reasonsi_the project_redesigned these activities to
include (I) the_identification tone deseription of attributes that
appear_to affect quality program dssign andidelivery_and (2) an
analysis of_current practices relative to these attributes.: These
attributea have:been designated as "protising:practiCes" and, as_soch,
provide the limas for futur2 investigation and specifica'Lion. _Four
phasesactivity were_undertaken in_this_effort to identify and
describe promising service delivery practics!s. These included:

Phase One: Mestriptionand-s-144HP-rattlees.
Identification of seven categorie-l_of program
attributes that relate:to_qualitative
education of LE? handicapped students and
the nomination/description of "promising
practices" in California.

Phase Two: Statewide Status:Study.
Summary and conclusions:drawn from data and
related information collected through a
statewide survey questionnaire on_the status
nf_educational services to LEP, handicapped
s:udents.

Phase Three: Annotations-of Literatur2.:
Annotations Of_professional literature
addressingiprogram considerationa for LEP,
handicapped students within each of the seven
categories of promising practices.

Phase Four: Analyses_and=Conclusions._
Analysis of the practices identified in the
prior three phases, with state-of7the7art
conclusions drawn and directions for future
efforts recommended.

Although presented sequentially, these four phases were developed
interactively. Extensive literature reviews were involvtd in Phases
One and TWo for both delineating categories of protising practices and
developingithe state survey questionnaire. These literature_reviews
provided the starting_point_for_Phase_Three annotations._ The outcome
of_Phase Two_and the_annotations_of_Phase_Three led to_refinement of
the_Phase_One_categories. They also formed the basis for the
state-of7the-art analysis and recommendations_for futexe directions_
developed during Phase_ Four. _Each_of these phases is reported in the
separate sections of this technical report.



Phase One
PROMISING PRACTICES

CUEGORIES OF PROMISING PRACTICES

The primary purpose of this_phase was to develop_a structure by
whichiboth to conceptualize and to identify relevant educatipnal
practices fo accomplish:this, an:extensive 7eview of the special
education and_bilingual education literature wag conducted. Program
evaluation criteria developed by various educational_agencies_were
examined and recommendations_embeddad_in presentations made at
professional_conferences were_reviewed. Finally. "Items_of Program
QuaIity. developed for bilingual education programs by:the California
State Department:of Education, were reviewed. Program_descriptors _

distilled from these efforts were combined into a single listing and
eventually coMbined into nine categories of_practice:_ (1) Primary
Language Development; (2) Second_Language Acquisition;_(3) Cultural
Considerations; (4) Teaching Competencies and Staff Development;_(5)
Administrative Interface and_Collaboration; (6) Continuum of Services;
(7) Nonbiased Assessment;_ (8) Curriculum and Instruction; end (9)
Parent and Community Involvement.

Each of these categories of promising practices was_further
developedithroughithe_specification of_specific_descriptors. A
complete delineation_of_each_category_is_presented_in_Appendix A. As
these_nine_categories_appesred to_encompass most program features
differentiating qualfAative educational delivery from those less
qualitativei_they were the variables described in_the promiSing
practice nominations component of the report. Subsequently; when both
the nominations and further:literature reviews failed to sufficlently
address some of these variables, the_nine_groupings were_reduced_to
seven. The categories_of primary_language development and_secondary
language development_were_combined and the category of_coltinuum_of
services was merged with the category of curriculum and inKtruction.
The seven categories which resulted were as follows:

1. First and Second Lenguage Development
2. Cultural Considerations
3. Teacher_Competencies_and Staff Development
4; Administrative Interface and Collaboration
5; Nonbiased Assessment_
6; Educational_Placement and Programming
7; Parent Involvement

NOMINATIONS OF PROMISING PRACTICES

Following the development_ of_these categories of promising
practices, the_nomination/descriptioniphaseof the study was
undertaken; Individuals and agencies from throughout the state were
asked to nominate teachers or:programs that-they considered_to_be

_

exemplary in some aspect of educating LEP, handicapped_children._ All
districts (104)_and county offices_of_education_(9) participating in
the statewide survey_study_were include& In addition; individuals
who had attended statesponsored bilingual assessment institutes.



individuals and_agencies_identified_througt an earlier_study (Cegelka
& Pacheco* 1984), and indlNiduals_and programs_recommended by the
Project_Advisory_Committee were sent Ietters_seeking nominations; In

s11*_letters inviting nom ;stions were sent to_308_ individuals and
agencies with identified interests in LEP, haftditapped gtddent4.

_Eath letter described project activities and listed:the nine
categories of promising practices. Recipients_were asked_to nominate
indiViduals, classesi_programs* or districts that_they_beileved to
have_promising_practices in one or more of_these categories. A
nominations postcard was included with each letter. Sixty-two
nominations were received. Each nominee or program director (where
districts or_schools were nominated) Wag then dent a letter expLaining
the promising practices study, describing the promising_practices
Categories, and providing_a_brief description of_the_nature_of his/her
nOmination. _Each_of_the nominees_was asked_toprovide a_written
description_of_what_they,considered_to be their_program's strongest
features; limiting themselves_to not more than two of the nine
categories of promising practices;

Possibly because_of thej&teness of the Sdhool:yeat (April), Only
19 completed:Promising Practices forms were returned, Represented
Were 11 unified:school districts, 3_elementary_school_districts, 1
Secondary_school districti_and_4_county_offices of_education or
regional_programs;__These_descriptions of promising practicesihsve
been_edited_slightly and are_included in Appendix E. Seven of the
program descriptions designated only one category,of_promisitg
practice, eight designated two categories, three degighated three
categories, and one designated strength in Seven of the nine
categories.

The_program_descriptions received were analyzed in terms of the
cstegoriesiof promising practices described; Where respondents had
checked:only one or two:_categories as:requestedv these were counted as
"major designations." In instances where more than two designations
Were made* the program descriptions were analyzed to_determine which_
designated practices_were_also_described_in_the_prose portions of the
responses.__Where_categories_were_both designated on the response form
and described_in_the prose description, they also were counted as
major designations of_program prattice; Categories that Vete dheOked
on the response form but:not:described viere tallied at "MitiOr Otogram
designations." _Also:included as minor program designations were
practices not:specifically designated_but imbedded in_the_descriptions
of the:promising practices._ In_all, analyses of_the 19_responses
Yielded 34 maior program designations and 15_minor program
designations. These responses are summarized in Table 1.



TABLE 1
Areas of Promising Practices

Cst ego-ries-

1. Primary Language
Development

:14A14r Minor
pesignations Designations

2. Second Language
Development

3. Cultural Considerations 1

4. Staffing/Staff
Development

5. Administrative 4 2

Interface and
Collaboratiion

Continuum of Services

7. Nonbiased Assessment 13

B. Curriculum and 4

Instruction

9; Parent Involvement

r'ROMISING PRACTICES DESCRIPTIONS

1

The area_of promising_practice_most frequently identified
involved the nonbiased assessment of LEP students-for special
?ducation. This was a major designation for 13 districts and_a minor
iesignation for one district._ Of_the 19 responses receivedi_for_fiVe
It was:the only program area designated. Only two other respondents
United their program designations to jast one area: one_designatecL
'curriculum and_instruction"_:and the othee designated "administrative
Lnterface and collaboration."

The actual descriptions of promising assessment practices touched
)n a number of variables, the most frequent being some form of
lilingual involvement. No specific practice was_mentioned by more
.han eight respondents. Those practices mentioned by at least five
eapondents fell into the following categories:
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Use of bilingual professionals in assessment.
2; Use of translators.
3. Use of primary language (non-English) tests (some developedifar

ather_populations, some_normed on other populationa, game Simply
translated from_English).

4. Assessment in_both LI and L2.
5; Parent/home contact or involvement.

Disgnastic teaching in both languages to determine areas of
learning deficit was mentionediby two respondents._ Mentioned by only
one respondent each were practices involving use of Piagetian tasks
and the use of a decision-making process as the vehicle for
assessment.

Mast programs appeared to be geared toward Hispanie_populations;
Fourteen of the nominations-specifically mentioned the Spanish
language, the Hispanicipopulation, or Spanish-language tests; one
additional respondent described serVices for children of Migrant
workera, suggesting a Spanish focus for_that program_as well. Three
respondents stated that tbey_served various Asian language groups;_one
mentioned_Portuguese_students. Three made no reference to a specific
language or ethnic group;

English was the designated language of instruction for six of the
nine respondents Who specifically addressed this variable. Bilingual
aides were frequently_available_to pravide_translation_of key_phrases
and concepts._ One_respandent_indicated that_some_attention was given
to_remediation of primary language deficits and three mentioned the
existence of_bilingual special education classroom-teachers as a
specific pragram strength. TWO indicated that bilingual instructional
assistance was provided to-students through Designated Instructional
Services or a partial day Resource Specialist pr,;gram. _Only_one
respondent specified primary language development as a program
strength.

Although the number of responses analyzed, was small, the picture
that emerges is suggestive of both program_emphases and the nature of
apecific practices. ,The analysis ofi a larger number of program
nominations/descriptions from throughout this_state, as_well_as_cther
states, would_provide a more_comprehensive picture. The state survey
data and the literature annotations in the following two sections of
this report provide a basis ror further scrutiny of these practices.
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Phase Two
STATEWIDE STATUS STUDY

_Through a statewide quesLionnaire survey_study, project_staff
developed an information base on current educational practices with
LEP, handicapped_students_in_California. A total af 104 districts an
9_county_educational_agencies responded to a nine-page:questionnaire.
Data from existing state data banks provided,additional information o

the narticipeting_districts and counties. :The sample_included
elementary, secondaryiland unified school districts of various sizes
as well as ethnic, socioeconomic, and linguistic compositions. Dtban
suburbani and rural educational vencies from throughout the state
were represented.

Status information was obtained for a variety of variables
ranging from propartionairepresentation to specific program
practices. A complete reporting of this study is available under _

separate cover (see_Cegelkai_Rodriguaz, Lewis, & Pacheco, 1984). Thi
summary/discussion_of the_study is presented in terms-of the followiq
variables: proportional representation; characteristics of districts
with and without,LEP, handicapped enrollments; screeningi/ referral /
assessment practices; programmatic/staff development needs;
educational prramming; and the Spanish emOhasis.

PROPORTIONAL REPRESENTATION

One of the most important findings of the study was:the
proportional representation of LEP_students inispecial education. Po]

this,satple, the prevalence of handicapped studeats among the_LEP
population_was not significantly different_from the prevalence of
handicapped students among the_total_population. This was true both
for spesial_education_as_a single entity and for all categories of
special education, with the exception of severely emotionally
disturbed and,ather health impaired, where LEP students were
underrepresented. Further, the prevalence rate_of_LEP_students within
the handicapped population was_proportional_to_their prevalence in the
total student population. This_was true_both_for LEP students as aft
entity and for_each_of_the_six language_groupings for which data were
available_._ Tests of differences in variance for each of these
comparisons were nonsignificant.

A district-by-district:comparison of the data_from_this_study
With speciaieducation_ethnicity data_was_precluded_as the_state
callects suchidata only from SELPAs_(regional_consortia), not from
districts. Without_data relative to the ethnic representation in
s?ecial_education for_the sample districts,_it is:difficult to
interpret these results. On_the,one hand, it could be that the
pr,i2ortional representation found is_a function of the variable

_

specified (language_proficiency as opposed to ethnicity)i suggesting
that:once Minority group-students are_identified_for special
cvasideration through bilingual education services, they_are more
likely to be appropriately_dealt with relative to special_educatian
services. On the oC.er hand, should ethnicity data fjr this Sample
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reveal_proportional special_education representation in addition_to
the_proportional language proficiency representation; it_might be _

indicative of improved special education identification and placement
practices within California. Without such comparisons, we can only
conclude that for this sample,_students with limited English
proficiency tend to be proportionally represented in special education
and to suggest _that these_findi-zs_may _be generalizable to all
districts and counties within the state.

CHARACTERISTICS OF DISTRICTS WITH
AND WITHOUT LEP HANDICAPPED ENROLLMENTS

Analysis:of_characteristics differentiating districts that did
identify handicapped; LEP students from those that_did not revealed
that_all_districts_enrolling_l00_or_more_LEP_students_also_identified
a_portion_of this_group as handicapped and that only districts with__
low_LEP enrollments failed to identify any LEP student as handicapped.
Further, in many cases this latter group did not offer special
education services to any students. Finally4 those diStritta
identifying LEP; handicapped students were characterized by larger
total student enrollmentsi larger LEP enrollments; larger 77.iP
enrollments, and greater numbers of teachers and teaching staff.

SCREENING/REFERRAL/ASSESSMENT PRACTICES

= Questions concerning referral; screening; and assessment of LEP
students for special_education revealed a variety_of practices.
Respondents tended to_believe that_tbe_m...mber_of referrals of LEP_
students_to_special education was reflective of_the number_needing
special education; this belief is congruent with the proportionali
special education_representation reported for the sample._ Special
education referrals were most frequently made by the regular classroom
teaCher (60% of the time); with the_bilingual education teacher
accounting_for_only 172_of_the_referrals. _One_might_assume_that the
bilingual education_teacher_would be the better qualifiee
differentiate second_language_acquisition problems from learning_
disorders and; thereby, to refer LEP students for:special education
screening and assessment. However; the rale Of:this:professional ill
frequently an ancillary onei which may account for theifact that most
referrals_are_made_by_regular_class_teachers. It may be that While_
these_teachers actually_initiate most referrals; the_referral_decision
itself involves consultation with bilingual_education personnel. No
data were gathered on this specific issue; however;

Responses to a question concerning differences between
assessment practices generally employed and those used with up
students_indicated_that_language_considerations_play_a more important
role in the special education screening_and_assessment_of_LEP
students. The most frequently mentioned assessment procedure_was the_
oral translation of commercially available English,-language tests _It

is interesting to note that oral_translation_of written documents_also
was the moat frequently mentioned way Of explaining due process rights
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to parents; with_over half of the districts relying on this method
exclusively. Emphasis on establishing language dominance was the
second most_ frequently mentioned difference in the screening and_
assessment procedures employed with LEP and non-LEP students. Special
attention to_parental input for purposes of establishing language _

doMinance and of ascertaining_functioning competence of the student
was reported by some districts.

Another frequeatly mentioned difference:was the use:of assessment
instruments commercially:available:in the primary language of the
child. Examination:Of:the tests listed revealed that_primary language
tests:were most typically used for_language_screening/dominance_
considerations and for_abiIity_testing._Fifteen districts (of 58
responding to_this_question)_did_list Spanish-language achievement
tests, with only two tests receiving multiple mentions: the Spanish
version of the_Woodcock-Johnson battery (listed_by 7 diStrittS) And
the Morena reading tests (listed by 2 districts).

TWo separate procedures that focused on_the appropriate
interpretation of student_assessment_information were_mentioned by 14
districts each._ One invoived_the_inciusion of bilingual adults
(teachers; aides, psychologists, migrant education:program personnel,
and occasionally community representatives) in test_administration
and/or interpretation. The second:involved the review and
consideration of non-test information (e.g., home interviews to
deterMine level of functioningi_information_on length_of_residence_in
the U.S., extent and nature of past_educational_experiences, and so
forth)._ Seven_respondents indicated that they either utilized
nonverbaLtests exclusively or that they weighed them more heavily:in
interpreting assessment results. In response:to this question, only
one district specifically mentioned the use of an adaptive behavior
scale (the SOMPA),-although when actually_listing_commerciaI
instruments used, 21 listed either the_AAMD Adaptive Behavior Scale or
the SOMPA (which contains adaptive behavior measures).

The use of direct observation of child behavior and the trying
outof various programming options before assessment were:each listed
by two respondents. No respondents spectfically listed the greater
use oficriterion7referenced measures as a way in which special
education screening_and_assessmeat_procedures_for LEP; handicapped
students differed_from procedures_used with English proficient
students. In summary, it would appear that there_is little
consistency_across the state and that academic achievement measures
are not emphasized.

PROGRAMMATIC/STAFF DEVELOPMENT NEEDS

:Respondents recognized a need for expanded knowledge and skill6
relating to assessment, although frequently these:concerns focused on
the availability of:bilingual assessment personnel, not on the
selection and use of assessment instruments and_procedures._ Next to
assessment, the most frequently cited staff development need was
information on instructional strategies and curriculum for this

9
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population. Increased knowledge of language acquisition processes was
also cited._ Pour districts_indicated that they_did_not assess_LEP
students_for_speciaLeducation. Taken_in conjunction_with occasional
phone conversations with representatives from the_sample districts;
this response suggests that some districts are under the_mistaken
impression that state regulations-preclude the special education
identification and placement of LEP students. Information on state
mandates and recommended program Practices may be an additional staff
development need.

EDUCATIONAL PROGRAMMING

A majority of the respondents indicated that Individualized
Education Program (IEP) forms were available in non-English languages,
most typically in Spanish. Over_half_af these also wrate_IEP_goals
and_objectives in_the_non-EngIish language of_the IEP_form (again,
most typicalIyi_Spanish). However. when IEP forms had been developed
in other languages, it was somewhat more likely that the goals_and
objectives would also be written in that language: 80% far other
languages as compared to 75% for Spanish.

Sample respondents indicated that IEPs_usually_included_English
language development_goalsi_but that goals_for primary language
development_were typically not_incorporated. _Similarly; only_a small
number_of respondents indicated that self-image and cross-cultural
understanding goals_were_included in the_IEPs. Approximately half af
lie LEP, handicapped_students were,served byiboth special education
and bilingual education. _The remainder received services_from_
bilingual education only_(mean of 23.6% for bilingual education
programs and BilinguaI_IndividuaI Learning Plans combined); special
education only_(mean of 26.3%), or from regular education only (mean
of .7%). _It appears, then, that either in combination or separately,
special education and bilingual education are each providing services
to approximatley three-quarters of the identified LEPj handicapped_
population; that_approximately_one-half receive (or do not receive)
services from both programs; and that less than one percent receive
services from neither program.

_Responses_indicated that typically only a small,portion of
special_education instruction is delivered in the primary language of
the student. _While the scarcity of bilingual special education
teachers may be an influencing factor, these findings_nonetheless run
counter to recommendations_of leading bilingual_education_theorists
(Cummins, 1978, 19E1; Kra8heni_1980. These authorities maintain that
continued development of the student's_primary language and the,
provision of academie instruction in that languageo_in conjunction
with attention to_cross-cultural understandingi lead to higher levels
of_cognitive developmentj better acquisition of_Englishi_enhanced_
self7confieence_and_improved_academic achievement._ The implications
of practices reported_in this study may bear further investigation
relative to their potential for adversely affecting the educational
development of handicapped, LEP students.
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SPANISH EMPHASIS

Throughout the study a_decided,Spanish_emphasiaLWAS áppärént.
Althoughithis VAS not surprisingi given both national_andstate_
demographics, as well as those of the specific districts sampled, it
doea_dedétve-mention. For the maiority_of_the LEF_Topulation:in
CalifOrnii (74.8%), within_the_sample_districts (75.9%)_, and for the
identified_LEP4,handicapped popuIation_(80;38%), Spanish was the_
primary language.: The_ majority of bilingual:education etaff etployed
by school districts appear to:be concerned with the needs of
Spanish-speaking students. These staff are more likely_toilaiinvolved
ih the_acteening and assessment_of_Hispanic_students for special__
education, whereas_for other_language__groupsinon-educator community
members_are_more_iikely:ro beiinvolved in the_assessment, parent
communicationi_and program planning steps; IEP_forms:are itore likely
to_be_deveIoped in:Spanish than:in other languages and it is more
typical to find IEP_goals and objectivas written in Spahiah than_in_
other languages., (Interestingly, however, when districts do identify
the need, have the_expertise and/or go to_the_troubIe to deveIop_IEP
formain Other languagesi_they are alsoimorejikely to write the goals
and_objectives in that_languagei) ,AIthoughispecial education
programming is_typically_provided_in:English only, when ahother
language is used, it:is: most likely to be Spaniel. Non-,EhgliSh
language:assessment instruments appear tibe_ more readily available in
SpaniGh than in:other:languages. :Although this study_did not__
apeO.fically addresa instructional materials perae,an:earlier work
(Cegelkii & PAChecoi 1984)_found_thaticurricular materials_developed
for handicapped students_are_more likely_to_target Hiapahit
backgrounds than other linguistic minority backgrounds.

The statewide questionnaire_study provided considerable
informatioft across several variables relative_to_educational_practice:1
With LEP handicapped students._ The promising_practices program
descriptiona(Phase One)_and the_analyses of relevant literatare
(Phase Three)_combine with the survey results to proO.de a compariaon
of existing and recommended service delivery practices.



Phase Three
ANNOTATIONS OF LITERATURE

This phase of tte study involved the annotation of professional
literature dealing with special education services_for the culturally
and/or_linguistically different handicapped student. Included were
journal articles, ERIC reports, conference proceedings, chapters,
books, and monographs. _The_annOtations are limited_to those documents
that integrate bilingual/multicultural concerns with special education
concerns; omitted are sources that focus On only bilingual education
or special education populations.

While,this review_of_literature is extensive, it is not
comprehensive. We liMited ourselves to the seuen categories of
educationally relevant variable escribe&in_Phase One. Thiti

precluded some literatnre, such _s that relating to proportional
representation, judicial/legislative mandates, and philDsophical
considerations. In_addition, some documents that were identified were
not obtainable for various reasons; others_did not_appear to add
eitheridata or insight to bilingual special education issues. In the
area of assessment, we had to limit our_annotations due to the__
extensive attention this issue has received. We tended to avoid
studies or discussims dealing with specific instrumentation and t
select_only a_repmsentative_sample of the_remaining assessment
literature. Finaily, our own interest in mild learning and behavior
disorders is reflected, someWhat at the expense_of literature focusing
on speech/language disorders or othe-: considerations.

These limitations notwithstanding, the annotations encompass A
sufficiently_broad range of literature to be_representative of the_
current state of the art._ All literature waa specifically reviewed
and_annotated by_project professionals with the exception of a limited
number of_annotations_that_are reprints of rAcisting ERIC entries; each
of these is designated by the symbols "+ +" appeariquat the end of_
the bibliographic citation. Some entries are included under more than
one category of promising practice. For others, topics_relevant to
multiple categories are_mentioned in the anaotationsi but the entry is
included only for the category_which appears to_be its primary focus.
This is particularly true far the category_of teacher competencies and
staffidevelopment where the literature frequently_focuses on
educationally relevant_cultural differences pertaining to learning and
affective characteristics.

In Phase Fouri_the_annotations_are summarized and_discussed in
relation to_the field practices reported in the state status survey
and the promising practices portions of the study. Extant practices
are compared to recommended ones. Patterns that deserve mention here
emerge across all seven categories.
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First, the focus of much of the existing Iiteraturc is on
developing an awareness of philosophical, demographic, legislative,
and judicial issues relating to equitable educational opportunity for
students who_are both handicapped and of limited,English proficiency.
Related to these concerns, the area of_assessment (particularly
eligibility assessment) receives considerable attention in Journal
articles; research publications., and conference presentations. The
thrust of much of the literature addressing_teacher competencies is an
the_delineationiof educationally and culturally relevant differences
in learning styles and affective characteristics of designated groups.
These presentations are_typically extrapolated from bilingual_
education literature, without data on these variables for haridicapped
bilingual students.

Relative_to educational_practices;_most literature_focuses on the
elementary sge_student and, extrapolating from_special_education_
and/or bilingual education literature, recommends various program
design_and delivery attributes, again typically without a billaguaI
special_education data base. While much of the literature across the
categories alludes to the_importance of working with parents_of
bilingual handicapped students, this does not appear to be the
specific focus of many professional efforts.

Finally; the issues_of language development and language of
instruction have received inadequate attention, with apparently little
systematic research being conducted relative to language development
end second language acquisition across varioua citegotidS and
severities of handicapping conditions.

Annotations of the_literature reviewed are presented under the
following seven categories_of promising practices: (1) First and
Second Language_Development; (2) Cultural Considerations; (3) Teacher
Competencies and Staff Development; (4) Administrative Interface and
Collaboration; (5) Nonbiesed_Absessment; (6) Educational Placement and
PrOgramming; and (7) Parent Involvement



FIRST AND SECOND LANGUAGE DEVELOPMENT

Askins_i_BE_.,_& others. (1978)._ _Responaive-enviranment_early
education_program_IIKEERY:_ Third,,yearevaluarion-study. Final
evaluation-reportr-1977-784 Lubbock, TX: Texas Technical
University. (ERIC Document Reproduction Service No. ED 157668)

This report of_the_Responsive_Environment Early_Education Program
(REEEP) describes an educational intervention providing direct
services to "high risk" (of Iow birth weight--less than 5 1/2 poundS)
3-, 4-, and 5-year-old children living in the Clovis, New_Mexico area.
The_intervention programs,idesigned to_preyent school:failure,
included early_identification and remediation of developmental

_

learning deficiencies and integration of_handicapped children into the
regular_schnol program; Student_echievement_was evaluated via
standardized tests_to measure_language development in Spanish and
English,_school readiness, and selfconcept development; _Program
impact was determined by a special regression analysis model using
three dependent variables and eight_independent variables. REEEP
students made_significant gains in language development_in English and
Spanish ahd showed:a positive and continuous_growth in self7-concept
and emotional development;The regression analysis data indicated
that 60%_of_the students scored better than estimated/expected on the
English test; 40% scored_better than_estimated/expected on the Spanish
test, and 70% scored better than estimated/expected on the School
readiness teat;

Evana-_, J. S. (1974). Word7pair_discrimination and imitation
abilities of preschool Spanish-speaking children. Journal-of
Learning Disabilities, 7, 573-580.

Auditory abilities, measured by word-pair discrimination and
single word_imitation, Of 20 economically disadvantaged
native7Spanish-speaking preschool children were investigated_in both
Spanish and English. In:order to provide_age7reIated comparative_
informationi_a group_of_20 nondisadvantaged, native-English_speakers
were evaluated on the same tasks; In spite of the dual problema of
economic disadvantage and second language_learning, Spanish speakers
were not significantly different from their advantaged
English-speaking peers in total performance on the_four_tasks; In
addition, the Spanish speakers made fewer errors_in their native
language than did the English speakers. Although poverty and/or_
linguistic interference were hypothesized to have negative effects,
they did not appear to depress auditory performance.

Gonzalez, G. (1974). Language4 culture, and exceptional children.
Exceptional Children,. 40, 565-570.

The nature_of language is discussed_in this article, with the_
author making the_point that all languages and dialects_are equally
"good."_ He points out that while the ability to learn_language is_
innate in all humans, specific language_varieties are learned in the
environment. Problems in using standardiZed testa on individuals who
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do not speak standard English_are_presented. Exampies are drawn hot
Black experiences (e.g.,_the development of the BITCH) and from
Hispenic8 _(e.g.4 thape wholspeak_neither pure Englieh nor pure
Si?anish, but a "Tex7Mex" dialect), In addition to linguistic and
cultural_factors, the roles_of adaptive behavior and community__
acceptance in minority groups are discussed. Problems in identifying
gifted children who are culturally different are listed.

Greenlee, M. (1980);_ Specifying_the needs of a "bilingual"
developmentally disabled population; Issues and case studies._
Paper Presented at the annual meeting of the Interdisciplinary
International Conference, Los Angeles, CA. (ERIC Document
Reproduction Service No. ED 188116)

This paper concentrates on reviewing what has been reported about
"normal"_bilingual_(Spanish/Englieh) development. It also addresses a
number of complex issues_involved in the linguistic and cognitive
assessment of_children Whose home language_is not_Engllsh, including:
minority labeling and verrepresentation, the relationship_between
cognition and bilingualism, the many degrees of bilingualism and the
varied bilingual programs, and the issue_of a monolingual versus a
bilingual environment for children experiencing developmental/language
delays.

: The research reviewed ioes not support the notion of linguistic
delay_due to child bilingualism; Children acquiring_Spanish and
English acquire linguistic structures at a rate parallel to
monolingual peers; However, the picture of "normal" bilingual
development remains in outline_form and there_ie little_developmental
data_on_the course Of bilingual language acquisition. Therefore there
is little_dataiavailable on what language_behavior might_indicate
language disorder. Three case studies graphically depict the
heterogeneity of linguleAc skills and the different program
requirements of bilingual developmentally disabled children; The case
studies suggest that_bilingual_proficiency is not beyond the reAch of
the developmentally disabled child.

Greenlee, M. (1981). Communicative com etence anish/E lish
developmentally disabled persons.: Paperpresented at_the_Council
for Exceptional Children Conference on the Exceptional Bilingual
Child, New Orleans. (Eric Document Reproduction Service N. ED
203647) + +

The author reviews_the literature:on code switching (use of two
languages within a turn of_speaking) as part of the conversational
speech in normal and retarded individuals, presents data on language
interaction in_the_speech,of seven,developmentally disabled_persons,
and discusses the implications of these comparisons_for program
planning with Spanish/English developmentally disabled children.
Research is seen to show that children's code switching cannot be
attributed solely to a_lack_of language differentiation; From a study
focusing on theiincidence, structure, and function of code switching
in seven developmentally disabled children and_adults, it was found
that ethnicity of the conversationlist, syntactic structure, and
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conversational functions seem to interact in the normal way for these
speakers, despite their handicapping conditions.

Implicati.ons of findings for the educatian of exceptional children
include that Iinguistic_assessment should tap_the child's_
communicative competence as wen as_formaI linguistic structures,
since a_number of sociolinguistic skills develop along with
sophistication in using grammar; that training programs based on the
child's knowledge of social rules for_language use_will be more likely
to be successful than those which violate these rules; that
educational plans should consider patterns af language use in the
child's zommunity and the family's concern for language maintenance in
school_placement_decisions; that the pattern of_each individual's
communicative_skills must be the_deciding_factor for where to start in
any_langage training program; and that the foundation in normal
language development upon_ which language_intervention_programs for
exceptional children are based will remaiu rather shaky.

Kt-44ithe, J. (1982). Second language acquisition: Implications for
assessment_and_placement. _In_AA_M. Ochoa & J. Hurtado (Eds6);

car._mSr-hateduancl_the_ (pp. 38-55). San Diego:
National Origin Desegregation Lau Center, San Diego State
University.

Based on studies of-Cummins (1980, 1981)i Burt and_Dillay (1972,
19734_1974),_Landon (1977)4 Legarreta (1979)i Kra9her_(1979) and
unlisted others-7aII focusing on nonhandicapped populations--the
author proposes that "maximum results will be achieved if these skills
are developed first in LI and then become an integral part of the
underlying competency of L2." _Informal observation by Kir/lithe "in
various school districts throughaut_CalifOrnia strongly substantiates
tnis vieei(p. 51). The rationale far this_is that many essential
language skills are not present in either language and must be
developed first in LI. _Additionanyi "perhaps the first and most
significant factor to be considered ia the discussion of why special
education is more beneficial in LI is the affective domainiand_its
interplay vith_the cognttive domain. . . Because LI IA the language
Of the home and consequently the language of Love and emotional
content, it appears_obvious that one_can_reach the child_and
potentially facilitate success more readily_in the most familiar
language, even though that language may be minimally developed" (p
49). The author suggests that the same methodologies_and
instructional strategies used to facilitate_the learning of
English-speaking handicapped children are effective techniques for LI
remediaton. _She acknowledges that "we cani_at thia_pointi_only_
hypothesize_(albeit_rather_strangly!) that the bilingual mode is the
most effective means of facilitating learning for special education
students who clearly are extremely limited Englieb speakers" (p. 52).

Langdon, H. C., & Parker, D. (1982). _Developing,a bilingual
individual education plan for language minority students. In A.

M, Ochaa_& J. Hurtado (Eds0, §lecial education and the bilingual
child (pp. 56-61). San Diego: National Origin Desegregation Lau
Center, San Diego State University.
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In discussing_the dual development or merging of the bilingual ILP
and_the special_education IEP; the_authors state_that the IEP_ must
intleide "a designation of the pupil's strongest language ror basic
akills/subject_matter instruction." They recommend "English_language
development;_content instruction in the primary language to sustain
academic achievement; and activities to promote a positive self-image
and crosscultural understanding" (p. 61).

Luetke-Stahlman._E. _(1980). Applying bilingual models in classrooms
for the hearing impaired. _(Paper presented at the Symposiuo on
Spanish and Portuguese Bilingualism; El Paso/Juarez.) (ERIC
Document Reproduction Service No. ED 132855) + +

The author examines_the use of oral bilingual_models in_programs
for the hearing impaired, contending that the_native language_Of a
hearing impaired child_of hearing parents is frequently sign language.
It is soggested that classrooms for the hearing impaired could combine
numerous languages (Signed Englishi_Signing Exact_English, and _

Atherican Sign_Language)_and modes according_to models of monoliterate
and_partial bilingualisaL It is also pointed out that a_native or
near-native signing staff would be necessary if such a maiel were
adopted.

Sanua,_V. (1975). Bilingual program for physically handicapped
children. Brooklyn: BOard of Education of the city Of !kw
York. (ERIC Document Reproduction Service No. ED 137448)

In_this Title VII funded program for the_physically handicapped,
limited_English proficient student, bilingual teachers were given fou.,7
weeks of orientation in_special education. Training: consisted of
lecturesiand_demcnstrations on special education with specific
instruction_in methods_of_teaching reading and math to students with
perceptual and motor difficulties. Following training, these teachers
were assigned to two or three schools where they provided one7on7one
tutoring to bilingual handicapped_students. They tutored students two
to three times a week,_providing instruction in Spanish and English.
The effectiveness Of this staff training approach is documented in the
Significant gaina Studente made in basic skills and positive
self-concept.

Sirota, N. (1976). !.1-Itnual_progrom for_children_in_bureau-CRMD
classes. _School_year_,_ 1975-1976. New York, NY: Board of
Education, Office of Educational Evaluation. (ERIC Document
Reproduction Service No. ED 137449) +

This document presents a description and evaluation of the
bilingual program for children in_the Bilingual Class for Retarded_and
Mental Development (BCRMD), a program designed to pLovide bilingual_
instructional_and supportive services to eligible BCRMD students. The
program provided_supplementary_bilingua1-Licultaral aerlices to 151
mentally retarded pupilsi_of_whom_108_were notv7Eng1ish dominant qnd 45
were English dominant. The program operated in four BCRMD schoos.
Each school was provided with a project team made up of a Bilingual
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Resource Room Teacher and a Bilingual Paraprofessional; The primary
goal of the program was to provide equal educational opportunity for
non7English speaking children throughiactivities that would maximize
their native language proficiency while_developing_competence in
English. The program also_sought_to_train biiinguai_teachers and to
develop a_bilinguaI7bicuiturai curriculum. The bilingual resource
room teams served two kinds of Spanish-speaking students: those most
limited in English speaking ability, and those less limited. _The
first groep received daily bilingual instruction in CORE_curriculum,
language arts, math,_English as a second language and cultural
heritage. The 'second group_received supportive bilingual instruction_
three times per week. Unlike the first group, these students received
their_developmental reading instzuction_in_English. Findings
indicated that success was achieved in Spanish reading, mathematics,
CORE curriculum, cultural heritage and self-concept. Pupils failed to
achieve success in English as a second language.

Tempes, F. (1982). A_theoretical framework for bilingual
instruction: _How does it apply_to students in special_education?
In A. M. Ochoa & J. Hurtado (Eds.), Special educatiwv_and_Xhe
bilingual child (pp. 7-23). San Diego: National Origin
Desegregation Lau Center, San Diego State University.

This paper concludes_that research demonstrates that instruction
in two lapguages is not detrimental to students of low intelligence or
those_with learning disabilities. ThisL is consistent with the Common
Underlying Language Praficiency model described by Cummins and his
colleagues.

Weiss, R. S. (1981). INREAL intervention for language handicapped and
bilingual children. Journal 4Jf the DiviSion for Early ChilAhOod
4 40-51.

This report provides support for early intervention with language
handicapped and bilingual preschool children. Using a nauralistic
method,_speech-language pathologists worked with_3- to 5-year-old8.
Longitudinal data gathered from both experimental and control
students* three years after intervention; showed_that those in the
experimental group required fewer special services, including remedial
reading, speech-language pathology, and special_education for learning
disabilities, than did matched groups of controls.



CULTURAL CONSIDERATIONS

Bransford, L. A., Baca, L. & Lane, K. (Eds.). (1973). Cultural
diversity and the exceptional child: Proceedings of_an_institute
and conference program. Reston, VA: The Council for Exceptional
Children.

This monograph reports several conference presentations that focus
on cultural diversity and the exceptional child. Three of these are
described in this annotation. Sierra's presentation on "Learning
Styles of the Mexican American" provides insight into such
characteristics as present-time orientation, cooperative learning
styles, family identity, and loyalty. She contrasts these with
typical school practices and expectations, and tecommends ways of
altering teaching strategies to facilitate the school ledrning of
Mexican-American handicapped students.

Sando_describes cultural characteristics_of Indian groups,
focusing on the Pueblo Indians. His presentation "Educating the
Native American: Conflict in Values" identifies differences in_
values, concepts, aad experiences that contribute_to home-school
dissonance. He points_to many examples of bias, inaccuracy, and
ethnocentrism in_school curricula_and practices. Specifid Indian
characteristics described are differences in tiMe concept, an
orientation toward conformity with nature, and visual as opposed to
verbal learning styles.

Chinn's_ work, "The_Asian American:_ AiSearch for Identity,"
discusses the reasons_for_some cultural stereotyprts and points to the
great diversity of Asian groups. Not_only are there Chinese, :

Japanese, Filipino, and_many others, bot each of these is divided into
a variety_of_subgroups based on language and dialect, length of time
in this countryi_and socioeconomic status. The importance of the
traditional Chinese family is described, with emphasis on the role of
negative reinforcement and guilt as a means_of controlling behavior;
verbal_censure is_more commonplace than positive reinforcemenz. _The
role_of:familyiallegiance_for_the Japanese is presented.: The_valOes
of obedience, 1oyalty4 and_achievement are also discussed. Negative
influences on the development of Asian children in this society
include cultural and racial bias/distrust and Oe nonstandard Euglish
of the_students. He concludes_that many Asian children and youth are
searching for personal identities due to the cultural conflicts
encountered And suggests that teachrix have A major role to play here.
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Castaneda, A. (1976). Cultural democracy and the lIcatl-ona1 needs
of Mexican-American_children._ In R. L. Jones (Ed.), Mainiiitr.eamin-g.
the minority child (00. 181194). Reston, VA: COunCil for
Exceptional Children.

_ This_chapter outlines the educationally relevant cultural
characteristics of Mexican-Americans. The author discusses
bicognitive development considerations forbicultUral_eduCatian. Four
clusters ofjiexican-AMerican values are delineated: (a)
identification with fililyi community, and ethnic_group.; (b)
personalitation_of interpersonal relationships; (c) status and role
definition in family and community; and (d) Mexican Catholic ideology.
Factors associated with change and heterogeneity are also discussed:
(a) distance from the Mexican border; (b) degree of economic_and
political strength of Mexican AMericans in the commuuity; (6)
identification with_Mexican and/or Maxican-Atherican history;_and (f)
the:degree of prejudice toward_Mexican7Americans. The educational
implications of_these_factors are outlined for Mexican-Americaa
children in general, with no specific reference made to those with
handicapping conditions.

Gollnick,_1). M. & Chinn, P. C. (1983). Multicultural education in a
pluralistic societx. St. Louis: The C. V. Mosby Co.

This_text_reviews a variety of_cultural considerations that relate
to the schooling of children. Among those_expIored are ethnicity,
religion, language, socioeconomic status, gender, age, and
exceptionality; Eiculturation, assimilation, ethnic identification,
standard and variety English, social stratificatiOni power and
prestige are all discussed. The final chapter of the text presents
strategies for multicultural education.

Hilliardi_A. G. (1980). Cultural diversity and special education.
.F2E,±211421-Children, 46, 584-588.

The_importance_of recognizing the role_of_culture_in education is
stressed_in this article.__Tbe author_contends that special educatian
has_ignored the ,bvious impact of culture by continuing to adhere to_
standardization it the surface structural_level. Theiinteractions_of
language; cultural background, and educationali3erception_on practices
involving the identification &nd instruction of non-majority group
children for special education are reviewedi_with an emphasia on
teacher expectations. He points_out_that_lack_of_sensitivity to
culture produces_professlonal error and suggests that professional
self-disqualification may be an ethical necessity. _He recommends that
the student's native culture be used as a building block for learning
and concludes with the observation that_"respecting CiAltdral diVeraltY
is not a benevolent act_but a prerequitite for acience and valid
Orofeagional Practice" (O. 586).
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Lazarus, P. (1981); The implementation of exceptional child
education pia&Killas.-22.1tive:Americanylungsters, Paper
presentediat the Council for Exceptional CIAldren Conference on
the Exceptional Bilingual Child, New Orleans, LA; (e.RIC Document
Reproduction Service No. ED 133352) 4-

The paper proposes a_transculturaI model that emphasizes the
importance of handicapped Indian children acqering skills and
knowledge of the majority culture without sarxificing their cultural
identity. The values and history of the Miccousekee tribeifrom_
Florida are discussed, as are the philosophy_snd organization of a_
Bureau of Indian Affairs school fir Miccousukees. The guidance and
counseling program in the school is desLribed in_terms of its approach
to_dropout_prevention, vocational guidance, and internersonal skiiie
The interpersonal skills of special educators are seen as more
important than program content.

Pepper, F. C. (1976). Teaching_the Aterican Indian child ih
mainstream settings. In R. L. Jones (Ed.), Mainstreaming the
thihod.ty Child (00. 131-158). Reston, VA: The Council for
Exceptional Children.

In this_chapter, the author contrasts the cultural characteristice
of many Indian groups_with those of the majority Anglo population.
Conflicts between Indian values and majority group values are outlined
and difficulties encountered by Indian children in the_majority__
educational_system discussed. _Ouggestions are made for 3tructuring
curricular_content and instructional strategies to meet the needs of
Indian students. The chapter addresses these needs in general, and it
makes no_direct reference to unique needs of handicapped and/or gifted
Indian students;

Smith, J. (1979). The education of Mexican-Americans: Bilingual,
bicognitive, or biased? Teacher Education and Special Education,
2 (4), 37=48.

A review of the demographic data, characteristics_research, and
teacher-student_intel.actional research relating to school achievement
Of Mexican-Atericans is presented. The author points out that
Mexican-Atericans_are the least assimilatA minority, having retained
their_native cultural patterns and language to a greater extent_than_
any other ethnic_group; Further,_Whileidifferences_exist,according to
geographic_locations, socioeconomic status, level_of acculturation,
and-individual_characteristics, the U. S Commission on Civil Rights
(1972) noted that Mexican-Atericans share a common_cultural_pattern of
traits,_values, and heritage_that sets them_apart as a distinct _and
recognizable group. In an analysis of existing research, the author
noted_that when_rurai children were included in research_studies, they
were found to display_the altruism/cooperation characteristics more
than other groups studied. Coupled with research_showing greater
field dependence_among Mexican school children, the author recommends
that_an examination of school practices in_Mexico might assist U.S.
schools in developing curricula, technologies and approaches well
suited to the cognitive styles of these students.
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TEACHER COMPETENCIES AND STAFF DEVELOPMENT

BACA, L. (1980). ril_ssualspeciallucation teacher competencida.
Boulder, CO: AACTE's Bilingual Special Education Project.

In this paperi_the author details a Iisting_of specific
competencies_needed by bilingual_special education teachers; These
include:_ _(1) language_competencies (understanding, reading,_writing,
and speaking); (2)_linguisticskills (theory and:process of_first
second language_acquisition, interlanguage interferencei and
transfer); (3) assessment (language dominance., diagnostic,
socialenvironmentali_and criterion7referenced)_;_(4)_1nstruct1on_ _

(including adapting, revisingi_and_develaping_appropriate materials in
the primary language); (5) cultural understanding (specific culture,
process of_acculturation and assimilation, and ability to work with
community groups); andi(6) parental involVement skill§ (cUltural Child
rearing_practices and differences between home and school
environments);

Baca_i__L; _(1984); Teacher education_programs; In P.C. Chinn (Ed.)
Education_of_calturallyi_dif ferent _except ional_children, (pp;

101-123). Reston, VA: The Council for Exceptional Children.

Baca reviews the development of bilingual special education,
noting_that_teacher_education programs in this_area should_provide
training_for_acquisition_of_the_skills of bilingual/biculturaI_
educationi_special education, and_a third group of cross-cuIturaI
"ewtvergenC! skills; ,As an example of this third group of skills, the
author noted that inithe areaiof assessment) bilingual special
educators would receive training in the assessment and development of
impaired_langusge_of_cLildren_from_non-English-speaking_homes. Baca
details over 70 competency statements across_six_areas_of endeavor:
(1) instruction/curriculum; (2) assess7lent and evaluation; (3)_
classroom management; (4) counseling; (5) advocacy/public relations;
and (6)iresearch. Baca_reports thf.t currently there exist three
categories of university personnel preparaton programs in this area:
(I)_traditionaI_special_education programs_that_make_special_efforts
to_recruit_ethnic minorities; (2) traditional special education _

programs that infuse bilingual special education considerations into
existing coursework and program requirements; and (3) a bilingual
special education program that is specifically designed to train
bilingual special education teachers_and includes:bilingual special
education coursework and field experiences. Problemsifaced by the
latter_specialized_group_of_programs are_presented and_steps_for_
institutionalization_of_these_nontraditional programs_are outIinedi
Twelve recommendations are made for the development and direction of
bilingual special education programs.

Baca, L., 4 Chinni P. C. (1982). Coming to grips with cultural
diversity. Exceptional Education Warterly, 2L Wi 33=45.

_This_articIe stresses the importance of_having teachers who are
trained in both_special_education_and_bilingual_education; This
requires more than special education teachers who are bilingual;



specialized understanding of second language development also is
needed. The problem is complicated by the lack of_communication anL
understanding among_special education and_bilingual:education
personnel. Universities are just now beginning to develop programs to
train bilingual special educators. Teachers_who support cultural
pluralism_are_more_likely to recognize_the individual_needs_and
differences of_culturally_diverse exceptional children_and_to_pravide
appropriate educrtion to meet these needs. For teachers who are not
bilingual, the deve,,opment of cultural sensitivity will improve their
ability_to provide for the educational and self-concept development
needs of culturally different exceptional children.

Bergin, V._ (1980). Special education needs in bilingual programs.
Arlington, VA: National Clearinghouse far Bilingual Education.

In this avarview of aivariety of issues relating to special:,
education/bilingual education, the author devotes a chapter to the
developmentiof interdisciplinary teacher education programs. She

pointa to the need for staff training within colleges of educati-on and
states_three_considerations_to guide the design_of_any staff
development_program__(university_or district level): (1) the _

characteristics of the curricular program; (2) the characteristics of
the students:to be served; and (3) the set of-skills needed by
instructional personnel working with the specified_students in the
program. The remainder of the chapter_reviews each of these
components.__The_author_specifies_bilingual_skills_and bilingual_
education_training. She points_to_the University_of Houston model
whichi_integrates biIingual_and special:education training at the
undergraduate level,_andiat the graduate level develops speciality
strands in special education with bilingual education training
incorporated into each.

Bernal, E. M. (1983), Trends_in bilingual special educatian.
Learning Disability Quarterly, 6 (4), pp. 424-431.

Bernal identifies as critical the need to recruit and train
bilingual specialists to work with LEP, handicapped students in the
schools. He points out-that even where institutions of higher
education offer both bilingual education and special education
trainingi seIdom_is there overlap_between_the twol_ special educators
are trained in monolingual, monocultural approaches and bilingual
educato:s learn little or_nothing about exceptionality; Due to
specialized efforts by federal education agencies, preservice training
has recently made efforts to establish more adequate curricula in
bilingual_special_education;__Once research_data demonstrates the
effectiveness of bilingual special education for both mildly__
handicapped and severely handicapped students, bilingual special
education may become established as a true area of concentration_
within special education. Pointing out that theary
based:research is badly needed to:guide these efforts, Bernal outlines
a series of 16 questions that could comprise the research,
development, and evaluation agendas for bilingual special education.



Bessant,-Bryd, H. (1981). Competencies for educating culturally
differett exceptional children. In J. N. Nazzaro (Ed.),
Culturally:diverse exceptional children in school. _Reston, VA:
ERIC Clearinghouse on Handicapped and Gifted Children.

In thie_status_article, the authors suggest arees ofiteacher
competency far working with exceptional minority_group students.
These include_the following:, (a) knowledge of the role of value
systems in relation to behavior; (b) knowledge of the philosophy of
differenticultures; (c) knowledge of different patterns of_hu7lan
growth and development within and between cultures;_(d)_knowIedgecf
both traditional and contemporary life_styles_of_different_cultures;

(e)_understandinuof_cuIturaI_and/or_linguistic biases in the
composi!Aon, administrationi_and interpretation of existing assessment
instruments; (f) ability to provide a flexible learning environment
which meets the needs of learners from various cultural groups.

Carpenter, L. (1983). Communication disorders in limited- and
non-English proficient children. Los Alamitos, CA: National
Center for Bilingual Research.

_ This report describes_the characteristics of speech-language
clinicians serving LEP children in California. Survey questionnaire
data obtained:from 329:speech pathologists revealed thati_while a
large proportion of clinicians who serve LEP_chiIdren_report_
non-English language_(typically_Spanish) knowledge;_few speak or
understand_non7EngIish_Janguages_at full fluenzy levels._ The authors
hypothesize that this may suggest thaticlitician-reported-second
language abilities are irrelevant to clinical practice. Further,:most
cliniciats serving LEP,children have received some type:of special
education preparation for providing bilingual special education
services, typically through the work facility. _In_terms of_services
needed by cliniciansi the_open7ended_responses_tended to focus_on
diagnostic_concerns_and to omit therapeutic issues, e4en though most
clinician time is spent_on therapy, not diagnosis. This may be due to
pressures ta comply with legal mandates relative to assessment. The
author suggests that research is needed regarding the minimum fluency
required in a non-English language to use the language_professionally.
In conclusion, the_author_points_out that_the respondents_were
professionally_prepared beyond_the basic requirements of their jobs,:
although the quality of that preparation is unknown andiskewed toward
diagnostic issues. The inclusion of speech-languageicliniciansiin the
in-service trainiftg of bilingual education teachers is recommended as
one means Of increasing their skills in working with LEP students.

Chinni P. C. & Kamp, S. H. (1982)_._ Cultural_diversity and_
exceptionality. In N. G. Haring (Ed.), Exceptiona1-children and
youth_;_ (pp; 271-392). Columbus, OH: Charles E. Merrill
Publishing Co.

It the portion of:this chapter dealing with the preparation_of
teachers fur culturally diverse_exceptionaI children, the authors _

point out_that aIthough_the Office of Civil Rights data show 25% of
special education students coming from minority background8, only 11%



of_all_teachers_are_from minority groups. The need fori_preparing
cuIturally_sensitive_teachers is stressed, and the NCATE atandarda fOr
multicultaral education are reviewed. The chapter dieCileade research
on learner characteriatica and curriculum practices relevant to
teacher preparation.

necano, P. (1979). Asian_and_Pacific American_exceptional children:
A conversation. Teacher Education _andSpe_cial__Education_,_2_ (4),
33=36.

_This paper simulates a converaation held-by members of an Asian
Pacific American Education editorial board Where they_are_reviewing an
article on teacher education and special education; In the_course of
their conversation, board_members_discuss the following factors
relevant to_teacher_educatiow _the issues of diversity (both intra-
and interethnic group),_the relevance-of eticulturation_and language
fluency_toiassessment and placement, different-ea inifaMily systems and
the obligations and,respomaiLllitiea astodiated with one's system.
Discussanta agree_thati teadhere Also_should_be familiar_with_the Asian
communities to Which their students beIong_and be_abie to demonstrate
cultural knoWledge by using different approaches wtth each Asian
student.

Fuchigami, R. Y. (1980). Teacher ethidatioft fOr Chlturally diverse
exceptional children; Eltdeptional Children, 46, 634=641.

This article identifieti the following_issues_and concerns in
preparing teaChers of_the_culthrany diverse exceptional child: (1)
the heed to_change_teacher_attitudes and_expectations;_(2) the need to
develop instructional strategies for implementing curticoldm ddatent;
(3) the need to retrain college and otiveraity teacher education
faculty_through a Deaft's grant-type approach; and (4) a need_for
institutional dotlitthent to indlhding information about minorities in
teacheripreparation programsjincontrast to_the_assimilationist
APOtoadh_tYpical within_educational institutions); He reports,on
1978_Council for Exceptional-Children study-which found thdt 78% of
the,250_colleges and univeraities ahrVeyed did nOt have_training
materials on_minority-groupS. -The Ahthor points_out_that_such
materials are available through Teacher_Corps_projects, Ethnic
Heritage projectsi_and_commercial_publishing_companies. He notes_that
Moat personnel_preparation_programs,_ when they do addreas cnitural
diVersityi_do so in the_form of_separate courses or modhlest=an
approach_that is neither comprehensive ehoogh aor adffiCiently
integrated; ,A series oficooraea WOhld beJietteri but would probably
not be acceptable given the COnatraints of teacher preparation
programs.i The ahthOr redottends an integrated_or_infused approach,
although he concedes that it_is_complex_and_difficult to implement;
He_alki_redommends_the_development of experimental courses jointly
sponsored_among_departmentsas an interim step;_ In di:oft-addl.-Oho the

authoripoints out that a-major barrier tb appropriate education_for_
handicapped children it the failhre of tea-Cher edhdation programs_to
provide information and ekillS on Working with minority students and
their parents.



Gonzales, E._(1979), Preparation for teaching_the_multicultural _

exceptional child. Teacher Education_and_Special Education
(4); 12-18.

The author describes_the "Anglo-conformity" mOdel that hag
typified Atettcan education,and traces_the_developmmt of
MdltiddltUral approacbes_in both_general_and_special education.
outlines several issues_related_to_thepreparatln,of qualified
teachers for the culturaIly_diverse exceptioaal child. _In_addition to
theineed for teachers familiar with_the_culture and language Of the :

students; the author points to the problem of: teacher educators at the
university level who are not prepared to teach_in multicultural
Bettifigg. Other concerns discussed include parental involvement and
ladk Of appropriate curriculum materials.

Granti_G. E.-(1983)i _Ethnicity-exceptionality, and tzach-er
educatiuni Uarning--Disabilit-yQuarte-rly, 6 (4)0 pp. 506-512.

Based,un reviews of recent deliueations of Or'Aeaaional
competencies for LD specialists and the textbooks_commonly_used in
teadher edUcati4h programs; the_author_concludes_ that there is
insuffidient overlapping of_ethnicity and exceptionality_in the
professional training_of:special educators and that a multicultural_
perspective is_ underrepresented in recent statements of professional
competence. She noted_that only 1 of-the 11 areas of OtOfedSional
competencies outlined hy theiCode:of Ethics and COSOetencies for
Tenth-erg:Of Leta-tang Disabled Children and Youtb_explicitly_mentions a
Sehaiti4ity to_cultural_differences4 _An abaiysis of_similar_documents
developed_by_the National Joint Committee on Learning Disabilities
revealed that cultural considerations were_implicitlyj bUtifidt
explicitly; included; _It learning_diaability textbooka, the_total
number of_pagesi_devoted to multicultural topics ranged_from_G.0% to

uith,a :-.4% mean, _In introductory_special_education texts, 1.4%
to 12.7% of the total_pages dealt with multicultural issues; with a
mean Of 4.4% and a median of 2.8%.

_While relatively little text_space was devoted to discialgiOn of
cultural issues, a considerably larger:portion of theiilliAttations
included ethnic childrenwit.iliculturally different children
accounting fori13.6% of the:children representedThe_authorinotes
that teacher educators_may_be_incorporating_ multicultural concepts,
into their_lecturesi_discqssions; and additional reading assignments.
Nonetheless; from the documents reviewed, she_warns that our_
professional training programs may_be_creating "new mythe:Abodt:the
culturally:different exceptional child, to wit that the elimination of
past injustices Satisfied the need to_attend to specialized
Charadteristics of this group of students.

Heyeni E44_Rodriquezi_F4,_&_Erb,,K. S. Mainstreaming-multicultural
education_-_into_special education4 Lawrence, KS! The University
of Kansas.

This handbook presents a model developed for analyzing university
teacher preparation curricula in special education to determine the
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extent and:appropriateness of_inclusion_of_multicultural concepts.
Thia detailed self-study_modei was_developed through a federally
funded project and designed to be repiicable at any college or
university training program.

Ortizi C. D. (1981). Training OdUcatOtS to Meet the needs of
Hispanic exceptional students::iA 04iSpeetive. In Special__
edueation-and the Hispanit Child. PrOCeedings for_the_Second
Annual Colloquium on HiSpanic Issues. New_York. NY. (ERIC
DOCUMent Reproduction Service No. ED 210404)

This_paper describes a_ master's degret_prograt at the Bank_Street
College in New York City which preparet bilingual apecial_education,
personnel. Inithis program, tetehetaiare trained_to_be sensitive:to
the learner's level of develOOtent_and rate of_progress. :Bilingual_
special education activities_are_integrated into the_ongaingispecial
education and regular education training programs. _Information about
first and_second_language acquisition in bothnormal and_handicappedi
children__ie stressed, along with assessment Of language dominance and
proficiency, as well as knowledge of the legal AtipeCts of bilingual
special education.

Plata, M. (1979). Preparing teachers for the Mexican-American
handicapped: The challenge and the charge. Teacher Education and
Special Education, 2 (4), 21-26.

Suggesting that inadeqoate personnel preparation is responsible
for the difficulties teachers haveJii dealing With Culturally diverse
exceptional_children, Plata Calla &Jr interdisciplinary efforts among
bilingual education, special_education, and other faculties.:
Recognizing_the_need to renegotiate professional roles in achieving
this_programming. he suggests:that auch efforts aro dasential if
teacher education is_to play its part in breakihg doWn stereotypes of
Mexican-Americans and in_preparing teachers to_work together in
providi4 for the educational needs of this population.

Preston, Dpi Greenwoodi_C._R., Hughesi_V.; Yuen,-P., Thibadeau, S.i
Critchlow, W.._&_Harris, J. (1984) minority idtiug in special
education:_ A_principal-mediated inservice progrAM Lit teachers.
Exceptianal Children,. 51 (2), pp. 112=121.

This articleideecribes an ineervice training program designed_for
presentation at building=level_training sessions, _It also presents
theiresults of_an_evaluation studyi,of this training program The
training packageiiinciudesan instructor's manual; an,introductOrY
flyer. a 15-minute filmstrip7cassette kit, and aidtddent textbook
covering 10 units. These units, in addition to introductory_and
overview chapters,:cover asseadMent, languege._learning_style;
educetiOnal objectives_and curriculum, educational and vocational:
barriers, policy, community. and_staff:training. ,The study included 4
building trainers. 20 participants;_and a,contrast group of 10
teachers. Dependent variables of the atntly_indladed Measures_of_
chapter masteryj pre-_and post-teat knoWledge_attainment, ratings of
application tasks, and Mealtures of trainee satisfaction. Results
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indicated that trainees mastered_the contentiimade substantial and
continuing applications within their school sites, and were highly
satisfied with the training they received.

Prieto, A. .G.,_Rueda, R.i_&_Rodriguez,,R; F. (1981); Teaching
competencies for bilingual/multicultural exceptional children;
leacher_Education-and-Special Education 4 (4), 35=39.

This article reports on a survey of 77 teachers in the Phoenix,
Arizona area aimed at identifying competencies for teaching
bilingual/muiticultural exceptional children; Using a Likert-type
scale, teachers responded to a listing of 18 competency statements
that had been gleaned from literature searches. The three
competencies rated as most important included: (1) ways to involve
parents in the educational process; (2) ways to assess
bilingual/multicultural children in terms_of_classroom performance
(i.e., using task analysis or criterion-referenced tests); and (3)
specific methods for_working with btlinguaI/muIticultural exceptional
children in the classroom. The authors note that the majority of the
respondents were Anglo, indicating an underreprsentation of ethnic
group teachers. The extent to which this fact affected the competency
ratings is unknown. For instance, the authors point out that the
failure to highly rate either language familiarity or the examination
of cultural backgrounds of children may be a_function of insensitivity
to the_importance of_these variables on the part of the respondents,
or it could be that they already felt sufficiently sensitized. The
authors warn that special educators should exercise caution in
generalizing to the handicapped from studies with nonhandicapped
students, as the possible interactions between handicapping
condition(s) and cultural/linguistic effects are unknown.

Ramirez, B._A., &_Tippeconnic, J; W., III; (1979); Preparing
teachers of American Indian handicapped children. Teacher
Education and Special Education, 2 (4), 27=32.

The authors point to_the historical_problems_in Indian education
where 85-90% of_reservation_teachers_are_AngIo, 5% are nonwhite, and
only 5% are IndianA_ The non7Indian teachers have typically gone to_
Eastern_universities, have no training_in Indian cultures, and speak
no Indian languages; _Their resulting difficulties and frustrations
lead to high teacher turnover rates and:low teacher_expectations_and
contributeito high dropout rates among Indian students._ A,number of
personnel development_programs were_funded_by the Office of Indian
Education under_the provisions_of_the Education Amendments of 1974;
While_some_of_these have incorporatedispecial education componentai
none_have beenispecifically_special:education projects. Several
special projects-under the Bureau of:Education of the_Handicapped (now
Office of_Special Education and RehabilitativeServices)_have targeted
the:training of special education_teachers to educate Indian_
handicapped_children. _The_authors identify a need for coordinationiof
efforts_among_tribes, universities, and federal and state agencies:if
sufficient numbers of_appropriately trainedispecial education teachers
are to be prepared._ In addition to the training of increased numbers
of Indian special educatora, the aUthora Call for improvements in the
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manner in which this training_is conducted. At both_the_preservice
and inservice_leVels, approaches that_integrateispecial education and
Indlah eduCatiah are_needed. _Included_shouid be awareness and_
understanding of Indian_peopie,_the breaking down=of_stereotypee,
knowledge of_tribaldiversity, learning charatterietial of Indian
Children, tribal self-determination, and tribal latighagee and
cultures. First-hand knowledge and experiehdee ere also recommended.

Rodriguez, R., Cole, J., Stile, S.i_4i_Gallegoz,_R._ (1179).
BilingualisM and bicUlturalism_for_speciai educationiclassrooms.
Teacher Edudation and Special_Education-__2- (4), 69-74;

This article_outIines a plan to:assist spedialieddCatere th_their
interactions with Spaniah7backgr)und handicapped Children_and_their
parents. Studies:suggesting:the benefits_of bilingualbicultural
education fer handicapped_children_from culturally diverseibackgrounde
are reviewedi Along with_past practicesi_and judicial decisions
regarding testingi_placementiiand due process rights. Three Sete of
bilxngualbicognitive competencies:that can_eaeily be teetered by
monolingual_special educationiteachers:are deedribed. These include:
(1)_ideological, social, and historical awareneaa (including knowledge
of attitudes and beliefs on mental retardation and learning
disabilities, Parental attitudes_about_school.,:and family structure);
(2) parental and community_inclusion (acceptance of family and home in
the Claderoom, provisions_for direct_parental partitipation:, and
tOttdnication inApanish);,(3)_bilingual/bicultural turriddlir
Special_education cIassrooms_(including artistit-tteatiOnS4 folklore,
dence,_mhsic, dress, food, bilingual/bicultural language arts--poems,
puppetry, rhymes, plays, and Spanish vocibulary--questioning,
directing, praising).

The authors_point outithat three major fattora haVe COntributed to
a_recognized need for specialized training of:profeSaiOnala Ao work
predominantly with Hispanic children. Theile_iiiclude_:_ (1) research on
the effects-of utilizing etendardized_tests_to_ measure the
intellectual abilities of_Hispanicsli(2) judicial decisions regarding
identifiCation and placement of Hispanic children intd apetial-
education;: and (3) data indicating gains in achievemeht aiii-4Jhg Hispanic
Children when instruction is conducted in Spanieh.

Ruede,_R., &Prieto, A. G. (1979). Cultural_pluralistl_Impiications
for teacher education. Teacher Education and SpeciaI_Educatiow,___2_
(4), 4-11;

The ehthGrs_provide_an_extensive discussion of culturally_
easociated varl_bles related to:education, pointing oiit that (e)_
further_work_is_neededito clarify the_relationehip Of_dognitive_style
to academic achiew4ment, and (b) the_implications_of cross-cultural
differences muat beieztrapelated_from_research employing
hohexceptionalipopulations as_there_is a lack:of a research base W.th
eIteptional children.__The authors maintain that multicultural
education_must go_beyond ajocus on overt aspecte of Culthre_to an
understanding of covert aspects_of cultural/linguietic differences.
They propose that the content Of teacher-training programs be
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broadened toteflect the: developing_empiricaI knowl.tdge_in these
areas; _Teachers should kuow_reievant empirical research an&be aware
of itS limitations._ In_addition toicontent 1.88d68 Such as_thesei the
authors_propose_that attention be gi!en to the manner in which _

teachers_are trained._ Instead Of_Separate programs in multicultural
special educatic.a, infusion of MUltteilltural_competencies throughout
the_speciaI:education teacher Oreparation_program is recommended.
They acknowledge that pOlitiCal_and/or_funding_reasons may make it
more feasible_to maintain_separate_programs until_they ate- Securely
establishedi but suggest_that the ultimate:goal_of teaCher training
PiOgrams must be_the_incorporation of a multiedltUral orientation into
411 Phases of training.

Salend, S. J.,_ Michael, R.:J.0 & TiOlOri M. (1984). Competencies
necessary for iastructing_Migraut handicapped students.
ExteLtional Children 51 (1)i pp. 50-53.

: The authors_report the results of a stndy Of the relative
importance_of_45 teacher competencies Ad perdeived_by 163 educators
wha_provide services:to migrant handiCAPPed_students. :The::
competencies_fell:into:roughly tWo categories:_ those relating to
generic spetial_education_practices_and those relating:to the:unique
needs Of the migrant_handicapped and their families; Of the_12__
COMpetencies_rated_most highly by the respondentai four_addressed the
importance_of_affective development and_cOMMUnication_with parents and
community agencies. CompetencieS relating to_noninstructional or:
skill application:knowledge (640 understanding_of special_education
issues and historical permpectiVesi_the Iitigative_and legislative
history:of bilingual dOecial_education understanding dt conducting
researchirelated_to_migrant_handicapped students) were rated as the_
bOttetisix_in importancei,_with proficiency in the hative_language of
the child_perceived_as_the seventh lenst iiiipdttiadt competency. While
these_perceptions are subject td ertOr AUd haVe no empirical
validationi_the researchers suggedt that they_do provide a_framework
from which to initiate efforts to design_and implement programs to
prepare eduzstOrts tO work with migrant handicapped studenta.



__(1M, April); _Preparing=personnelto-st:rve learning_
disabled__Rispanics_;:- Paper-presented at che_Annual Interuational
Convention of The Council for Exceptional Children. (ERIC
Document Reproduction Service EC52677)

This__paper_reviews_factore that affect tht_ preparation, of Leachers
to_work_with_learning disabled Hispanic students; The author
discusses_a number:of constraintsion the preparatiol_Of bilingual
special education teachers, including the problems of power and
territoriality) constraints on teacher preparation timei_historical
diffiedltida in integrating disciplinesi_and_an_insufficient number_of
bilingual:professionals to_recruit_for_the_various bilingual teaching
roles. The author_also_discussea_similarities bet-een bilingual and
special_education and_points out_that these facilitate the_integration
of_the two_disciplines. These similarities include the,apoelalited
nature:of the_populations, similar litigative and legialative
histories,_specially defined iastructional procedures and materials,
the_availability of unique resourcesiiand specialized teacher
training. 'Content areas for_preparation_of_bilingual_special _

educators_include_linguistics and_language skills, social and cultural
foundations_of education, human development_and learning,
psychopersonal domains, assessment, curriculum,_evaluation and
selection of instructional materials, and school-community
relationships.
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ADMINISTRATIVE INTERFACE AND COLLABORATION

Landurand, P. (1980). Bilingual special education report. In P.
Landurand and others (Eds.),
and special educatim. Presentations from the Roundtable on the
Bilingual Exceptional Child. Reston, VA: ERIC Clearinghouse on
Handicapped and Gi2:ted Children.

This paper describes ne Bilingual Special Education Project
(HISEP) in Massachusetts. Created out of joint efforts of the
Massachusetts Advisory Coune.1 for BilingualEducation and the
Bilingual Special Education Training_Group_Task Force within_the State
Department_of_Education, ..his_project coordinates its_efforts with the
state Bureau of Transitional Bilingual EdumEtion,_Division of
Curriculum and Instruction, Bureau of,Equal Educational Opportunity,
and the Division of Vocational_Education,_as well as theistate
Bilingual Advisory Council. The project has sponsored adminIstrative
workshops throughout .:)4e state for Directors_of Special Education and
Bilingual Education_programs ae_well_aa_statewide_conferences on
bilingual special education. _The project also established a Statewide
Bilingual Clearinghouse that houses information on bilingual special
education humaniresources, training programs, materials_and curricula,
a placement center, nationwide program leaders, research
dissemination, and a Job_Bank for bilingual:exceptional students
(nnimplemented at:time of report). The project also worked with
selectee local_school_systems_on a modeI_Interdivisional Approach to
Bilingual Specisi_Education_invoIving the development of_ _ _

building-IeveI teams consisting,of an ESL teacher;:bilingual teacher;
special education teacher, reading teacher, counselor, a regular
education teacher, and the building principal. Theifunctions of the
team were to develop assessment and placement procedures and to
monitor_and re-evaluate educational plans for bilingual handicapped
students.

Martinez; O. (1982). Developing a plan for coordination- of
bilingual-and special education services: San Jose Unified-SehoOl
District:Plan, in A. OChoa_4 J.:Hurtado (Eds,), Special education
and the bilingual child,_(106-7111). (Conference proceedings).
San_Diego:__National Origin Desegregation Lau Center, San Diego
State University

This paper delineates a-procedure for cooperative programming
among Bilirgual Education, ESL,,and Special Education programs, The
various program_ funds are coordinated_for staff development, the
hiring of appropriate aides,_and_the_piloting of innovative programs.
Criteria_for_seleeting_program options_and possibilities for
maximizing program options are suggested.

Martinez, I., Foley, P,, & Vasquez, M. (1902). How-to utilize
various state and federal agency resources for limited English
proficient_pupila_with exceptional_needs, In A,M,_Ochoa_& J.
Hurtado (Eds.), Special education _and_the_bilingual_child
(88-93). San Diego: National Origin Desegregation Lau Center;
San Diego State University.
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This paper describes ways to access a variety of agencies and
services as well as to interface funding from bilingual education and
special education within the State of California. Training
opportunities and resources within the state are also mentioned.
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NONSIASED ASSESSMENT

Abbott, R., &_Peterson, F. J. (1975).: re
alliaround==yon._: Paper-presented at the Interna'ziotal
Bilingual7Bilcultural_Conference,-Chicego. (ERIC Document
ReprOduction Service No. ED 1218529)

The primary:thrust of this paper_is to provide awareness level_
information_about Iearning:disabilities to_bilingual:educators. The
authors point out that early evaluation and correct diagnosis:is
essential if-students are to achieve their full potentials. A
multidisciplinary approach is recommended for differentiating_specific
learning_disabilities from:the effects of_bilingualism. _Differential
Diagnostic Assessment, conducted_by_a_bilingual/biculturaI assessor,
shou1d_inc1ude_(1)_language_assessment; (2) achievement in reading and
math;_(3)_perceptual functions;_(4) visual motor skills; (5):adaptive
behavior_focusing_on culture and environment._ It addition, the impact
of_cultural and_linguistic influences,(language, fetidly structure,
wluesulearning styles) must be:considered. :The two language_systems
should:be compared:and contrasted to_distinguish between_problems
involving linguistic and_cultural_differences_and_those involving,
actual learning_disabilities._ Factors influencing the educational
prescription and treatment program sre the severity of the problems,
the_age of the student, and the home and school background of the
student.

Alley, G., & FosterC, (1978). _Nondiscriminatory testing_of_
minority and exceptional children. Forms_on_Exceptional-Children,
9 1-14.

: :This:in-depth review of issues and progress in nondiScriminatory
testing discusses legal requirements relative_to nondiscrimination,
various approaches to nondiscriminatory_testingi_and_nondiscriminatory
testing with severely/profoundly_handicapped children. Specific
recommendations relative to_nondiscriminatory testing are made and
research questions to be addressed are poseth

Bacai_L., &:Chinn, P. C. (1982). _Coming to grips with cultural
diversity. Exceptional Education Oixarterly, 2, (4), 33-45.

The authors briefly_review_the_litigative history involving the
use_of_standardized_tests to identify minority children as mentally
handicapped. They point_out that many minority children:have:been
placed in special education classes due-to cultural and linguistic_
differenceso_not because:of intellectual_handicaps.
occurs, now it appears that_culturally and_linguistically_different
children who_are truly handicapped_are being denied specialieducation
services. _Three court cases in the State of New York are cited Mt
evidence of this trend. As a remedy, the authors_citeithe SOMPA as an
adaptive fjrm of assessment for-handicapped minority children. For
gifted children, creative methode of identification such as peer
nomination appear to be promieing.
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dailey, D. B.; & Harbin, G. L. (1980). NondiscriMinatory evaluation.
Exceptional Children; 46; 590=596.

__ The authors discuss current attempts to reduce school bias through
the development of_new assessment and_evaluation-procedures. Various
approachesjor nonbiased testing:are discussed, including the: :

development of new testing procedures,:the use of adaptive:behavior
scales,:the use of criterion referenced measures;_and_the_development
of local r special_group_norm3.__The authors_potnt_to_the potential
for_bias in_each_step the_decision_making process. Bias can be
found_in the_referrai process, the establishment of eligibility
criteria; the_interpretation of results; the recommendation for
placementi_and the actual placement decision itself. Attention to
nonbiased aseessment_does not supplant:concern_over appropriate
educational programming:, which should be the ultimate atm of
ucational decision making. The authors_propose that_the_elimination

of bias and good decision making are two_separate goals; the_former is
a Iegal;_social, and ethical goal and the latter an educational
programeng goal.

Bernal, E.:14.0 & Tutket0 J. A. (1981). A manual for screening andaglieflishiroficiensa _Paper
presented_at the_Councii far_ExceptionaI_Children Conference on
the_Exceptional Bilingual Child, New Orleans. (ERIC Document
Reproduction Service No. ED 209785)

This_manual details-a-three-phase procedure for screening,
assessing, and Placing bilingual_exceptional_children.The_three
phases_specified Include informal_Ianguage_screening; formaI_Ianguage
assessmenti_and_comprehensive_individaaI assessment._ Forieach_step,
alternatives are recommended depending on the language and academic
proficiencies of the student.This model, based on the assumption
that:language is the most critical_factor in the assessment process,:
provides alternatives based: on language and achievement data gathered
at each step and phase of the assessment process.

Carpenter, Li J. (1983). Bilingual special educationAn_overview-of
issues-. Los Alamitos, CA: National Center for Bilingual
Research.

This publication identifies a variety of issues relating to
bilingualapeciaI education; including legal bases, definitions of_the
population, prevalence; assessment and placement, and instructional
programming._ In_the_section on-assessment, the author discusses
language assessment procedures_designed to meet Lau It.quirements as
Well as_nondiscriminatory special education assessment considerations.
Both fedexal arid California requirements are discussed. Problems_
associated_with_intelligence testing_are presented_along_with_various
attempts_to reduce_bias, including_culture7fair tests; translating
tests, renorming tests, use of criterion-referenced tests, and the use
of adaptive-behavior scales. Particular problems that arise_iL
assessing bilingUal children WhO are audpected of having handicapping
conditions are presented.
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Chinn, P. C., Eg-Kamp)-S.:Ji.-(1982). Cultural diversity and
exceptionality. In N. Q. Raring (Ed.), Exceptional children and_
youth (pp. 371-392). Columbus, OH: Charles E. Merrill Publishing
Co.

This general review chapter focuses_considerable attention on
issues related to assessment of culturally ifferent handicapped_
children.= The:chapter presents data on minority representation in
speCial education, reports on litigation related to both
overrepresentation_and_underrepresentstioni_and_reviews_various _

approaches for improving cross7cuItural assessment practices. An
extensive review of the SOMPA is provided.

Dade:County Public_Schoolai(n.d.). A-resourcemanual for the
development and evaluation of special programs for exceptional
students: Vol.:III-B, evaluating the now-English speaking
handicapped.Tallahasseei Ft._:_Clearinghouse/Information Center,
Bureau of Education for Exceptional Students, Department of
Education.

This manual_was_developed to assist school districts with
appropriate evaluation-and notifidation proceduresifor nowEnglish
speaking handicapped children._ The report lists 22 languages_for
which_bilingual_programs_v-s_provided_in_Florida_school districts.
Although 1980_counts_showed that Hispanics_(Cubans, Puerto Ricans, and
Mexican Americans) made up nearly 8% of the total_state_school
enrollment, they were underrepresented_iniall programs focexceptional
thildren,-accounting for less than l.5% of enrollments_in programs for
the gifted. The manual_outlines procedures for screeningiLEP students
for special education, procedures for referral, and procedures for
student_evaluation._ Specific_testai_in_English_as well_as_in_other
languages, are_annotated_for_both intelligence_and_achievement
testing. The use of observation_and informal measures is also
discussed.: The importance of:cultural awareness-for evaluation
personnel:is:presented):with descriptions_of typical student:
characteristics for various cultural groups pro-Aded. Included are
profiles_for Cuban; NexicanrAmerican_Migranti_Puerto_Ricani Haitian,
Vietnamese, Grcek_and Russian children. Appendices_of thia manual
include the addresses_of publishers, copies of due inocess forms in
various languages (Chinese,:FrenchGrek, Haitian, Creole,
Portuguese, Russian* Spanish,:and Vietnamese), and selected specisk
education terminology in Spanish and Vietnamese.

Duffey4_34_84,_Se1viJ., Tucker J., .6 .Ysseldykei_J. (1981).
Nonbiased asseAnmant: A need for operationalism. Exceptfonsa
Children427-434.

Thin attidle highlights_the current:technical history pf
assessment, retewingiattempts_to:alleviate problems associated with
bias_in_assessment_and_defining_the_concept_of_fairness_in testing.
The role of_acculturation_in_test_performance is_discussed. Five

types of educationalidecisions affected by testing_are delineated
(screening, plawent/classifiestion, instructional planning,
individdal pUpil evaluttioa, and program evaluation), with the tuthors
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warning against using assessment data collected fur one purpose:as a
vehicle to meet other_assessment needs; It is suggested that the uses
of test data; rather thaft-the tests themselves, have been:the biaSing
factor; They point to criterion-referenced testing and classification
SyStedie ad potentially_less_biasing_i_albeit_more_expensiveii: _

alternatives and question the willingness of taxpayers to bear the
financial burden of developing and implementing such approaches.

Gerken' Ki_C. (1978). Performance of Mexican American children on
intelligence tests. Exceptional Children, 44, 438=443.

Thie article reports on a study of the_relationship_of type_of
intelligence_test (verbal_with_verbal directions; nonverbal with
verbal_directionsi_and nonverbal_with nonverbal_directions), examiner
group membership (e.g., Mexican-American; bilingual Anglo-American,
and monolingual Anglo-American),:and language_dotinance of:children.
No significant effect was found for examiner groups. The 25
Metitan,4Merican subjects' all from homes where_Spanish_wasspoken,
fell into three groups,: _Spanish dominanti_biIinguali and_English
doMinant. Mast_were_enroned_in either kindergarten or Head Start
programs_. The_subjects were randomly assigned to-examiners_and given
the_Weschler Preschool and Primary Scale of Intelligerze and the
Leiter International Performance Scale. Results showedino
dignificant effett-forexaminer groups, but_din find_that the
lang0Agei.ifithe child_affected the intelligence_test_scorea,_with_the
Spanishdominant group scoring_the lowest_mean_scores for theLeiter,
the WPPSI_Verbal_Scale, and_the WPPSI PerformanceiScale. Further,
across all groups, the subjects scored significantly higher on:the
Leiter and the WPPSI Performance:Scale than_on the WPPSI_Verbal Salle
and the_WPPSI Full Scale. The:author concludes that, if performance
stored inciate that Mexican-AMerican children are_not_intellectually
defitient' tAen schools must look for other explanations of school
difficulties.

Hastingsi_Li_04 (1981);- Culturalennaiderations in the assessMent of
bilingual-handicapped children. Paper presented at_The,Council
fot:Etteptional Children Conference_on the Exceptional_Bilingual
Child' Nei/ Orleandi LA. (ERIC Document Reproduction Service No.
ED 133350) + +

The paper discusses the effects of a specific culture, in thia
case Chilean,:on bilingual handicapped students' response to teat
iteaa; EVeti though the tests used_wereiSpanieh translations,
ddbjedte tedponses were influenced_by_lifestyleni_the_educationali___
Oaten:, and tbe_physical_resources available_in_the classroom:setting.
Evidence is cited to indicate that_simple translations and adaptations
of_existing_tests_result in lower reliability; validity,_means,_and
standard deviations. The author-recommends supplementing formal tests
with_informal ones_designed_specifically for useiin the home country
and based on material geared to specific cultural needs.
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Lamberti:N. (1977)._: Issues in the:application of the public school
version_of the AAMD Adaptive Behavior Scale in school setting.
Field study of the efficacy of the AAMD Adaptive Behavior
Scale--PubIic_SchoolNersion. __Substudv5 nf-5; Sacramento, CA:
State Department of Education, (ERTc noeumpnt Rpproduetion
Service No. ED 156690)

A representative sample of California school-psychologists:was!
surveyed to determine the frequency with which they used the Adaptive
Behdvior_Scale_and the_relationship_between training_in the use_of the
scaIe_and their perceptions of_the_efficacy_of the_measures._ Most
examiners had used the scale two or feweritimes,_ though 30-45% had
been introduced to the scale in assessment workshops, trained others,
or participated in special courses. -In general, the more extensive
the training,_the more positive the judgment about its utility in
measuring adaptive behavior measures. The information from the_ _

Adaptive Behavior Scale_appeared to contribute_important_diagnostic
information to the evaluation and placement process. The Spanish
surnamed cyldren always had the_lowest scores on the Physical
Development domain; indicating the possibility of sensory and motor
handicaps.

Lamberti_N. M.(1981). _Psychological evidence in Larry P. v. Wilson
Riles. American Psychologist, 36 (9), 937-952.

In this article; Lambert argues against_the court's decision in
the Larry_P_._ v. Wilson__Riles- case-in which the court-banned the use_of
intelligence tests for purposes of:placing black-students into special
education programs. :The author:maintains that the court erred:in ita
determination that the use of IQ testing was responsible for_the
overrepresentation_of_black_students in EMR special_education__ _

programs._ She aIso_notes_that_there_is_not sufficient evidence toi
concIude_that EMR programs stigmatize students. Lambertipoints out
that it i8 the child's school_failure_that precipitates the referral
and assessment process_and suggests:that IQ tests do not play the
major role in student placement. She notes that subsequent to the
Larry P. vi_WiIson RiIes_decision, equal_numbers of Black and_Hispanic
student:: have been referred_to EMR classes, demonstrating that factors
other than IQ tests are responsible far existing overrepresentation.

The author maintains, Lontrary to the court opinion, that
examiner-race variables are not significant factors and that IQ tests
do measure the same_functioning abilities_in_Whitesi_Blacks,
Hispanicsi_and_Asian students. _She_asserts_that_Ifi_tests_do_not
underestimate the abilities of black children and supports the:
validity of the_WISC in measuring the school ability of minority
children. Further,_she argues that testa such as the_SOMPA are_racist
and stereotyping and lead to misleading conclusions educationally.

Maheady,:L., Town, R., Algozzine, B., Merceri_J., and Ysseldykei_J.
(1983)._ Minority_overrepresentationl__ A_case_for alternative_
practices prior to referral. Lparning Disability,_Quarterly; 6
(4), 448-456.
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S40E-sting that the isolation_and_control_of_specific_assessment
practices_may_not be_the_best approach_to addressing_the_problem of
overrepresentation of_ minority students in_special education, the
authors recommend:that:we:concentrate:on the provision of effective
alternative educational approaches prior to:referral fOt Special:
education.Five such approaches:are described:in the paper, each of_
which ia high in academic engaged:time and each of which provides for
ditett initri!ction of:the targeted skills* The_five alternative
Approadhei_recommended_include Distar_i_the Exemplary:Center for
Reading Instructioni_precision_teaching, class-wide peer_tutoring, and
the_Adaptive_Learning Environments:Model. :The author point out that
these five approaches_share many characteristics and_all:include
components:of the direct instructional model* Cited in the effeCtiVe
schools literature. The_use of these practices in conjunction_with
systematic improvements in screening, assessment, and:placement could
contribute_significantly to reducing minority overrepresentation in
special education.

Mowder, B. A. (1979). A strategy for the assessment of bilingUal
handicapped children. Psychology in the School*, 16 (1)i 42=50.

: :The_ adthor reviews past approaches_to_the_assessment_of_bilingual
handicapped_childreni_including culture fair tests, translation of
standardized_testsi_development of regional_norms; andithe use of_
pluralistic assessment techniques._ The fact that,no single tedt is
sufficient is emphasized. :The author recommends that fitat the
dominant language of the_student must be determined, f011OWed by
further tat:Ming in that language. :She recommends pluralistic_
teChniques and criterion referenced approaches both for identification
and program planning purposes.

Nelson-Burges, S. A., & Meyerson, M. 1);(1975)._ :MIRA: A_concept in
receptive language_assessment_of:bilingual children. Language
skeetb, and Hearing Services in School*, 6, 24=28*

This_article_briefly_describes_the Mexican.American Inventory_of
Receptive Abilities_(MIRA),,a receptive language measure developed_
specifically to determine the:bilingual dominance configuration and to
assess the vocabulary-recognition:skills. of Mexican-Atheriden/Chidaho
children in both S7anish_and English. It laisuggested that if a child
dotal poorly on:both sections of the_testi_a delay_in language can_be
SUipedted_and_diagnostic therapy initiated._ The MIRAresponse aneet
is appended and its relevance to only a specific geographical area is
stressed.

Nuttall, E. V., Landurand, P. M., Goldman, P. (1984). A critical
look at teating and evaluation from a cross-cultural perspective.
In P. C. Chinn (Ed.), Education of culturally and linguistically
different exceptional children (pp. 42-62). Reston, VA: The
Council for Exceptional Children.

The authors review the research on the:uses and misuses of
standardized assessment instruments with bilingual populations. They
identify ite the Maj-or OrObleMs in cross-cultural assessment the lack
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of_administrative coordination, the dearth:of_trained personnel who
are_bilingual, the unavailability:of descriptive data, the abseaceiof
clearly_articuIated guidelines ana procedures, and the fact that there

is no research base.___The_most_common_approaches to_nondiscriminatory
assessment:are analyzed and viable approaches_to_alternative
nondiscriminatory assessment and:evaluation techniques are
recommended. Based on_their_analysis of_the research; the authors
contend:that the most protising alternative approach is the global
approach to test bias with its emphasis on the process of assessment.

Oaklandi_T. (1980)A_ Nonbiased_assessment of minority group children.
Exceptional_Education_Quarterly,_l (3), 31-46.

This_article reviews,various approaches to nonbiased assessment
anaexatines issues relative to assessment:of_minority group children.
Problems tkat impede the aevelopment of suitab3e psychoeducational
programs fur_these_populations_are_discussed;_incluaing uncooperative
children, uninformed parents, poorly_trained examiners, inadequate
assessment techniquesi_bureaucratic school district policies; and
teachers and,principals who are unprepared-to make educational
adjustments to meet individual student needs. Sources of assessment
bias that may occur before, auring; or after testing are specified.
Finally, a_variety of attempts to reduce bias in educational
programming are reviewed.

Perlman, R., Zabel, M., & Zabel, R. (1982). SpeciaLeaucation_ for
exceptional bilingual students. Milwaukee, WI: Midwest National
Origin Desegregation Assibtance Center.

_In_this booklet, the_authors discuss interdisciplinary_components
of_biiinguaI speciaLeducation. Special education_categories are
defined and brief_descriptions_are_provided_of_legal_mandates that
ensure equal educational_opportunity for_Ianguage minority;
handicapped, and the bilingual special education students. The
authors_point out that bias in the assessment of the bilingual
handicapped student can arise when: (1) there is inadequate
representation_of language_minority_children included_in_the_norming
population sampIe;_(2) there_are_items iu the tests which are
subsequently culturally, linguistically, and experientially biased;
(3) there:are problems in the test administration process; and (4)
test results are misinterpreted for one or more of:the above reasons.
The authors recommend a prereferral process that adjusts teacher;
student,_and_curricular variabIes_before_special education assessment
and_placement are_considered. Student_variabIes_to_be_considered are
data on_sensory functioning;_general_health, language performance,
sociocultural backgroundi_cognitive development;_and academic_
achievement. Teacher,variables are teaching_style, personality
expectations-interaction patterns, values, language-facility,
competence, SES status, and ethnicity. Cultural variables refer to
relevance, organization' clarity of presentation in materials.

The assessment process must include various data gathering
procedures including: (1) classroom observation of student
functioning; (2) interviews with parents, teachers, and other
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significant_informantsi_0) review of all existing_school records; (4)
formal_testing_of language; academic achievement-, sensorimotor
functioning; (5) aptitude or IQ; (6) adaptive behavior; (7) emotional
adjustment;_(8) medical history; and (9) informal testing. Unbiased
assessment devices reviewed arei(1) the:System of Multicultural
Pluralistic Assessment_(SOMPA) developed_by Mercer_and_Lewis; (2) the
Learning_Potential_Assessment_Device (LPAD) developed by Feuerstein;
(3)_the Piagetian-based assessment approach._ According_to the
writers, these should be_lncluded in any battery of instruments used
to assess language minority students.

Plata, M. (1982). _Aa_pitt_a/n_Lp_rsuLrssessmentlacemeimm_sF_iofbilinual
exceptional pupils: A practical approach. Reston, VA: ERIC
Cle.aringhouse on Handicapped and Giften Children.

In the_second chapter of this monograph, the author outlines A
number of practicalisuggestions for assessing bilingual_students for
special education placement and programming._ At adapted version of
the-Bernal and Tucker model (annotated above)_is presented, with
moidifications to more specifically describe the purpose_and to suggest
types of_tests_and_personnel_for_each_phase. _In additioni
recommendations_are_made_relative to the use of informal checklists
and_rating_scaies, informal survey_testsiidirectiobservation, and
interview techniques. Task analysis, problem-solving techniques, and
language7assessment coneiderations are also presented.
Recommendations are made forthe development of criterion7referenced
tests. Finally, general_techniques designed_to enhance assessment of
students with Iimited-EngIish proficiency are discussed.

Reynolds, R., & Gutkin, B. (1980). A regressioni.analysis of test
bias_on the WISC-R_for Anglos and Chicanos referred-ter
psychological services. Journal of Abnormal Child Psychology, 8
(2), 237=43.

The_predictive_validity_a_the Wechsler Intelligence Scale for
Childrew-Revised was investigated across race with 174 Chicano (mean
age 11 years) and 94 Anglo (mean Age 10 years) children referred for
psychological services as subjects. Regression lines_for_thei
prediction otachievement_wereicompared across race through the
Potthoff analysisi Which provides_a simultaneous_test_of slope and
intercept_valuee. _Results of_these comparisons generally supported
the_predictive validity of the Wechsler Intelligence_Scale for
Children-Revised across race with this referral sample of young
children.

The time for action: Positions and recommendations of the task force
on crosscultural assessmenti1980_. Highstowni_NJ1 _Northeast
Regional Kesource Center. (ERIC Document Reproduction Service No.
ED 196194) + +

iThe task force report examines-recommendations for
nondiscriminatory assessment of children from linguistic minorities._
An initial_suggestion was_for a_moratorium on the use_of standardized
intelligence tests for these students. Recommendations are addressed
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to the U. S. Education Department (including requiring stateieducatior
agencies to report data on four categories of children from linguistic
minorities); state education agencies_(including_assigning staff to be
responsibIe_for coordinating and monitoring state_IerrI bilingual
special education); formulation of_the annual program plan;_assessment
practices and procedures; andilocal_education-agencies (including
developing policies and procedures for_screening,iprereferral
intervention, referral,' assessment* and placement).

Tuckeri_J._A. (1980)4__Nineteen steps for assuring non-!biased__
placement in_spectai=education4_ Reston, VA: ERIC Clearinghouse
on Handicapped and Gifted Children. (ERIC Document Reproduction
Service No. ED 191255)

This paper describes a framework for a nonbiased special education
assessment and placement system for LEP students. The 19 questions
and related steps described include: (1) referral;_(2) anecdotal
observations;_(3) parent contact; (4) implementation of alternative
classroom strategies; (5) comprehensive screening procedures; (6)
alternative regular edunation placements/services; (7) referral to
special education; (8) multidisciplinary assessment team preparation;
(9) multidisciplinary assessment of handicap; (10) multidisciplinary
assessment for educational implications; (11)_multidisciplinary
assessment for educational programming; (12) preparation of an
integrated report; (13) scheduling IEP meetings and furnishing the
parent with copies of assessment reporta; (14) decisions on special
education eligibility; (15) considerations of ethnic and cultural
variables; (16) writing/approving 1EPs; (17) educational placement;
(18) provision of educational programming; and (19) evaluation of
student progress.

Watson,_D., GroneII S., Helleri_B.4 6_0mark, D.* (1980).
Nondiscriminatoryasseatment-,-=Test-matrix,-Volume II. San Diego:
San Diego County Department Of Education.

iThis compilation of assessment instruments is intended_by_the
authors to assist practitioners_in_seIectinutesting_instruments.__It
is organized into topic_areas_which correspond_with those prescribed
in PL94-142 and California Title V regulations. Mbre_specifically,
olie_axis_of the_matrix lists tests and the-other axis lists the
following variables used in evaluating each test:- (1) target_groupi
(2) grade or-age level* (3) reliability, (4) validity, (5) référenee
group, (6) administration time, (7) apparent usefulness.

In:this matrix these_are reviewed: 69 tests_of_achievement; 24
screening and school_readiness testsk_72 tests of adaptive behavior,
development,_and social competence; 52 tests of English proficiency;
40 tests of language dominance; 44 tests of native_language_
proficiency; 48_tests_of_intellectual_and cognitive_ability;_11
measures of learning approachilearning_style; Il_locus of control
measures; 14 sociocultural tests; 13 tests of auditury perception; k0
tests of visual perception; 87 tests of personality, emotional
disturbance; 21 self-concept measures; 39 tests of psychomotor eikilla
or neurological impairment, and finally, 48 vocatiOnel anci
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occupational interest/aptitude measures.

_ Following this comprehensive matrix is_a directory of test
publishers and an index of tests reviewed in the matrix.

Watson,_D., Omark, D., Gronell S. & Helleri_B,_ (1980).
Nondiscriminatory assessment: Practitioners handbook-INAalme__L.
San Diego: San Diego County Department of Education.

This handbook recommends that assessment practitioners be trained
in all pertinent theory and:practice relative to nondiscriminatory
assessment. Four conceptual models traditionally used_in the
assesStent of children are discussed: _the medical modeii_the social
system_ model the educational normative_modeli and the pluralistic
Society_model. _They then_recommend a holistic model; which includes
consideration of the unique_developmental experiences of:the child,
past_and_present. A sequential/phase model for nonbiased assessment
and treatment includes the_following steps: assessing the child'a
school performance;:assessing current skills; looking_at adaptive _

behavior_ and medical developmental data; assessing_ability variables
Such:as perception and psycholinguistici_intellectuali_end
psychological adjustment. Appropriate_procedures in devel-n.U,:or a
Cotprehensive assessment_plan_are presentediand_cultural and social
concerns_(eigi, interacting with parents and using interpreters and
aides) are discussed. Factors relative to selection and tom of test
instruments include specificity in assessment_objectivesi test
content; test format; testing approach_and_learning style; language of
the:teat; amd_test_standardization_variables. Essential components of
nondiscriminatory assessment include rapport,_testing preparedness
cultural awareness, andisensitivity. Naturalistic and obtervatiOnal
techniques are recommended approaches for ascertaining a heti-tate
picture of the child's strengths and weaknesses.

ZavAla,:J., & Mithai J. (1953), Identification_of_learning_disabled
bilingual Hispanic students. Learning_Idaaladlity _Quarterly_i_4
(4)i 479---488i

This article repor:s on_a study that:compared the achievement_and
potential of bilingual students who had been_identified_as learning
disabled (LD) Withibilingoal_stodents_who were not identified_as LD
(NLD).LEach group included 10_studentsi grades one throughisix;
Analysis_of_the_data_found that the_folIowing tests predicted:learning
disabilities: _Pr_ue__tiurs__Escrito., :Test of NonVerbel
Intelligence_, Test ofAteading-Comprehensiont Prueba de_Deaarrollo_ _

Iticial-de-leuguaje, Testiof Early Language_Development-Intermediate,
and the Perfil_de Evaluacion del Comportamiento/TeachertSurvey-i-

_

Significant differenc2s were_found between the LD and NLD groups in
75Z_of the measures_administered; The LD students were considerably
behind_the_NLD students in measures of_linguisticiability for bdth
first and second languages._ This suggests that:the LD students are
double semilingualsupporting theinotion_that bilingual students_need
to attain a Oreshold level of native language proficiency_in order
demonsittate the potential benefits of bilingualism on_their cognitive
develOpMent. tmpoverished language appeared to be a strong indicator
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of learning disabilities.i The study also found that the perceptions
of regular classroom teachers relative to student behaviors appeared
td_be biased against_the LDistudents.The_authors recommend that the
following areas be addressed_in the_inrservice education of_specia/
education and_scbool psychology personnel: _pluralistic cultural
awareness, diagnosis_of culturally different populations, and
appropriate intervention methods.
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EDUCATIONAL PLACEMENT AND PROGRAMMING

AImanza, H. P., & Mosley; W. J. (1980); Curriculum_adaptations and
modifications for culturally diverse handicapped children.
Exceptional Children* 46; 608=-614.

The authors_point out thati until_quite recentlyi_curriculum _

development approaches_have been monolithic, with_IittIe attention to
the_effects of_race, ethnicity,,or culture on learning.,-Curriculum
developers have regarded the categories of handicap aa:the basic
variable for appropriate curriculum_differentiation._ If_student
learning isiaffected by culture; and if school learning:is to_be
valued by the student, then the content must be selected_and_presented
in_culturally appropriate ways._ The_article discusses the learning_
style characteristics_of various_subgroups and their relationship_to
learning.__The discussion_is soIeIy_iin terms of researckdone with
nonhandicapped learners; however. The-major thesia is the importance
of focusing on style,of learning and±the way that these processes vary
among learners; in other words, the importance of directly relating
curriculum design to the adaptive styles of the learners.

BaCai L. & Chinni P. C. (1982).__Coming to grips with cultural
diversity. Exceptional Education Quarterly 33-45;

This state,-of-the-art article-identifies problems involved in
providing special education to:ethnic minority group children. These
include (a) the disproportional representation of minorities in
special education; (b) the identification_and_assessment_process, (c)
lack of teacher_sensitivity to needs_of minority_group children; (d)
teacher_perceptions_of minority groups,_(e) children's perceptions of
the educational system, and (0 linguistic differences among some
children. The need for bilingual special education is discussed,
along,with the dearth of teachers who are-trained as both bilingual
educators and special educators. The lack of_communication_and
collaborative efforts between bilingual_educators and_special _

educators is identified as a probIem_area_iniproviding appropriate
education: typically neither is trained in the other's discipline.

The authors suggest that teachers-who are culturally pluralistic
in orientation are more likely to work toKard_providing_appropriate
education to exceptional_chfldren_from_minority_group backgrounds.
Bilingual speciaLeducation involves using the_home language and home
culture-along-with English in individual2y_designed educational
programs. The resource room approach isiidentified as the:most
populariprogram model for bilingualispecial education; with some
distrieta using aelf-contained and itinerant teacher approaches. The
importance of a carefully plannedi multicultural curriculum as a_means
of rectifying negative self-concepts and for developing ethnic pride
is stressed.

Bland, Eii_Sabatino, D. A., Sedlak, R.,-& Sternberg, L. (1979).
Availability, usability; and desirability of instructional
materials:and media for minority handicapped students. The
Journal Of Stecial Education, 13 (2); 157-467.



The article acknowledges- the-paucity of data on learning
characteristics of minority handicapped children:as well aa the
paucity of instructional: materials and media. The purpose_of_the
study_was_to determine the perceptions_of_special_educotors_as_to the
availability_and_usability_of_instructional_materiaIs_for_minority
handicapped_chiIdren. From_13 regions (selected far their high,
minority enrollments), 270,special educators were polled through_
structured interview_questionnaires. The three cultural subgroups
identified included:Blacks, Hispanics4 and Native Atericans. :Teachers
Of Hispanics more than the other two groups rated the materials as
culturally inappropriate. The authors postulate_that_the_relative
satisfaction_of_the_teachers_of Blacks_may_have_resulted_from the
zeitgeist_created several_years ago for commercial_publishers to
develop materials relevant to inner-city Black children. :The
respondents:tended:to feel that_the instructional materials/media for
academic subjects (such as math) which do not:drawon linguistic or
cultural experiences were_relevant, whereas those for academic
subjects requiring reading, language developmenti_prevocational
skillsi_and affective_or_social learning were_quite_another_story. _

The latter were viewed as culturally and linguistically loaded against
the user. _The respondents expressed a need for information about
materials_being developed,_a growing concern_for the high cost Of
commercial products, and dissatisfaction with frequent difficulty in
their use.

Brucki_11.4 & Oatesi M. (1975). The -_efferts-nf
FreachAmmersionAnogramshildrelueith=language_disabintiew;
A_Ereliminary_report_.- Working=papers-on-bilingualimmo. 5.
Toronto,-Ontario: Ontario Institute for Studies in Education,,
Bilingual Education Project. (ERIC Document ReprOduction Service
No. ED 125242)

_This report describes how Anglophone children with
language-learning disabilities fare in French immersion programs. The
study was initiated because_there was concern_that_the slow learners
in the French immersion programs were not progressing sufficiently in
reading, writing and speaking their native language (English). Two
opinions prevailed,_neither_substantiated_with data._ One position
heId_that_these_children_should be switched_to an_all English class to
avoid compounding their_problems. The other position recommended
leaving these children in the French Immersion class as two languages
would not retard the child and could_possibly:aid in acquiring basic
language skills. They argued that these children would be having
difficulty in either program and_theit learning of French_could_be
politically, economically, and socially beneficial for them in the
long run.

The study_included four groups of Anglophone (native English
speaking)_children in grades K-3: (1) children with diagnosed-
language-learning difficulties in French immersion programs (FP)i (2)
children with diagnosed_language-learning_difficulties_in English
programs (EP), (3) children with no language-learning problems in
French immersion programs (FC); and (4) children with no
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language-learning:problems in Eng1t8h_programs_CEC). The problem
Children (FP and EP) were illatched to the control children (FC and E
on the basis of sex;_age, cic.7-.4 teacher; and location of home (an
indication of socioecon)mic status).

Students were screened for language-learning disabilities and then
assessed annuallyiMid-year for their_progress in_mative language
development (English); cognitive development;_school achievement, and
second language skills_(French). _Student observations and teacher
interviews_were_also used in the evaluation of pupil achievement in
reading, writing; math, and second language skills AS OS11 as pupil
behavior problems.

The controls tested-better than the problem children, but there
were no significant differences in achievement of_problem children_in
tither the French immerson program (FP) or the_English program (EP).
The:children (FP) hed_learned_to_read in both English and French,
their_school_achievement_was adequate, and they could understand as
weIl_as_communicate in their second:language with some facility.

:

Their first_Ianguage acquisition did not appear to have been retarded
by the immersion experience. Thereforei_the study indicates that the
French_immersion_program does not detrimentally_affect the_acedemic
development of:children with_language-learning problems and,
furthermore, the_results_show greater_proficiency in French than
students in typical French-as-a-second-language programs.

_ This report was-considered preliminary due to the small number of
children studied._ The lack of empirical_evidence_of French language
development was cited as another_ limitation;_while_all tests were
adMinistered in English, French proficiency_was evaluated only through
observation and:teacher report. _The authors recommended that there be
at_least_a_yeaes_delay_in introducing reading in n:second_language_
and_stressed the_necessity of remedial programs in French instead Of_
switching to_English-only classes when difficulties arise. They noted
that most_bilingual students:experience a period of difficulty, but if
given assistance they can make normal progress.

Carpenter, L. J. (1983a). Bilingual_special education: An overvieW
of issuea. Los Alamitos; CA: National Center for Bilingual
Research.

In this paper, which discusses a variety of issues related tu
providing special_education_to_bilingual students; the author devotes
considerable attention_to nuestions_of educational programming. The
purposes and objectives of bilingual education and special education
anseparate entities are presented, along with legal foundations for
both and a rationale foribilingual:instruction_of_handicapped
students. The author points out that_in California_most minority_
students are instructed in English_only._ The author summarizea the
state of_the_art_as_one in which_we '!do_not_know what-kinds of
educational_programs will be most beneficial for LEP handicapped
children. We are not sure_how to assess these children in ways that
yield maximum information for_program planning. We do not_know if our
(educational) technology is adequate, given appropriately trained
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stAff to implement it._ Awl, conversely, we do not knoW, giVen SUCh
Staff, if our technology is sufficiently adequate_to_impact on their
edirdatiohal lives. We dO not know_if different languages_of_
instruction lead to different educational outcomes, and we are not
even sure what the expected outcomes are or should be." (pp. 45-46)

Carpenter; L. _(1983b). Communication disorders in limited_And_
-rionFng-l-i-sh=Lp_roficient children. Los Alamitos, CA: National
Center for Bilingual Research.

In this state_study_of_over 301 California_speech-language
clinicians; the author_reported that services provided to
communicatively handicapped LEP children were_the same as those_
provided_to monolingual English speaking children. These inclaed
diagnostic evaluation; remedial_speech and language_therapy, and
apecial,day classes for the language handicapped. In_all e:,stricts
inclaed in .the survey,_ the language of_instruction in the special day
class was English.Although_districts reported that they_attempted to
have_LEP_students served by clinicians with non-English ability, none
had specific inf 1-mation about clinician background other than

:i=ort. Most clinicians appeared_(self-tepott) to
understand and_Jpeak pome Spanishvbut not at a full-fluency level.
FeW reported ability in non-English languages other than Spanish.
HOWever, Spanish LEP children had a better chance than non-Spanish LEP
students_of receiving services from a clinician not familiar with
their language.

The language used_for diagnosis varied depending on the chtld'a
language and the clinician's non-English language abilities. _Therapy
typitally Vas conducted in English. The author_notes_thaL the
reaourcea And bibliographic_references_available to speech-language
pathologists_typically address diagnostic issues, with few resources
or references addressing therapy issues.

Cegelka, P. T., & Pacheco,_R. (1984),_ Special educatton currictilum
materials for Mexican American and Asian American handicappek__
Students: Final report. San Diego: San Diego State University.

This_report_describes a study designed to determine the extent to
which noncommerical instructional materials had_been locally or
regionally developed_for use with exceptional children fr4:44
Mexican-American or Asian-4Merican backgrounds. _OVer_700_school
didtriadi state_departments of educationi_regional centersi research
prOjects, andiindividual:professionals_were polled. The study found
ohly_a_liMited_number (24)_of locally developed materials that_were
available_for_use_by others; most of these were_in the areas of
reading or language development. Further, of 89 commercial_taterialO
that respondents indicated thot they utilized, only_5 were listed by
five or more respondenta, With 81 Materiali listed by only one or two
respondents each.

Chan,_K., & Rueda, R. (1979)i _Poverty_and culture in education:
Separate but equal. ,Exceptional Children, 45, 422-428.
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In this review article, the authors point out that conflicts arise
when the learning styles required in the home and_commumity
environment af_the child_are not consistent with those required in the
school environment Sensitivity and flexibility are cited as_the most
important teacher characteristics for meeting the needs of culturally
diverse exceptional children.

Chinn; P. i(1979) CUrriculum development for culturally different
exceptional children. Teacher Education and Special Education, _2
(4), 49=58.

In discussing the educational plight of the handicapped minority
child, the author points tO a "double whammy" effect Wherein the child
must cope with both linguistic and_cultural differences as_well_as the
limitations ofia handicapping conditiOn. He reports that_a search_of
ERIC, ERCE, and NIMIS data bases_produced an_extremely limited number
of programs_and_curricula designed far handicapped minority studcnts.
He_suggested that perhaps a number of materials have been developed by
individual teachers for culturally diverse exceptional children.
Curricular needs of this populatian include ethnic stu ies,
instruction in how to live within the system (e.g., the Ldentification
and_use of resources available for_food assistance_and_health care;
dealing With_bureaucratic red tape), the use and handling of finances,
career education, and nutrition. Issues relating ta the education of
gifted children are also discussed. Cultural and learning style
differences are presented from the literature_on nonhandicapped
children, with the importance of teacher_sensitivity to these
differences stressed. The author concludes that special educators
Will have to adapt curriculum materials to meet the needs of
culturally diverse exceptional children.

The Council for Exceptional Children. (1978)._ Minorities position
policy statements. Rxceptitqlal-Children, 45, 57-64.

In_its palicy statements on_cultural diversity_and_special
education, TheiCouncil_for_Exceptional Childremstates: "An
appropriate_public education that_meets unique needs of minority_
children must include careful consideration of cultural and ethnic
influences which might_affect student performances_in areas such as
pupil placement, teaching strategies, curriculum adaptation, and
development of instructional materials." (0. 57)

Cuevasi_G. J.;_&_Beech; M. C. (1983). A second-language appraach to
mathematics skills: Applications for limited-English_proficient
students with learning disabilities. Learning DiSability
Quarterly, 6 (4), 489-495.

Thih: article_presents a diagnostic-prescriptive approach and
instructional model for teaching mathematics to LEP; learning disabled
students. The_approach emphasizes the needed mathematics language
skills and is purported to be equally effective with students Whose
language difficulties stem from language_disabilities or from language
interference. The premise underlying this approach is that
second-language learnert; do not possess many or all of the language
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skills necessary to master the mathematics content. The approach
contains two interdependent Strands: the content strand and the
language strand.

Cumminei_J._(1983). Bilingualism and special_edutation: Program and
pedagogical issues. Lez-_ming Disahility-Quarterly, 6 (4),
373-386.

In_this_attitle, Cdtminti reviews the construct of common _

uLierlying_profitiency (CUP) which_holds that knowledge acauireciin
oneilanguage promotes the_acguisition of_a second language,as AA

academic achievement_in_that language._ In other_words, CUP
possible_the_transfer of cognitive/academic or literady,r.:21ste,_ :kills
across languages. Cummins also re'ViVIS the-haait principles
underlying bilingualism and language adguiaition_and_then_summarizes
research data supporting the efficacy of bilingual_approaches with
LEP, handitapped thildten. Based on_these_datei_Cumminsiretommends
that educational programs_for_LEP4 handicapped students:develop ,

filat=language_literacy skills_and de-emphasize early platement_ ih
Englieh-only_programs.__Furtheri_caremust be taken th ensure that
instructioniis,comprehensible rather than preseuted as iSOlate4
language components ,It would sppeatithat,many opportunities to
interact with curritula Mat6tiala in both languagesi to seek
assistance from:bilingual teachers, and to_interact_with fellow
Studenta ate 411 helpful. _Cummins also_recommends that parents of LEP
thildren never_be_advised to_switch to speaking only English ift_the
home; this_tends to limit the opportunities of thildren to deVelOp
basic concepts in the language ih Ohith they ate most proficient.

Duran,:E. (195100.: Redding tUrriculum for besinning__Hispanic_
.4illdren based on directinstruttio?._ Las Cruces: Net',

Mexico State University. (ERIC Document ReproduttiOn Service No.
ED 191623) + +

_Addressing the needs of Hik.anic_ bilingual children_with learning
problemsthe manual it arranged to help teach beginning students
vowels and t'ieitoncepts of shapes_in_a_stepby-step manner based on
Englemann's principles of_direct_instruttion. Equivalenti
SOAniah/English_chapters are designed to teach pronuntiationitild
identification_of vowels for reading remediation and to teach the
concepts of shapes_such_as the triangle, sluare, tettangle, and
circle. Vowels and shapes ard Selected as the teaching_topics because
they are major areas Of lea&ing difficulties for the_Hispanit child
having special heeda. It is stated_that_once an instructor_betomes
familiar with the Minuali_an easy transfer can,be:made using the
manuals principles_to teach othericoncepts.Review and teating
sections_are_included at the end of eath thapter-. Redulta of_a_field
test with_120 bilingual first graders indicate that the manual's _

direct method of teathing Significantly increases_students' learning
of vowels and concepts of shapes_as_compared_to_other bilinguali
tethoda. Appended Are the Spanish_Reading_Assessment Instrument
(Uniiine in_that it utilizes "non7-sense" words to assess a thild'S
reading ability in Spanish), instructions for administering the
instrument, and an answer sheet (which should reveal all the specific

53

55



areas where the student has difficulty and which ,:an be used for
diagnostic purposes).

Durani_E. (1980b). _Teaching_reading to disadvantLged Hispanic
children=based on direct inOtruction. _Las_Cruces: New Mexico
State University. (ERIC Document Reproduction Service No. FD
191624) + +

A conti:olled_experiment was conducted,in 1980 With 117 first
graders_in_two Southwestern schools near the Mexican bo7der to
determine the effects of:direct instruction in teaching
Hispanic children to read. Direct instruction_has_been_defined as
using modeling,:reinforcementi prompting,_discrimination_learning, and
correction/feedback for positive seIf7concept development. Two-rural
schools with high_percentages_of_Chicano students and with eatabliehed
bilingual education_programs_were selected for:the study;_howeveri_
School A_served_a_poor neighborhood and wag judged to be disadvantaged
while School B served a_more affluent area. In each school_58 first
grade Hispanic bilingual children were_randomly selected_and randomly
assigned:to two experimental groupsi conditions_for which were
identical:except that_one_group_used direct instruction_and the other_
group usedithe_regular_bilinguaI method. Significant effects resulted
between schoolsi_between groupsiiand within a group/school
interaction. Tentatively, direct instruction can significantly
improve beginning bilingual children's achievement more_than_recuIar
bilingual_instruction; bilingualieducation_may be enhanced by
incorporating direct instruction_into its teaching method. "School
characteristics" may interact with the effects of any specifie
teaching method.

Evans, J.. _ _ _( 1974 ) _ ii_p_ro_ject=to_deve_lop_curriculum_f or_ our .-year,tild

handicapped_chlldreni_LPinal_reporr._ Austin, TX: _Southwest
Educational Development Lab. (ERIC Document Reproduction Service
No; ED 21046)

This report describes a project which focused on the
identification of_4-year7old_Mexican7American_children with learning
disabilties_and the development of appropriate curricular_materials
forthem. The target population-included 29 day-care children, ages 3
to 5, who were identified as havingisevere learning disabilities.
U.ing a pre-/post-test esearch design, the achievement of this group
was_compared_with_that_of_two_control groups: _nonhandicapped
classmates and_handicapped children who had_not received supplementary
assistance. _Project results were (a) significant_gains on
criterionreferenced and norm-referenced tests, (b) greeter gains_for
target children who received the supplementary activities, and (c) in
some areas, the_experimental group made gains comperable to_those of
the nonhandicapped students. Described in this u.port are project
productsj_including a screening_instrument, obaervational_checklista
for_referrals, a_criterion-referenced_testi_suppIementaI instructional
activities, and a manual for working with parents of handicapped
children.

Fradd, S., & Clement; L. H. (1983). IMplidatiOns of psydlogiCal
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and_educational_research_for assessment and instruction_of_
culturally and_linguistically different students. Learning
_Disithility_Quarterly_i_6_ (4), 468-478.

This article reiterates a number of:suggestions for the
appropriate assessment of culturally and linguistically_different
students._ The_authors outline_considerations_for_(a)_adjusting
evaluation criteria_to the cultural context_andi(b)iadapting
assessmentiinstruments_and procedures to minority students. Special:
attention is paid to distinguishing between learning-disabilities and
linguistic/cultural differences, thereby improving the probability of
appropriate acadeMic placement_of students. Four instructional
techniques for enhancing_academic language_acquisition_are presented.
These_include;_ (1)_Hathemagenics, a process for_providing boundary_
structures that_direct attention_to the task or skill_to be:mastered;
(2)iobservationa1 ,learning or modeling,,which can include videotaped
performances of students from the target culture; (3) language_
experience approaches which can provide unifying:culturally relevant
themes for language development; and (4) heuristics, or teaching
students to evaluate their own problem solving approaches.

Henderson, R. W. _(1980)_.___Social_and_emotional needs of culturally
diverse children. Exceptional_Children_i_464 598-605;

The author discusses the:difficulties inherent inimatching:
instructional materials tu the cognitive styles of culturally diverse
children. Re points out that, while there is no question that
discontinuities_between_home_and school learning_should be reduced,
there is disagreement about_the nature of these differences, with
research on cognitive styles inconsistent. There is_also little:
research base on the_specific effects of differential teacher_behavior
or:specific-instructional adaptations on the_academic_achievement of
culturally diverse children. Furtheri_efforts to_delineate the
influences_of socialization experiences often lead to stereotyping.
The_article goes on to explore the research on_locus of-control and
learned helplessness as_a_basis for understanding how differences in_
teacher expectancies and interactional patterns_affect socioemotional
development and:academic achievement of culturally diverse children.
The-article0- which-addresses only research with_nonhandicapped
Children, acknowledges_the need for more specific research on
reciprocal influences in classrooms.

Jones, R. L. (Ed.). (1976). illuinst-reaming-ami the minority Child.
Reston, VA: The Council for Exceptional Children.

Several chapters in this book_deal with_issues_relating to
curriculum_and_instruction of minority group handicapped children. _In
the introductory chapter to this edited text, Jones and Wilderson cite
the need:to develop:conceptualizations and strategies for assessing
and teaching 113 ty_children., They state that there is little need
for additional ,Angs on the inappropriateness of tests for
minorities:or to berate teachers for their lack of familiarity_with
diverse cultures. _instead,_there is a_need for "conceptualizations,
btrategies, and techniques which will be useful to those who assess,
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teach and evaluate minority group children in mainstream settings" (p.
10).

: Pepper, iniherireview article "Teaching the AMerican Indian Child
ih Mainstream Settings," contrasts the cultural characteristics of
many_Indian_groups_with_those_of_the_majority_Anglo population.
Conflicts between Indian values and majority_group values arei_
outlined, and difficulties encountered by Indian children in the
majority:educational system are discussed. :Suggestione_are made for
structurinucurricular content and instructional strategies to meet
the_needs_of Indian students. The_chapter addresses Indian:children
in general, and makes_no direct reference to the unique needs of
handicapped and/or gifted Indian students.

"Curriculum Building and Implementation in Mainstream Settings:
Some Concepts and Propositions" by Dabney provides a general
discussion of the responsibility of schools to engage in a process of
curriculum design that meets the unique needs of individual children.
Based on the premise that "teachability" is not a function of
heredity, positive 8elf7actualization is proposed as the goal of
curriculum design; to achieve this, personality and cultural variables
must be considered. Based on the w. of various researchers, the
author proposes that the key factocl in effective educatlon are
systematic planning, the statement of clear objectives, attention to
individual needs and learning styles, opportunities for small group
interaction, home support, and the level of program commitment from
teachers, administrators, and other educational staff.

Castaneda, in a_chspter entitled "Cultural Democracy and the
Educational-Needs of Mexican American Children," outlines the :

educationally relevant cultural_characteristics of Mexican-4Mericans.
He discusses:ibicognitive development and considerations tn bicultural
education. Four clusters of Mexican7American_va1ues_are discussed:
(a)_identification with_familyi_communityi_and ethnic group;_(b)
personalization_of interpersonal relationships;_(c) staus_and rale
definition in_family_and community; and (d) Mexican Catholic ideology.
Factors associated with change and heterogeneity are also discussed:
(a) distance from:the Mexican border; (b)_length of residence in thel
United States; (c) degree of urbanization; (d) degree_of economic and
political_strength_of_Mexicaw4mericans in the_community; (e)
identification with:Mexican and/or Mexican-American historyvand
the_degree of prejudice toward Mexican-Americans. :The educational
implications_of these factors are outlined for Mexican AMerii..an1
ehildren in general, With no specific reference made to those with
handicapping conditions.

"The Decertification of Minority Group EMR Students_in California:
Student Achievement and_Adjustment," by Yoshida, MacMillan, and Myers
reports-on the status of students-decertified at EMR. This
decertification, occurring:primarily during the 1969-1972 time-period,
resulted in a decline in- EMR enrollments of somewhere between 114000
and 14,000 studentsi_although_the proportions of_minority children_in
special classes for the EMR remainecit about the_same_level as before
decertification. The study found that, when integrated into regular
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classes, EMR students were placed in classea (typically l-ower track)
that were racially similar to the overall_school_population; in other
words, they were not integrated into classes with disproportionate
minority enrollments._ The decertified students tended_to remain in:
school_but were viewed somewhat more_negatively by_theiriteachers than
were the_regular class students of the same ethnicity. However* there
was considerable overlap, with approximately one7third_viewed as equal
to or better than their regular class counterparts. _Teachers reported
that, while more_time was_required to individualize instruction; the
decertified student_did_not_impact negatively on their instructional
programs. _A_majority of the teachers who received transition aid
(usually paraprofessionals) questioned the usefulness of that did.

The chapter entitled "Retarded Children Mainstreamed: Practices
As_They Affect Minority Group Children" by Gottlieb_i_Agardi Kaufman,
and-SemmeUdescribes the differences_in mainstreaming practices for
Children of various_racial/ethnic_groups; specifically Anglo* Black,
and Chicano. The_study of 43_Texas school districts found that
Chicano_students_tended to_receive more of their reading, math* and
academic instruction in regular classrooms than did either Anglo or
Black_children; Chicano and Black children were integrated into
regular classrooms more frequently for nonacademic7Instruction than_
were Anglo students. The study also_found_that_low7SES children were
more likely to be integrated than middIe-SES children. The authors
pose the possibility that minority children (who are more likely_to be
the low-SES children) may be integrated more frequently dud tO either
(a) initial inappropriate placement, or (b) pressures to integrate
minority students.

Killian* L. R. 11979)_. Cognitive test--rfarmanre of ii

S.anish7American-_primary,!achoolchildrew---Alangitudinal study.
Final Report._ Kent; OH: Kent State University. (ERIC Document
Reproduction Service N-0. ED 060156)

To clarify the_specific assets and deficits_of_Spanish-American
schoOl children and to help explain_their_poor_school performance;
this study focused on global 10 score differences; bilingualism,
sexual differencesi and stability of performance over time.
Eighty7four students were selected on the basis of three variables:
(a) language:ability and_ethnic group (Anglo-Atherican monoli.±4ual*
Spanish-American monolingual, Spanish-Atherican bilingual); (b) sex,
and (c)-grade (just completed K or lot grade). _Most_students were
lower SES, attending public school in a small (pop. 8;000) rural
(:ommunity.

Subjects were pre- and poat-tested (after 26 months)_on_the WISC;
the ITPA and the Bender Visual7Motor Gestalt_Test. _After_three years
of-schooling, the Spaniah-AMerican school_children_continued to have a
WISC Verbal_IO deficit and an_ITPA Language deficit:, but had_overcome
WISC Performance deficits. _For 12_of the 21_8ubtests, no-deficits
were_found. The_results suggest that Spanish-American school-Children
do have cognitive deficits when eompated t4 Anglo thildren. By the
third grade this_deficit was_within_the_domain of_verbal
comprehension. Cumming Would say thig it; dne to loss of LI and its
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replacement by_L2. However, it may be that bilingualism is not as
important as ethnic status.

Spacific results_af_the study revealed the following: (1) after
three years of schoolingi_Spanish-American children had A Verbal
comprehension deficit--this deficit comprisemvocabularyi_general_
information, verbal analogies,iexperience With a Wide range_of social
situations and their_correspondingirulesi_verbal classifylAg_
procedures, verbal Similarities and differences, and grammatical form;
(2)_Spanish-Ateridan children_did_not_appear to have short-term memory
deficitSitior Appear to_have problems with distractability; (3)
Spanish7AMerican children were not deficient in arithmettc or
perceptual organization.

Although failure to match for age and failure to get_groups_of
boys and girls yho were equal on global IQ confounded the effects; the
study does have implication81for remediation_of_third and fourth grade
Spanish-AmeriCan children. There is_some_support for treating
SpaniSh7AMerican schooLchildren (monolingual:and bilipval) AS A
stngle_group. _If_they are to be subdivided, it is probably tOte _

important to consider the_whole:complex of variables_making_40 the
ethnic cIass;_not just bilingualism. Parental_asptration and value
system; poverty levelj or restriction of experience might be more
important variables than bilingualism per se.

Kim, E. (1981). Teaching_ English_tothe bilingual-childiin the
classroom. Paper presented At the Council for Exceptional_
Children Conference on the Exceptional Bilingual Child, New
Orleans; LA. (ERIC Uocument ReprOduction Service No. ED 133336)
+ +

The paper provides_classroomAeachers with_practical suggestions
for teaching English to the bllingual_child._ Teaching tnrategies are
discussed under_three major subheadings: cognitive domaini_affective
domain, and media_or instructional data. Some_suggestions far
classroom activities fOrauditory trainingi_vocabuIary development;
grammar and expressive skills training are_incIudediin the,discussion
on developing the bilingual_chiWacognitive_abilities._ Teadheta'
professional competencies and personal qualities are_emphasized as_
among_the_most_important factors for_successfulteaChing_of_English to
the bilingual child; along±with_consideration_of_motivationaLfactors.
Techniqueafor_improvingthe child's self-concept areiaIso offered; as
wellias a brief review of the use of instructional media and materials
for teaching the bilingual child.

KiraitheJ.__(1982). Second language_acquisition: Implications for
assessment and_placement. In:A. M. Ochoa Hurtado (Eds.),
Special_education and_the bilingual child (ppi_38-55). _San
Diego: _NAtiohAl Origin Desegregation Lau Center, San Diego State
University.

This paperi_which reviews the similarities and differencesibetween
first_language_acquisition and_second language acquisitioni_points out
that much research and theory is supportive of prOviding academic
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instruction_in_the primary language of the child; While there it;
insufficient literature on the topic in special education, cognitively
and_affectively the bilingual mode of instruction is recommended_for
facilitating learning for special education students_who_are_extremely
limited:English speakers._ The_author_proposes_that special_education
approaches that facilitate_learning_for the English simaking child
will_be_effective_for_LI remediation,with skillsifirst, being
developed in LI and then becoming an integral part of the underlying
competency for L2. Research needs in the area of bilingual_ special
education are identified, including::(1) the:kinds of concept transfer
and application that occur under various conditions_of_dysfunction and
disability; (2) the:relationship between level of_language proficiency
and type/degree of_handicap; and (3) the_appropriateness of LI and L2
instruction far different types of students.

Langdon, H., & Parker, D. (1982). Developing a bilingual indiVidual
education plan for language minority students. In A. Ochoa&_J.
Hurtado (Eds.)4_Special education for the bilingual child_ (pp.
56-61). San Diego: National Origin Desegregation Lau Center,
San Diego State University.

The authors describe a procedure for merging the IndiVidualized
Educational Plan_(IEP) required for special education with the
Individual Learning Plan (ILP) required under: California_law for
students with limited English proficiency. _They note_thati_with_
little or:no modification, the IEP can be developed to serve as the
ILP as well.

Lesseri_S._ (1975). Improving_bilingual instruction-and services in
specialschools, Brooklyn: Nevi York City Board-of Education.
(ERIC Document Reproduction Service No. ED 139893) + +

-This evaluation report is a description_of_a_Title I program
designed to_provide individualized intensive_remedial reading services
in both_English and Spanishi_home and community articulation,_and
bilingual guidance,servicesito Spanish surnamed pupils. Participants
were-1,149 pupils_from:special schools. Children from psychiatric
hospitals and residential treatment centers who were classified as
socially maladjusted and emotionally_disturbed were included.
Additionallyi_pupils from schools for the deaf and language and,
hearing_impaired, and occupational training centers for_mentally:
retarded adolescents were included. One of the program's selection
criterion was two or more years:retardation in reading English and/or
Spanish. Because Of the special nature of the student_population _

served_by:this program, supportive guidance_services_were_an_integral
part of-the instructional program.__The_students! achievement was
assessed by appropriate_leveis_of standardized readingitests_
administered on_a pre- and post-test basis; The-report_ concluded that
the_reading grades of bilingual students improved from-pre--to
post-tests; :Also, the use of bilingual staff and the individualized
instruction in Spanish appeared to have a significant effect_on_the
pupils' ability to learn. An appendix is included which contains
forma used for data collection.
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Lewis., R. B._, & Doorlag, D. (1982).: Teaching students_with
multicultural_heritages. In R. B._Lewis_& D. Doorlag (Eds.),
TeachIng-apecial:Stiidents in the mainstream (pp. 306-319).
ColumbuS, OH. Charles E. Merrill Publishing Co.

, This overview chapter focuses primarily on tUltiitAl conaiderations
in the_education of_handicappeilchildren:from culturally_diverse
backgrounds._ It introduces_multicultural concepts_and_presents__
demographic information on educational representation of minorities.
The authors discuss cultural and linguistic_characteristics,of various
ethnic groups, including ASiani American Indian,:and Hispanit._ They:
compare and contrast these_with dominant_cultural tharatteriatida And
values:and point_to_the implications of thede differende4 for
educational achievement. Suggestions are made for ASaiating teachers
in overcoming language and cultural barriers.

McCohhelliB. B. (1981).___IBI (Individualized BilinguaI=Instruction)1
A validated ro ram model effective_withib ual_s ecial
education.:_:__Paper_presented at The Council for Exceptional
Children Conference on the Exceptional_Bilingual Child, NeW
Orleans. (ERIC Document Reproduction SetVite No; ED 133333)

__;

This paper deacribes a_program developed for the_children_of_

tigrant_fatmworkers._ The_primary_teachinvstaffconsists of:bilingual
Adults from these_same_migrant_families. The curriculum used for
academic_areas_and oralijanguage:develolment in:Spanish and English is
described, as well:as:specific adaptations for low perfOrting
children._ The:staff training model it AlSO reVieWed Along With _

teaching techniques useful in special educatiOn ClASSrooms--some_of
which At6 particularly geared to the_special_needs_of_non=English
Speaking dhildren. Test_data are_presentedion ailargenumber_of_
Children Over a 7-year periodishowing_the performance_gains_ofhigh
and low_abiIity Spanish speakinvchildren after periods of 1, 2, or
more years_in the IBI program. _Gains:by high and lOW Ability Children
are both educationally:and:statiStically SignifiCant. The Author also
outlines resources available fOr Other school districts that might
want to adopt part of the model.

Ortizi_A._A._(1984a). Language and curriculum development for
biIingual_children. In P. C Chinn (Ed.), EdUcatiOn of dultdralli
and_lingulstitally different exceptional Children (00. 77=100).
ReSton, VA: The Council for Exceptional Children.

In thia chapter_the_author__reviews_major principles of instruction
fOr bilingual_special_education._ She documents_the research
literature that supports native language and bilingual instruction fOt
children_who are not proficient,in English. The iMpottante of
utilizing learning experiences:that:are compatible With the
conteMpOrary culture:of the:child, bUt not_stereotypingi_is_stressed4
The doCUMented positive influences of_the_following_effective_teaching
ittategies_were_outlined:_ high academic learning time,:mediation of
instruction_through.use of both Engliskand the:native language jf the
child, clear teacher communications, organized ifiStrUttiOnal
activities,, and communicated task and instruction demands. Internal



locus of_control and high teacher expectations were additional factors
that positively affect instructional efficacy._ The chapter outlines
basic components_of a second language acquisition program as well as
instrumental enrichment. It also presents educational_implications_of
hemispheric research. Finally, it_outlines_key components of various
models of service delivery of bilingual special education students.

Ortiz_i_A;_A; (1984b)._ Choosing the language of instruction for
exceptional bilingual children. TEACHING-Exceptional Childdren,

(3), 208-212.

LOrtiz outlines a number of considerations relative to the_language
of instruction selected for_individuaI bilingual:children; She notes
common_stereotypes_that_complicate_this process (e.g., the:assumption
that children who are Spanish-dominant are necessarily proficient in
that language); She suggests:that minority children who are:not
classified as bilingual are at the greatest risk for being misplaced
into special education, for educators tend to eliminate_lack of_ _

English proficiency as a possible_cause_for_learninudifficulties
encountered. She_recommends_language instructional approaches_for five
subgroups of minority students_with learning handicaps: (1) the
monolingual ar English-dominant child may need additional oral_
language development experiences; (2) the child who is monolingual_or
dominant in a language Other than English_should receive instruction
in the nat4.ve language, delaying ESL and_providing_additional_language
develomentiexperiences in_the native language_as_indicated; (3)
Children who are nonverbal or_who_have delayed language skills_will'
require_language_development in their native_language; (4) children
who engage in complex code-switching should be recognized_as using a
legitimate communication system and should be taught in their dominant
language, with,the emphasis on refining and expanding language skills;
and (5) in a similar fashion, children who use dialects kould be
giyen opportunities to expand that_language_system in_a me,mingful
way. Ortiz reviews_additional_factors affecting instruct a_ lanuage
choice such as parental preference, length of time child t hven:in
country; general intellectual abilities, specific language A.zude,
the availability of bilingual personnel, and other fators.

Ortiii S. & Jones, A. (1982).Using_bilingual_instructionLii
materials_for language minority students in_spe,7.ia1 educLtion; 1a
A_i_Ochoa:& J.; Hurtado (Eds.); Elmcial_education niud the bi7i4ilielj
child (pp. 83,87);: San Diego: _National Origin Denegragatian L-1
Center, San Diego State University.

: This paper addresses factors to be considered_in meecing the
cultural and linguistic_needs of_handicapped_LEP students EitUt

are_criteria for_selection_of_instructional_mat3rials, steps taqk
analyzing cultural_and linguistic needs of the student, and
considerations_inidetermining_those needs. Criteria for curriclilum
development efforts are listed.

& Zabel_R; (1982)i _Speciaducation_for
exce.tionaLAAttngnsa-students_i_ Milwaukee, WI: Midwest National
Origin Desegregation Assistance Center.
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In a_cancluding chapter of this text, the authors describe the IEP
as the_vehicle for deciding appropriate program options for the
exceptional bilinval student. :As prescribed in PL 94-142i the IEP
must include:an assessment of the student's_performance_level, annual
goals, and short-term objectives. Through the_IEP process, which must
include parents, appropriate placement can be determined.

The design of instructional environments is viewed as the
responsibility_of special educators, whileresponsibility for the
linguistic needs of language minority handicapped students is the
responsibility of bilingual educators. To effectively offer both
special educati-on and bilingual education_services to these_students
requires_cooperative_planning. _A continuum_of_placement options _

ranging from_least restrictive_to most restrictive is outlined. They
are_:_(1)_regular classroom placement with special education materials,
equipment:and teacher consultants; (2) regular classroom placement
with physical therapy and counseling available for students; (3)
regular classroom placement with part-time placement in a resource
room that provides both-bilingual and special education; (4) a special
education self-contained classroom_that also_provides_bilingual_
instruction;_(5) a_separate_special day school (public or private)
that_provides bilingual instruction; (6) a public or private
residential school program where the child receives Lilingual and
special education.

Three delivery_systems proposed_by_the authors are: (1) the
bi1ingua1_support_model_in which instruction is provided by a
monolingual special educatian teacher with a bilingual aide, both_of
whom:are trained in the needs of LEP students; (2) the Coordinated
Services Model in which both a bilingual and-a special educator
provide instruction; and (3) the Integrated Bilingual Special
Education MOdel in which a sole bilingual/special educator provides
instruction.

The authors provide a model for:the development of bilingual
special education:programs that:begins with a needs asseasment in
which data are collected on students, staff, procedurLu for screening,
referral and assessment, curriculum and instruLtioni avl parental
involvement. Then the_program_is formlated tn terms of delivery
system, staffing, and curricular offerngs. final feature is
student and program evaluation.

Plata, M. _(1982). Assessment, placement anduaming of bilingual
exceptional pupils: :A practical app.cach. Reston, VA: ERIC
Clearinghouse on Handicapped and Gifted Chil4ren.

In the third chapter of this manogr-p_ ;:hrl dtacuiPies
considerations:in the classification aa.:, pl r 1" LEP stnta
into:special education classes. :The ';_optiont,icind

combinations of options for special educetiota.. I educatiJn
placement are outlined. The differences :)etvetiA-ta,:!.:rs whJ_are
bilingual and those trained in_bilingual ,:esented;_aIso
stressed is the importance of dérstandin t ci the part of

A2



the teacher for the cultural background_of_the_child. Specific
recommendations are made for the_preparation and instruction of_
bilingual lessons by teachers not proficient in the primary language
of the child,

Project BUILD: Bilingual understanding incorporates learning
diaabilities. (1980). New York, NY: CommunityiSchool District
4. (ERIC Document Reproduction Service No. ED 199371)

Project_BUILD_(BilinguaI_Understanding Incorporates Learning
Disabilities) combined_the methodology and_concerns ofiboth special_
education and bilingual education to-provide appropriate, supplemental
educational treatment and-opportunities to bilingual_children with:
learning disabilities._:Children:in grades one through six received
individualized and small group_educational and therapeutic treatment
outside_of their_regular_classrooms._ Additicnal_program_components
were_cl_zricuIam developmenti_staff_deveIopmenti_and parent involvement
and education. _Students were taught in their_dominant language_and
the importance_of:their,dominant language development was central to
the project's goals. -Students ceceived 45 minutes of daily
instruction individually or in small groups in the resource room,
Additional_program components_included_identification_and seIection_of
bilingual children_with_Iearning disabilities, diagnostic evaluation
ofipsycho-educational functioning of selected children, curriculum and
material resource developmentito support the activities, staff
development, and parent education and involvement.

The project was evaluated through reading achievement data,
consultant observations, interviews_with program staff, and
questionnaires completed by teachers and parents. The program's
reading objectives in English and Spanish were attained and other
program components were well implemented. Surveys of staff and
parents showed student progress in behavior, participation, and
Self-esteem.

Several limitations_were noted; _(1) a_dearth_of_information
identifying_important_components_of a bilingual special education
program; (2) difficulties in differentiating students who were
learning disabled from low achievers due to socioeconomic:or emotional
or Aher:factors; and (3)lack of evaluation dataifrom other programs.
Tne small sample at each grade level fur the readinuevaluation_does
not allow_for meaningful_generalization.__Furthermore, the present
design_.(Bond_and Tinker method) is not very effective in separating
the impact of Project BUILD from the impact of the regular classroom.

Rodriguez, R. Cole, J., & GallegosiiR, (19-i9).

Bilingualism and:biculturalism for the special education
classroom. Teacher Education and Special Education, 2 (4), 69-74.

Pointing out that PL 94-142 makes direct reference to
bilingual/bicultural_education as one alternative for insuring equal
educatiOnal opportunity for all handicapped children-, the authors
propose an elaborate structure for incorporating_both language and
culture into the curriculum presented minority handicapped children,
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This_curricuium structure includes_the idehtifidation:of three
competency_areas, with-content OutlifieS and procedural suggestions for
implementation.: The,Hispanit Culture CoMpetencies far special
eduLators inclnde: (1) ideolOgicali sociologicaIi_and historical
awareness;i(2):parental_and_community_inclusion; and (3)
bilihgnal=bidultural curricula far special education classrooms. For
the tbird_competency, the authors recommend_a, number af strategies
that_can_be used by hgrSpanish-speaking teathers. These:include the
incorporation:of arcistit and musitaljzorkiinto class activitiesj the
preparation_of_cultutolly ASSOCiated food dishesi_the_use of simple
Spanish language arts ekerCises_(word_gamesi_rhymes,_etc.), and the
inclusioniof_keY Spanish_words and phrases that facilitate question
ASking and direction giving. The:authors suggest that theise
Approaches_may_reduce the discontinuity_between home and Sdhool, With
the_incorporation of culture aftd_langnage into the Curriculum leading
to improved educational prOgramMing for the Hispanic exceptional
child.

Rueda, R. (1984). Cagnitiiie develapment_and learning in mildly
hat:di-capped bilingua.1 children. In P_Ci_Chinn (EdO, Education
of CultUrall different exce tionaLichildreu (pp. 63-76); Reston,
VA: The Council for Exceptional Children.

Drawing from both theoretital Vt6wpointS and empirical_studiesi
the_author_examines the relationShip:betWeen language_and cognition in
bilingual handidapped_dhildten 46 Well_as the interactional factors_
that relate to the acquisition_of literacy. He reviews research data
indiCatin& that the same cognitive advar -es which_attts6ito
proficient bilinguals will also be evith _nibilingdals who are
mentally retarded._ Further, greater interadtional_learning_has been
shown toihave_proMige in_the deVelopment_of effective_instructional
options_farithia gtoup of students. _Specifically,_Rueda_disusses_data
from a "Whale_lahguage_approach to readinLand_writing that involves
the use of_journal writing to establish authentic intetActiOnthrough
the writtenmedium. The teacher does not Correct Writing mechanics,
but provides written responses to Stdd&it Writing eaCh dayi in_this_
way providingia,model of approprate-Writing conventiona.__Evaivation
dataiindicated that Stndeht6 not only improved their writing and
reading akillai but filao acquired writing skills which had never been
forballY inatructed, only modeled by the teacher's written responses
to student work.

Sanua,-V. (1975). Bilifitual program for physically handicaPPei
Children. BrooklYn: Board of Education_of the City of New York.
(ERIC DO6nMeht Reproduction Service No. ED 137488)

In t'is Title VII funded_program, 1-30iLitited English Proficient_
(LEP) students (grsde 1-6 Andi7-9) in Health Conservation classes were
offered instruction in Spanish, their_primary_languagei_ Emphasis:was
placed on the development_of_the_primary language though English as a
second language was_emphasized as_weli. Other objectives called far
the development of what the author terms self-understanding and
positive seIf7image. These objettives were sdhieved by demonstrating
the value of the primary language through it6 acceptance and use as an
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instructional tooI.__Self7understanding and self-image were enhanced
also through instruction in Hispanic history and culture.

Evaluation data-gathered through standardized and nonstandardized
tests revealed a 78% improvement in readingi 85% improvement in
1/4nowledge_of Hispaniciculturej_and a 74% Improvement in self-image
among students sampled. _The author recommends the continuation of the
bilingual handicapped_pr.ogram based on these significant
pre-/post-test results.

Sedo; M. A. (1978). Special education for the Hispanic child: A ten
point action-plan.- In-P. Landurand* M. Wislon-Portuondoj_P. L.
Finani &-R. D. Buchbinder (Eds.) Diagnosis and intervention in
bilingual Special education: Searching for msaw-alternativex._
Bostonj MA: State Department of Education. (ERIC Document
Reproduction Service No. ED 202245)

Fdlloving a discussion of Hispanic LEP studentivin_the Boston
schoolsj with particular_emphasis_on_Puerto_Rican_chadreni_the author
(himself a diagnostician) calls on_special_educators to develop new
programs_and_approaches_for new_groups of immigrant_childrem-vho-
present_new problems_._ Specificallyi_the author outlines:a 107point
action plan; beginning with early_childhood and preschool programs'
and including family involvement in_instruction) the creation and/or
use_of problem_solving nurriculao the development of_extracurricular
enrichment programsi_a:strong focus on reading_curriculum and_
instructioni training for transfer of_skillsi and_finallyi the
developmenrof_new_competencies_in_teachers. These ).ecommendations
are_designed to deal with the unique problems of urbsi Hispanic
populations who_have_limited backgrounds or expdrience prior to
earolling in mainland schools.
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PARENT INVOLVEMENT

Bergin, V. (1980). Special education neede in bilingual programs.
Arlington, VA: National Clearinghouse for Bilingual Education.

In this overview of a variety_of issues relating to special
education/bilingual education,needs, the chapter un parent,and,
community support,touches qn issues relating to participation by
minority and low-income families in the schools and stresses the
importance of_parental involvement_in_bilingual_special_education
programs._ The_chapter reviews several materials and programs designed
to develop that involvement. Among the programs reviewed are the
Houston Child Development_Center training program for parents of
Mexican-American preschaolers;i_the Spanish Diwe Bilingual/Bicultural
parent education program; the Houston Operation Fail-Safe
patent-as-tutor program; the Olive View_Community Health Center (Los
Angeles) cooperative_training_programs_for schooi_staff, Tarents and
students; and the_OakIand schools' Reading and Language Clinic_which
operates a two-part awareness/skill development parent training
program

Lynch, E., & LeWiS, R. B. (1982). Multicultural consideratiOns in
assessment anditreatment:of learning disabilities. Learning
Disabilities, 1 (8), 93=103.

Issues_in the assessment and_identification_of culturally,diverse
learning disabled children are discussed; Problems of communicating
with_faMilies uf handicapped children from linguistically:diverse
backgrounds are reviewed and interview data from 106 families of
special education_students_with_handicapping conditions are_presented.
These_families_were selected from schools in Iow income areas with
high percentages of Black; Hispaniciiand Indochinese families. They
were interviewed in their preferred language by trained
paraprofessional intervicwerd, who were also parents Of exceptional
Children. The study found few significant differences_in the
participation_of_low_income_Anglo_and_other-ethnicity_parents,
aithoggh the latter_tended to participate less in activities that
require seIf-initiation_(e.g., speaking out in IEP meetings); This
could be due tu perceptions of being unwelcome in the schools,
cultural differences, or lack uf clear,understanding_of IEP goals and
objectives. Small numbers, unequal ethnic distributions, and the
restricted geographic areas are sampling variables that_may have
masked_significant differences between Anglo lnd other-ethnicity
parents.

Lynch, E. W., & Stein, R. (1982). _Perspectives on_parent
participation_in special_education. Exceptional Education
Quarterly, 3 (2)i 6t6=623,

This article reports on_a_study designed_to investigate the
opinions, preferences, and understanding of parents of special
education students from three cultural/ethnic_groups: Ang1s,_01acks,
and Hispanics. Data from structured in-home interlews with 434
families of special education students were collected using
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interviewers who were both pai-ents of handicapped children and of the
same culturaI/linguistiq backgrounds as_the interviewees. The study
reports on parent perceptions of special education personnel,
programs, and services.

Lynch, E. W., & Stein, R. (1983). Cultural diversity and P.L. 94-142:
A coMparative study of parent participation across Hispanic,
Black, and Anglo families. San Diego: San Diego State
University.

_In an_attempt to Obtain more_data from Hiapanic families than was
included_in their earlier study (1992* repotted above), the authors
conducted_a study_of 63 (from_a random sample of 213) families.
Native Spanish7speaking trained interviewers, who were also parents of
exceptional_childreni_interviewed the families in their homes
concerning their attitudes toward special education p6radfinel_and
processes, their participation in the IEP_OtOderia, their participation
in theft child's education program, and the barriers encountered_in
attempts to participate in the schools. In comparing_data from this
atddY tO those from earlier onesi_the authors found that (I) Hispanic
parents_did not participate as extensively tn their child's special
education programi_as_did_parents_of Black and Anglo children; (2)
Hispanics were more likely to_rate professionals as effective or very
effective than_vere Blacks; (3) Hispanics_were_more poeitiVe than
Blacks and Anglos regarding_the sChool's identifiCation of_their
thildten'a heeds; and (4) Hispanics and Blacks_offered fewer
8iiggest7'.ons at IEP meetings than did Anglos and knew less about what
service... their childrenwereto_receive. Overall, Hispanic parents
appeared to be weII satisfied_ with their children's special
educational programs, although some changes that WoUld faCilitate
partntal involvment did emerge. Jhe data sUggested_that±there may be
SignifiCant differences in the effectiveness of PL 94=142 aa i0Olied
to families of differer .. cultural/Iinguistic_backgrounds, perhaps due
to their lack of undel:standing and exper;.ence in the educational
system and/or with the English language.

Marion, R._ (1980). Communicating with_parehtil Of culturally diverse
ekdeptiOnal children. Exceptional Childien, 46, 616-623.

Recent court decisions and legislative mandates have changed the
relationship between the parents of culturally diverse handicapped and
gifted students and school professionals. The author aaaerts that
minority parents had been angry and distrusting of achools which were
incapable of accommodating their children's cultural differences and
thug arbitrarily deposited them in special education classes. He
notea that minority parents continue to be concerned that schools
perceive their family structures as questionable, that IQ tests are
used to disproportionately categorize tbeir children as handicapped,
and that teachers are given the authority to identify exteptionalities
in their children. Communication can be facilitated when minority
parents are (1) continually provided with information in their own
language; (2) made to feel they belong; and (3) treezed ..rith dignity
and respect.
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Martinez, J. (1981). Parent involvement: "The_key_to:Auality
édUCAtión." Paper presented_at the CounciLfor Exceptional
Children Conference on the Exceptional Bilingual Child, New
Orleans. (iRIC Reproduction Service No. ED 133335) + +

The paper briefly describes_Project PADRES (Parent and Auxiliary
Development Resources_in Education Services),_a program designed to
create a partnership between parents_and school representatives in
order to improve educational services to limited English_proficient
students_and discusses parent involvement with the school. To create
the partnership between the sehool_and the communityboth must be
willing to plan and implement an effective communication_system. To
provide bilingual students with meaningful educational programs, the
school and tle community:must make_a commitment to the goals_and
priorities mutually set_by the school, community, and the parents._
Implementation of activities is the final "Igredient for meeting the
needs of the b:(linguai child.

Perlman_i_Rij Zabt.t1,-1.1. K.& Zabel R._ (198; 1_educatiOn for
exceptional_bilingual=ttndents. MIJ:p.maee WI: Midwest National
Origin Desegregation Assistance CeaLer

In_thisibooklet.the_writers stress_thet p:arental involvement ip
the:referral, assessmenti.and placement of children is legia7.at&I
through_PL 94-7142._ Fostering active parent participation_requires
that_ school districts provide information in the primary language
the parents_and_educate.parents regarding ther due process rii:h3.apd
about ways iwhi zhey:can participate in the_edocation of children
Other strategies:that will_foster parent involvement are: _increasin'
the numher_of bilingual school personnel; providing all school
services bilingually; allowing parents to determine the nature and
extent of their participation;

Smith, U. S.,_& others._(19E1). _Working with parents of_LHispanic
Setierely_handicapped preschool_children. Paper_presented_at the
Coucd_l_for Exceptional Children Conference ilft_the Exceptional
Bilingual Child, New Orleans; (ERIC Dotttment Reproduction Service
Wo. ED 133330) +

The Camden (NJ) Program for Severely Handicapped Preschool
Children reflects the need-a and_characteristics of the popuIation_it
servesi(mainly Rlack_and_Hispanic_with a largenumber below poverty
level income); _The staff of the preschool program works to_eStablish
trust_within the Hispanic community and_to provide information
concerning the value of early intervention. Programiactivities
include hiring a bilingual parent for the program, hiring several
bilingual_staff members to interact with Hispanic parents, and
conducting cultural awareness activities led by staff or_outside_
consultants. Stressed is the need_to consider values_and attitudes of
thc Hispanic culture such_as the strong sense of family and the
evoiance of eye contact to show respect.

Stein, R. C. (1983). Hispanic parents' perspectives and
participation in their children's special education program:
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Comparisons by program and race.
6_ (4)-

P
342-439.

Learning DisabilityQuarterlyi

This study investigated attitudes, satisfaction and_partitipation
Of Hispanic background parents in their children's special education
program. )arisons were made among the various categories (Hispanic
parents of_learning disabled_and Hispanic parents of all_other
categories) of special education programs as well as among racial
groups (Hispanic, Black, White). While no significant differences
were found among the program categories, there were several
differc.xes among the zacial groups._ Hispanic parents were_less aware
that they could review student records, they attended school meetings
less frequently, and took lesser_roles in the assessment planning
process. Further, it appeared that while Hispanic parents tended to
be satisfied with their level of participation, this participation
wasi in_fact, less active than that of_other_groups of parents and
less_active than may have been intended by the state and_f,-leral
.izulations regarding parent participation. Based on thi
Ihe author_recommends ways in which_schools can promote more active
participation on the part of Hispanic parents.
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Phase Four
ANALYSIS AND SUMMARY

In the first_three phases of this study, information on
educational-practices used with LEP, handicapped students was
reported. Included wer categories of promising practices,
descriptions of program=_-_Ionsidered to be promising, stntistical
information on educational services for this populatl.on in California,
and an_extensive review of the literature on bilingual special
education. As a result of these activitiest:the original nine
categories of_promising practices were consolidated into_seven. This
final phase of the study_summarizes_and discusses the findings of the
statewide_survey4 the nominations/descriptions of promising practices,
and the_review cf literature for each of these categories._ Where_
appropriate, lite..:ature on bilingual education theories and prtctices
is incorpece! llto these discussions.

CATEGORY ONE: FIRST AND SECOND LANGUAGF DEVELOPMENT

The bilingual special education_literature reviewed in Phase
Three tends to support bil!rgal instruction for LEP, handicapped
students. Of the 12 articles and ERIC entries annotated, bilingual
instructional approaches w.,_re..,,,tmended by sevens these_
recommendations were based primsrion skPte7of-the-art literature
reviews (Gonzales, 1974; Green2 oeo, i°31; Kiraithe, 1982; Langdon
L_Parkeri 1982; Luetke-Stahlmani .;980; Tempes, 1982). Kiraithe (1982)
incorporated personal observation_with her review of research; The
remaining five articles and reports provided comparative research and
program evaluation data in support of bilingual approaches to_
educating LEP handicappcd children. Of these, two involved data_from
preventive early ch1ldhoo4 education_programs (Askins et al.,_1978;
Weiss4_1981) and one reported on a study_of language interference with
preschool children (Evavs, 19 )i Evaluation data from school-based
educational programs for LEP, handicapped students, one serving
mentally retarded students (Sirota, 1976) and one serving physically
handicapped students (Sanuat 1975), were also reported.

The responses_to the statewide questionnaire survey study
indicated that bilingual instruction in special education is not
widespread in California._ The IEPe_of stAents typically do not
includ primary language_development goals and only rarely is_special
ed.cation instruction delivered in a l'Inguageiother_than English. In

the nomination/description of prothising practices_phase of the study,
only one of 19 responses indicated that the development of primary
language_skills was a major program area of promising practice. Where
the_program descriptions mentioned the language of instruction,
English_wae typically specified as either the iaajor_or only language
utilized. Some programs did indicate that translation servicesiand
support were available from bilingual aides to assist_students in_
grasping the English-lpnguage instruction. In addition to the_one
program described as bilingual, two others offered some (partial day
or two hours per week) remedial instruction in the primary language of
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the child. Involving either resource specialist assistance or
designated instructional services, these programs offered bilingual
instruction as a transitional necessity, not as a developmental
advantage. _The single program that_did specify_the development of_the
primary language as a program strength, nonetheless had ati_ita goal
the transition into English-language communication And Academic
learning.

In contradiction to these reported_practices, the prevailing
bilingual education theory is supportive of primary language
development of the childj continuing after acquisition of English_
lartu.age proficiency. The rationale is based on the Common Underlying
Proficiency theory of CumMins (1981) which holds that concepts
developed in either language promote overall cognitive development and
linguistic competence. Therefore, continued development_of the
primary language not only promotes academic learning in that language,
but it facilitates later linguistic and academic proficiency in the
second language.

A number of school districts in California have begun to provide
data on nonhandicapped populations that support this concepti at least
insofar as initial development ofi_and academic instruction in, the
primary language is concerned (Tempes, 1984). These districts are
demonstrating Lhet Spanish-speaking children who receive initial
academic instruction in the primary lartguage demonstrate grade-level
academi ,:-. achievement in English by the_middle elementary grades.
Benefits For iqitial pitmary language development and instruction may
also_accr7.2e for l'iandicapped studEnts. Bilingual instruction has_been
reported e at least equally efferive as instruction delivered only
in the priLz:y 13i-.guage with low-I0 st!idents (Genessee, 1976) and with
leArning dis'Asied 9tudents (Bruck, 197) in the Canadian
French7immersion programee Similar benclits have been reported_for
.Tanish-sraking ,n4tespned_O-Aildren prpvided bilingual educatiOn

programs at element 2?-u0,2 anua, 1975; Sirotai 1976) and
in preschool programs (Askins et al., 1978; Evanc, 1974; Weiss, 1981).
To date, reports/opinions relative to the_benefits of bilingual
education programs for handicapped students have_been limited to the

7,1er levels of intellectually handicapping conditions.

In addition to the possible cognitive/academic benefits of
bittngual education, there is an additional consideration that may be
particularly relevant to instruction of students. A major criticism
of_transition_programs as opposed to programs that Pmphasize
maintenance of the primary language is that the,academic and cognitive
development of students may be curtailed by switching too soon into
instruction in the second language. Cummins (1981) differentiates
between the basic interpersonal communication (BIC) skills_required
for normal conversation, where there are many context clime (e.g.,
expressions, gestures, illustrations, interpersonal feedback), and the
level of language proficiency required for academic learning of
literacy skills. The latter c litive academic learning profettcy
(CALP) represents the higher letal of proficiency requited for z'ne
context-reduced, more abstract, language associated with sublcct
matter learning. It appears that speolal educators may not alwayo
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aWare of such a differentiation when they 0r:3-Vide the majority of
instruction in English only, or in Engliah With some translation
support.

Many_bilingual theorists_and researchers soini,',ir that there arr2
inherent advantages to bilingualism itself; Thee- iii46 A Mote
analytit orientation_to linguistic input, greater_Sensitivity to_
linguistic feedback cues, enhanced ability tO analyze ambiguities, and
greater cognitive and verbal_flexibility and originality (Ben-Zeev,
1977; Cummins &_Gulutsan, 1974; CUMMiné & Hulchay, 1978;_Feldman &
Shen, 1971). _Although specal education programs providing for_
continued Ll development after L2 acquisition were identified, it is
interesting to speculate whether similar advantage:3 Might occilr f4r
handitapped learners;

_ Some authorities have streSSed the affective benefits of Li
instvaction for LEP students. Suth benefits, they believe, will lead
to_better academic achievemem.. With nonhandicapped students,
benefits have been reported_in regard to low anxiety (Stevick, 1976)i
positive motivati-on (Gardner & Lambert, 1972), and self-confidence
(Kraahen, 1981; Wong=Fillmore, 1979). It has been suggested that
aitilar results might accrue for handicapped Student:* (Kiraithe, 1982;
Langdon & Parker, 1982).

In summary, it appears that_SOecial education practice frequently
may be at odds With_the prevailing theories, research, and
recommedations of bilingual education. This suggests a_need by
spetial educators_for additional information oft firstiand second
langUage_development and acuisition. _In additiOn, there is a need
for_a greater number_of speoial eddeation_teachers who are both
bilingual and trained in bilingual education; Without sufficient
numbers_of qualitative biling1 special education prograTs_from which
to obtain evaluative data_relative to the cognitive, Atademici and
affettiVO development of LEP children, it is not pOSSible to_make
definitive programmatic_recommendationS telatiVe tO the variable of
first and second language development for handicapped students.

CATEGORY TWO: CULTURAL CONSIDERATIONS

There iP ,;onsiderable attention in the_OrofeS81-orial literature to
the relevance of various cultural thatatteriatics_to educational
practice._ Cultural characteriStitg frequently mentioned for the
Hispanic population_include a preference for cooperative rather_ than
competitive actiVitieS,_foUs on current rather than future_tasksi and
the exiAtence Of close family ties and strong family loyalties
(Aragon, 1973; Condon, Peters, &Sueiro-RO88_, 1979; Knight & Kagen,
1977; Rodriguez, Cole, Stile, & Gallegos, 1979; Sierra, 1973).

_ _ Among Amerian Indian Children a cooperative learning approach
that eschews itio.IVidual recognition has been reported (Avellat &
Kagan, 1976; Pepper, 1976; Sando, 1973; Sierra, 1973). Further'
Indian children may be less_likely to engage_in_open group discussions
(Kitano, 1973). For some ethnic groups, variations in maternal
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teathing strategies have been_reported (Feshbach, 1973; Laosa, 1978;
Steward & Sttwar? 1973). The role of_negative_reinfottement and
personal sham_in many Asian_ cultures has been described by Chinn
(1973). Minority and_poor children have altio been Characterized as
having a more external lOtua Of_cOntrOl, differentiated from the
internal lotus of control associated with high academic achievement
(Vederson & Bergan, 1976).

Henderson (1980) has pointed out that this literAture is not
always consistenti withidisagreement on the_nature of_differenceS And
their distribution_with1n various groups._ Further, the eicatt
relationship between culturally associated chatatteriaties and school:
achievement is tAncle.:,- (Rueda & Priet6, 1979) and there_is little data
on how to adapt the learning_envir-ohMent to deal with these
differences (Henderson, 1980). _This inclusiveness_is magnified when
One_cOnsiders cultural variables relative to the education_of
handicapped_students.Varying parental perceptions of handitapping
conditions have been reported and the important-6_0f retOgr. .ing and
adapting for cultural vAtiAtion haa been Streased in the literature.

Relevant literature was_identified and annotated under the
categories of cultural_considerations, parental and community
involvement, and teacher competencies_and staff develOpment.
Typically:, the focus has_been_on the imp-at-tante of bet-tiMing Aware of
cultural differences. With the exteption_Of SOM6 of the_parent_
involvement literature,_which documented differences relative to
parental participationiin the identifitation and assessment of LEP,
handitapped children (LynCh & Lewisi 1982; Lynch & Stein, 1982), the
tharatteristics specified_were drawn from itterature and studa
f6-cii-siiig on nonhandicapped populations.- Rueda and Prieto (1979) have
pointed out that much_of the research hag been_done -only With
nonhandicapped populations and is unvalidated for exceOtional
populations.

In the Pi-phasing practices nomination/description phase_of the
StUdy, cultural considerations were specified as a major designation
by_one_respondent and a minor_designation by ott_r-6spiihdeht. As with
the literature annotations,_the progta detictipti-ohd atressed_the
importance of being aware_of cultural di:a-di-eh-tea without becoming_
very spetific_=:r identifying characteristics that are unique_to, or
h;ive been_verifted With, exceptional children from these cultural
backgrounds.

In summaryi_there is, widespread agteetent7-baSed prli,iarily on
extrapolations:from reports with toneXceptional populations-7that
culturalisensitivityboth affectively and instructionally, is an
important attribLite ofieducational_programs for handicapped_LEP
atUdentS._ Itiis viewed as a significant variable relative td ptitaty
language developmenti second language development, teacher tnd scaff
deVelopment, assessment, curriculum and instruction, and parent
participation and involvemct.
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CATEGORY THREE: TEACHER COMPETENCIES AND STAFF DEVELOPMENT

There appears to be_ wide6pread agreementi:both within the
literature and between the literature and field practice, regarding
competencies needed_by_teachers_of LEP, handicapped children. These
include cultural knowledge and sensitivity, familiarity with legal
mandates for_educational programs, understanding of educational
biases, nonbiased asseasment, adapting/utilizing_instructional
strategies and curricula, accommodating_di,-Irse learner
characteristics, knowledge of language de--lopment and second language
acquisition, the_understanding of diffei,:-_-as in 2amily structures,
advocacy/pub±ic relations, and the ability to work with parents from
diverse backgrounds.

Much of t"-f literature (Bessant-Byrd, 1981; Chinn & Kamp, 1)82;
Decano,_1979; Fuchigami, 1980; Rodriguez et_al., 1979; Smith, 1979)
haa liMited_its focus to multicultural considerationsj sidestepping
the issue Of teachers themselves being bilingual. Other articles_
allude to the desirability of teachers having some knowledge of :Ile

language(s) of the students, but stop short of calling for bilingual
fluency on_the part of special education teachers Ramirez and
Tippeconnic (1979)_recommended "Indian cultures and languages" as_a
personnel_prpparation_area and Gonzales (1979)_identified a need for
teachers_1:amIliar with the language of the students._ Plata (1979)
suggested that special education classroom teaChers be versed in
Eng1ish-as7-a7second7Aanguage techniques. The desirability of having
special education teachers who are not only bilingual but trained in
second language acquisition approaches was mentioned,by Baca and Chinn
(1982), who then went on to recommend,_as a_step in_the tight
direction, the development of cross-cultural sensitivity fOr teachers
who are not_bilingual. Rodriguez, Cole, Stile, and Gallegos (1979)
acknowledged the advantages of bilingual-bicultural education for
Hispanic LEP,_handicapped studentsi but listed competencies designed
to_improve the instructional capabilities of monolingual
English-speaking teachers;_ one competency included the rudimentary
development of some Spanish vocabulary for use with LEP students.
Only Bergin (1980) and Baca (1980) specified fluent bilingualism as a
necessary skill for special education tea:hers of LEP children.

_Prieto, Rueda, and Rodriguez (1981), as well as Salend, Michael,
and Taylor (1984), reported that special education teachers_failed to
rate language familiarity as a critical competency for Leaching
bilingual/multicultural:handicapped students, possibly because most
respondents were themse1ves_Anglos. _Carpenter (1983),_reporting on a
survey of speechlanguage_pathologists serving LEP students in
California, found that the majority of her samp3e were not bilingual.
The_fact_that few existing special education teachers (or tclacher
trainers) are bilingual may account fOr the failure of the field to
designate these skills as_requisite competencieS, focusing inatead on
general cross-cultural understanding.

This _focus was reflected in_the descriptive information obtained
on current special educational practices in California. It appears
that neither bilingualism nor bilingual education training are
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priority tompetencies.The language of instruction for most programs
iS_Engliah and L:;:,Ly a limited number of spetial eddtatiOn teathers are
bilingual. While stressing a_need_for bilingual assessment personnel,
few_districts focused on the need for bilingual special education
teachers; only three mentioned hauing such teachers -a:, a program
strength.

Other Staff development_needs included more infOrMation Oh
inattUttional strategies/curriculum and_knowledge about language
etquiaitiOn_processea.__There also appeared to be some need for better
dissemination of information on the dual: applicability of bilingual
education and specialeducation mandates to_LEP, handicapped students.
Two areas that received considerable attention in the lit6tatut6 but
vere_somewhat neglected by the field practitioner§ Were tultural
cdhaiderations (a_major_designation of only one respondent) and_parent
inVOlVeMent (specifically described as an_area_of promising practice
by tWO reaPondents). It appears that school districts view these two
categories of practice as either Iess significant or Iess critical
than others.

The category receiving_the most attentionwas assessment,_which
emerged A8 a program need_and/or fotus in all phases of the study--the
literature annotations, the state status survey4 and the_promising
prettites. Despite the attention_that this area has received over the
past few years, apparently_much of_theifield continues to Iack
adequate information on instruments and procedures_for assessing LEP
stadents for special education; further, much_of the fOk'Ut; tOhtihUeS
t6 t)e oft eligibility concerns, tot programmatit ones. T%6 area of
tUrritUlum and instruction has just begum_to receive attention in the
literature, with both the literature and field practitioners stressing
it less than other areas.

Few_spetial education teachers currently haVe bilingual skilla, a
fact_that does not appear to be of_ muth concernt6 prOgrath directors.
The litetatute_is consistent iniacknowledging the_desirability of
theae Skills, but only a limited number of writers has designated them
aa 60aential. It would appear that this may be a function of
pragmatism_on the part of leadership personnel who recognize_the wide
diversity of_languages represented_in special education -OpUlatiOna aS
well as the limited numbers of bilingual personnel frot lich Spdtial
educst:,::n teachers can be recruited, Within the field of bilingual
edUtatLOn, issues relating to language of inatruction_and first/second
latiguAge development_are parsInount. It would seemthat_a_
-comprehensive program of theoreticaI_review and systematic research is
needea to determine whether_:eather bilingualism COWItitUtA a_
requisite competency, a desirable_one, or ia of neutral value in the
education of LEP, handicapped studenta.

CATEGORY FOUR: ADMINISTRATIVZ INTERFACE AND COLLABORATION

It was hypothesized that one attribut that_might chatacteriZ6
qualitative_programming would be a platmed, spelled-Out ii%:.erfate
between various deparmenta And programa at the district or county
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level. Such an iaterface might ensure_open_lines T zommunicatot
between program areas and_enhance quality_of assessment and
programming practices._ There appears to be A iineral sense t

need for articulation between bilingual_educacton_
educationi one of the side benefits_proposed_for_the_Yaase One se',

waathat bilingual education and special education program directo.s
might work together in filling out the questionnaire.

Neither the_literature_review_nor L.e pogra
nomination/descriptions tended to identify this sort of inter:ace as
particularly important. Although a number of articles and refer(nces
made minorireferences to the need for_interdepartment/program
communication* only a small number described cooperative_
administrative structures or Ifp.a; Of the three articles
annotated* one described a stata7lejel cooperative structure
(Landurandi 1980) and two focused primarily on ways_in which funding
from bilingual_and special education_could be merged. The major
designations of promising_practices included the description of an
integrated referral procedure (and_two)_that described programs
administered by speciateducation and designed to maintain_contact
with bilingual education. In summary* it would_appear that the
development of articulated admini6trative structures has not been A
priority in the_design and delivery of educational programs for LEP,
handicapped students.

CATEGORY FIVE: NONBIASED ASSESSMENT

_The single category of practice_receiving the greatest attention
in ail phases of this study was nonbiased assessment. Assessment was
the most frequently designated area of promising practices with 13
major desigretions and 2 minor ones. It was_the most frequently cited
Staff devel ment need* with pacticularfocus on the need for more
trained_bilingual personnel to administer assessments. Scores of
articles and_reports_on assessment-related issues were identified*
including discussions of the wily relevant court decisions* revieWing
and evaluating various instruments and procedures* proposing__
strategies f..2r nonbiased assessment* and outlining decision-making
processes._TOenty-three of_these were selected as both relevant to
educational practices and representative of the literature overall;
these were annotated in Phase Three.

While the elimination Of assessment bias is the focus of many of
these articlea0 exact nature of test_bias is debated._ Lambert
(1981) Challenged the_court determination (Larry P4 v. Wilson-Riles)
that 10 tests were biased* charging instead aqt the SOMPA it racist
and stereotyping. Other writers (Baca & Chinn, 1982) proposec uaing
the SOMPA to avoid bias. Eleven districts_in the statewide survey
listed the SOMPA AS au instrument they uSed, With two mentioning the
AAMD Adaptive Behavior Scale.

The use of nonverbal and_non-normaLive assessment procedures
(direct observation* ecological assessment, parent_interview* and
criterion-referenced measures) are endorned in much of the literature,
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with some of these procedures more apparent in field practice_than
others. Several reporter; either using_nonverbal measares_exclusively
or weighting them more heavily,_as_well as_ using information from
parents relative_to child functioning in the home, length of time in
thisicountry, and past educational expeiences as_au assessment_
consideration. TWo respondents also listed the trying out_of various
program_options before_assessment, with diagnostic teaching being
designated as a promising assessment practice in two of the program
nominations/descriptions.

Criterion_referenced assessment does not appear_ to be a
significantjield practice. A wide_variety of Spanish-laaguage
assessmenL instruments_were listed by respondents, but only two_
received multiple mentions, suggesting little consistency across
districts_for_this practice. The most typical practice reported in
both the state status study_and_the rromising practices stady involvea
the oral_translation of tests;_the adaptive assessment procedure Moat
frequently criticized in the literature.

In summary, field assessment_practices (with a_couple of nitable
exceptions) do not appear to be highly congruent with those
recommended in the literature. California schoolidistricts appear to
neglect criterion referenced_testing, an articulated_decisiOn-making
process, ecological inventories, and diagnostic teaching as procedures
for assessment. While there is an articulated need for greater
numbers of bilingual assessors,_there appears to be_little recognition
and/or concern over the drawbacksi_emphasized_in the literature; of
arally_translating English-language tests. There appears to be k mare
widespread awareness of the aeed to avoid biased assessment than of
procedures for doing so.

CATEGORY SIX: EDUCATIONAL PLACEMENT AND PROGRAMMING

_ The bilingual special education literature is consistent in_its
support of the efficacy of combining bilingual education methodologY
with special education methodology_(Cammins, 1983; Ortit, 1984).
Evaluations of bilingual spLcial education prugrams support the
bilingual approach to teaching preschool children (Evans; 1974;
Killian,_1979) as well as_eleIllentary_school children (Bruck, 1978;
Brucki_Rahinovitch, & Oates, 1975; Lesser, 1975; McConnell, 1981
Project_Build,_1980;_Senua, 1975). Both Carpenter's study (1983b) and
the state status study (reported in Phase TWO of this_report) have
acknowledged that there is a dearth of_ bilingual special education
teachers, however. The itportance of having teachers who are trained
in both_special education and bilingual education theories_and
approaches, as opposed_to_simply_special education teachers who are
bilingualhas_been stressed (Baca & Chinn; 19821 Plata, 1982).
Reasons for this are ,e need to be informed about language
development and acquisition as well as cultural differences in values,
cognitive atyles, and learning approaches (Almanza & Moaley, 1980;
Castaneda, 1976; Chan & RuedS, 1979; Henderaon 1980; Lynch & Lewis,
1982).
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kfull:cOntinUuM of both special education and bilingual
edUCAtiOn placement options is recommended (Perlman, Zabel, & Zabel,
1982; Plata, 1982). Special education instructional_strategies are
generally endorsed as apprvriate for biling:sal special ed.ITAtiOn
(Kiraithe, 1982). There appear to be few curriculum materials
available specifically designed to meet the needs_a_LEP, handicapped
children (Blatd, Sabatinoi Sedlak, & Sternbergi 1979; Cegelka &
Pa-chat-6, 1984; Chinn, 1979a). Steps_for selecting and adapting
eiciating curricula have_been_suggested (Ortiz & Jones, 1982)_and
instructional_approaches_designed specifically_for working with_
bilingual (Spanish/English) handicapped students have been develOped
(Cuevas & Beech, 1983; Duran, 1980a, 1980b; Fradd & Clemens, 1983;
McConnell,_1981; and Rueda, 1984). More general approaches_that
mjnolingual teachers can use with bilingual students also have been
deScribed (Kit, 1981; Rodriguez, Cole, Stile, & Gallegos, 1979).

The_analyses of_the state survey study_as well as the promising
practices nominations suggest that many of the_current_practices in
California are at variance with those recommended by_the literatUre.
Both sets of information indicate_that very little of_the_special__
education instruction is delivered in a language_other than English;_
futthet,_tEhile the ladk of bilingual special education teachers may be
A:Contributing factor, it did_not appear that school districts viewed
the absence_of primary (non.-English) language instruction in special
education as a particular problem; Districts did indicate a need for
additional bilingual assessment personnel. Information on
inatruttiotal strategie andicurricula for this_population was also
daaigtatad aa A need. District reports of_their approaches to serving
LEP, handicapped children fall short of the primary language
development and instruction supported by theory and program evaluation
data

CATEGORY SEVEN: PARENT PARTICIPATION

The importance_of involving the parents and other community
MeMbers in_bilinguel special education is consistently_endorsed, both
in_the literature reviewed under this category, as_well AS in imrh Of
the assessment literature._ The extent to_which this participation may
differ as a fufittion of ethnic or:cultural groups has been
ayatematitally investigated (Lynch_&_Lewis, n82; Lynch & Stein,_1982,
1983;!Steia, 1983). The_success of parent involvement programs has
)een documented (Franklin, 1978; Smith et al., 1981;) and model
programs described (Bergin, 1980; Mattinet, 1981).

Tha litited inforMation obtained on this_vatiabIe through_the
State survey and the_promising_practices phases of this project
suggests that for most school districts in California attention to
parental involvement is typically limited_to two areas. _Fitst,
several districts (14) reported-the_use of parent interviews as an
assessment procedure for obtaining:informatiOn on the student's_1?xel
of functioning._ Second, several districts also_take care to ensure
that parents Understand the proceedings of IEF meetings; this is
Accomplished most frequently by providing for translators at those
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meetings, although some districts llso develop print materials in tie
language of the parent. It did nor appear that parents were 07pitally
actively involved in the development of tho IEPs -of their handiCapped
children, however.

SUMMARY

It is apparent that special education services to handicapped LEP
students have_received increasing attention over the past several
years.__Most of this attention has focused on issues of proport Jnal
representation and related identification/assessment issues. _This was
the case for both of the_studies reported here_as well as in_the
literature identified and reviewed in Phase Three of this report. It
would appear that, despite the_professionaI preoccupation with
assessment issues over the past ten-plus years, there continues to be
a need_for additional attention to this_program feature. The most
commmon assessment practices currently in use involve procedures
criticized in the literature as_being invalid and unreliable.
Further, this is the area most frequently identified by field
practitioners as being one in which additional training is needed.

This notwithstanding, it is now time for_the_field to_focus a
greater portion_of its attention ou more qualitative_questions of
program placement and educational delivery. Curriculum materials and
appoache Ansigned_to meet the_specialized cognitive, cultural, aad
linguistiL aeeds of students Who are both handicapped and limited
nglish prOfic'lent must be developed and validated. The relative_
riL if various placemt.71t configurations for differing levels of
iSability and language proficiency also must be systematically

explored. Validated models for differential bilingual special
education services are needed. _At the present timei instrrctional
delivery approaches_for culturally/linguistically_diverse ,Ipti6nal_
children are essentially without either a well-articulated .laoretical
base or a convincinudata base. One researcher has summarl4,ed the
situation as one in which we

do not know what kinds of edUcatio1.11_ programs will be
most beneficial fur LEP handicapped children. We are
not_sure how to assess these children in ways that
yield maximum information for program planning. We do
not know if our_(educationaI) technology is adequate,
given_appropriately trained staff to implement it.
And, conversely; we do not know, given such staff, if
our_technology Is sufficiently adequate to impact on
their educational lives. _We do nut know if different
languages ot instruction lead to different outcomes,
and we are_not even sure what the expected outcomes are
Or ahOuld be. (Carpenter, 1983; pp. 45-46)

_Finally, as a field we_must determine_the meaning of parental
involvement. At present, with parents of_limited English proficient
children, involvement appears to ' ited primarily !A) informed
c-onaent. If their input and pa, 1 in the identification and



program planning and delivery phases of special_education i8 the gJA1,
however; approaches consistent with the cultural_backgrounds and life
circumstances of the :r.inority group pareLL must be developed to
facilitate this more m4,aningful level of involvement.

For_each of the ven areas uf program quality reviewed in this
report; it is clear that sorvice delivery typically falls far short of
practices recowmended by both theory and research_data IdditiOnal
attention must be given to qualitative concerns if truly appropriate
educational services are to be provided handicapped LEP atudenta.
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An-r.dlx A

.'GORIES OF PROM:SING PRACTICES

PRJ1SING PRACTICE 1; PRIMARY LANGUAGE DEVELOPMENT

a. A continuum of skills for primary oral language and literacy
development ie Spetified.

b. Instruction to promote both oral language and literacy development
is offered on a regular basis in the primary language.

c. Nonacademic as well as academic crhool activities are conducted in
LI periodically;

d. Teaching_staff are knoWlflgeable nrwut major methodologies for
primary language literz--

e. A variety of read:ng matetlals appropriate to age, grade, and
skill levels of student are available in the pricAry language of
the student.

PROMISING PRACTICE 2: SECOND LANGUAGE ACQUISITION

a. Teachirz staff ate knowledgeable about tbe distinction betl:qen
second language learning and serond language acquisitiOr

b. Students are provided adequate exposure to coml,rehensiLie
second-language input under optimal conditions.

c. Instruction_is provided un a regular and systematic basis for
English language acquisition.

d. Teach:ng staff_distinguish beti4eF.4n communicative comptence and
Acade.,3ic learning competence in Second language.

PROMISING PRACTTCE 3: CULTURAL RELEVANCY

Information on vimary_cultures is integrated throl.:4hout the
curriculum, not treated as a separate lasso e.

b. Cultural relevancy is rvidenced & both pri( .;.-ondary

language, in 7-,.fTng and in coru:ent area insi

c. Teachers are iatihar_wl_a socioccltural attributes such as
communication, cognItiOn and learning styles of handtcapped LEP
students.

d. Educational staff can identify culturally appropriate adaptive
behavior.

9 3
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e. Teachers understand the influence of sociocultural variables on
learning and achievement of handicapped LEP students.

f. Teachers are able to use these culturally influenced variablea to
enhance learning of handicapped LEP students.

PROMISING PRACTICE 4: ADMINISTRATIVE INTERFACE/STRUCTURE

a. Administrative structure ensures open lines of_communication
between bilingual education and special education programs.

b. Bilingual and special education progra:-: :ectors and teachers
meet together on A regular basia to plari ro-rams and develop
curriculum.

Referral and identification procedures are articulated between the
two progran,s.

d. Inaervice training and staff development combines teacaers And
aides from the two programs.

e. Site visits to other programs are facilitated for staff by
district administration.

f. Community advisory coun-cila from the tWo programa Are articulated;

PROMISING PRACTICE 5: STAFFING AND STAFF DEVELOPMENT

a. Staff members are proficient in the primary language(s) of the
students.

b. Staff Ate fully certified in appropriate areaa and trained in both
1-4lingua1 education and special education.

c. Staff development efforts are based on the assessed needs of the
etaff.

d. Bilingual_teacher3 are provided special education training and
special education teache's are provided training In educational
implications of linguistic and cultural divers!ty.

e. Bilingual and special education staff are jointly trained in
curriculuP. wroaches, assessment procedures, IEP development, and
apf7opriate strategies for working with parents.
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PROMISING PRACTOE 6: CONTINUUM OF SERVICES

a. PiStriCt has appropriate nistributian:of bilingual, bilingual
special educatian, and special education programs.

bi Special_educatiwn options for LEP students are offered through
comprehenive, district-wide programs that span K-12.

Bilingual education options for LEP students are offered through
comprehensive, district-wide programs that span K-12.

di All_appropriate combinations of services (self-cantaine
room, pull-out, et:..i) are available for all students.

resource

6. There is an articulated_plan for individual Student Movement
through the continuum of services.

PROMISING PRACTICE 7: NONBIASED ASSESSMENT

. Assessment materials ,.nd procedures are nondiscriminatory.

b. Assessment t:-am includes personnel who are appropriately trained
to Pdminister and to interpret the results of a variety of
assessment instruments.

c. Whenever possible, assessors_are bilingual and bicultural; when
not, the next most appropriate assessment procedures are Utilized.

d. The multidisciplinary_team includes representation_from the
student!s family, bilingual education, special education;_the
bilingual/bicultural_aasessment team, and the_administrative
staff;_where appropriate, the team includes the stUdent and a
community representative.

The multidisciplinary team is structured to pravidn optimal input
from all constituents.

f. Assessment measures are appropriately adapted to the LEP
population.

g; No_single assessment:procedure or instrument is used as the only
criterion far determining placement.

hi Based an assessment data, a profile is developed on each student.

i. Results are communicated to parents in a comprehensible manner,
With parental perspectives And input Sought.
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PROMISING PRACTICE 8: CURRICULUM AND INSTRUCTION

a. Appropriate primary_language development and English language
development goals are incorporated into IEPs; IEP vaIs_and_
bilingual individual learning plan goals (where appropriate) are
integrated.

b. Native cultural maintenance goals are incorporated into IEPs as
appropriate.

c. Appropriate academic assessment instruments and procedures are
available for purposes of program planning and evaluation.

d. Students_are_provided appropriate first and second language
instruction based on assessment information.

6. Teachers accept regional and nonatandard varieties o LI.

f. Teachers use a consistent language of instruction.

g. Instructional strategies are appropriate to both the abilitieS and
cultural backgrounds uf the students.

h. Instruction is managed through the use of nonbiased curricular
materials.

i. Programs_provide for dissemination-0f materials designed for
instruction of special education/LEP students.

j. Evaluation_measures are established and in place to monitor
program quality.

k. Optimal amounts of academic learning time are provided.

PROMISING PRACTICE 9: PARENT AND COMMUNITY INVOLVEMENT

a. A bilingual special education_program orientation document;
written in both English and other primary languages, ig
disseminated to the school community.

b. School_staff_are knowledgeable about the cultural influences that
may affect parent interactions with the school.

c. Parents are notified in their primary language 0 f due process
rights to participate actively in IEP meetings.

d. An interpreter or other person fluent in the language of the
parent is available for both home visits and SCh001=based
meetings.

e. IEP forms are available in the primary language of_the parent and,
as necessary, the IEP itself is developed in that language.
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f. Outreach mechanigms encourage parent/school contact.

The school promotes home activities conducted in the primary
language Ciat are designed to promote school achievement.

h. The achool schedules parental contacts at times that are
convenient to the parent.

i. Parent education programs deal with_topics of_referral,
assessment, placement, and programming of handicapped LEP
scudents.

9 7
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PROMISING P.RACTICES

DESCRII;TION FORM

Di ctr±77 _CaionVAIIey_Unicn School District

Contact Person Anne Gupta

Address 139 Roanoke Road Phone 588-3020

El Cajon, CA

Area s) Specified Ritinistra tive_inter face/structure

.

Inan attempt_to improve services to limited EhglishiProficient Students
in Special_Education, the Cajon Valley Union Schobl District has assigned a
part-time resource specialist tot

1) Serve as a liaison between the ESOL and Special Education Programs;

2) Maintain a roster of all LEP/SE students, including services being
provided;

3) Review all stUdent referrals;

4) Coordinate Child Study_Teams_at school sites to include ESOL Prdgram
COOtdinator and Resource Specialist for LEP/SE;

5) MOnitor student Identification/Assessment Procedures and Instructional
Planning for LEP Students;

6) Consult_with classroom teachersi resource specialists, speech
and language specialists and ESOL bvtructional aides working with
LEP/SE students; and,

_

Coordinate resource And instructional materia3s
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PRO:4ISING

District _Diagnostid SdhOtal_ for NeurplogicaL.1 icapped Children

Cchtact Pertbn Dorothy_Wippern and Pamela_Viv

Address 1818 W. AShlan

Freth-oCA 93705
Phone 209222-6573

Area( ) Specified Nonbiased atsessment/bilingual atsessment

=The_Diagnostic Schcol_:proVides
assessmentiservices_for students,,ages-3 td 21 referred j schOOl diStricts for tranSdisdiplinary diagnosis Of tOltifadeted_learning problems.:After a child iS aSsessedi,a_continuation_

Of servicesis:Offered to distriot personnel to provide Ongoing support for further_diagnosis or remediation_in_the
district dlaSsroom Workshops i0 tanV__areas,_including diagnceis, behavioral interventions, second_language deVelorment, andthe language base of learning problett ate provided for diStridt personnel.

Ap additional feature cf the diagnostic
process_addre$Ses_the_ limitedEnglish prOfidient_studentAW)4 Within this geographidaliarea, the primarymihority grOUp_speaks_SpaniSh therefore, much of the tetting_is_performedin Spanith. The Diagnostic SchOCI has several members certified in Spanishprofidiency through the state_of California; AO are qualified to assess thelimited English proficient students-.

_The_staff is faMiliar With-and experienced_in the_administratijh and__interpretation of a variety_of nonbiased attessment measurements Which assessthe students' potential_in_the cognitive, languagei_and adadeMid atea4 Both_homed tests in the students' native latigu4-gei and developmental tdales, whichare ncnbiased &Jr any linguistic or dultural minority, are indoirpOrated into thetest battery.

ualified team_members analyte the_ students' native language_and Englishpruficiehty fOr_developmental
leVels4Anterference froit One language to another,as well at__the quality, use and foundation for academic performance. ThiAinformation is integrated And specific individualized teaching strategies areJerived and presented to the Student's district teadher.

ID ;2
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PROMISING PRACTICES

DESCRIPTION FORM

Di s tr ict Centro School District

Contact Person Elinor Tenney,

Address 1256 Rroadwa , P.O. BOX 647 Phone .r;1_9-352,-5712

El Centro, C. 93343

Area(t) Specified CuIturAI consider;Itims/consonance-disscnance/Nonbiased

assessmentibilinsessment

The majurity_Of_the students who_live_in Inverial Valley along the Mtxican
border retain theirilanguage_andheir cultuza.; To serve these children this
assessment program is based_on_the_philosophy: children can not be
separated from their_culturaI background or language, and a honezt psychologist
assessing_limited and non,-English speaking children must be committed to extentivve
preparation in Spanish and in the Mex±can culture.

Studying in local S?anish coukses was not enough. When the State Department
funded_the_BABEL _(Bay Area Bilingual Education League) Spanish language
accuisicn and assessment program in 1980, the concept develOped.iPsyChci=educaticn
evaluation now includes: (1)psychologiral influence from the various cultures_
within Mexico or the border Mexicans. (2) knoWledge Of border language expressions,
patterns and "Spanlish". (3) theiaffect of environmental_ factors such_as_economic
status and parental eductional backgroundt and:attitudes.. (4) skillful use of
all the appropriate psyhological, developmental, perceptual and language
proficiency assessment tbols for t*xiwr--Aiaericans.

FUrther study in_GOadalajara and__CUernavaca in 1981 and 1962 followed.
In_the Mexicali WOrkshOp_for__Attessment_Personnel in 1983, key psychologists
and special educators_from_the majorcities in Baja California shared their
Piagetian_theoriesi_tests_and methods. The Mexican WISC-R training was included.
Even_though_California_experts helped guide and researchlthe1W1SC=R ih MeXico,
recent government controls had made it difficultitO_Obtain. Discretion and
adaptation are needed with the border bilingual influences.

Results of all these efforts on the program mean:__ Our Hispanics have
fairly accurate and appropriate assessment. The schools set_up_conferences for
the psychologist to converse withithe parents_Scue field workers are contacted in
their homes, when work hours_prohibit school visits; Translators are trained in
case tne psychologist can't interview the parents;

==gascrlumm* tools Fove_been_trantlated_accurately, weighing appropriate
forms_are_very_commonly_used and IEP (Individual Educati=

?:Lam ream meetings are_conducted_in Spanish. Through exnerience, personnel
have become sophisticated in counseling and guiding non-English speaking

t: .nderstand their rights and the process of Special Education.
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PROMISING PRA.CTICES

DESCRIpTION FORM

Digt:ict Fre7.cn Hi h School_District

Contact Person S' .;ron HO1 _

Address -5-8-9 c. Fterii-rit Aste-

Sunnyvale, C4_94087

Phone 408-735-606C

Area (s, Spec i f ed _Admirdatxative inter faoe/structure/Curr icUii.rth And

A piiot_program was-establithed_in the district to proVide_servicesfOr the_Limited ;nglish speakinq student with learning handicaps._Included inthiSpopulation were,studenet With very_limited Englith Skills,who_were
eichibiting_extreme diffiCUIty:With_instructional COnteht_in ESL_cIasses,and those_students who

had:gaiiied_some_proficiency inioral language skillsbUt had_limited reading and writing skills; The dittrict_elected to provide_for_a speuial program_teparate_from the regular special_education classes, inorder_to adegotely_address not_only_the problems_associated with learning
_disabilities, but_also_the problems associated With_communication in the Englithlanguage; The rationale_for_a separate classroom wal_the amount of attentiongiven to language_learning,of

the limited_English_speaking student WObidnotibe adequate_in the regular special:education_ classroom. The program_wasavailable to students one to two petiods a day_under the aUSpiCOS of_the Resoul.ceSpetialist Program-The language Used_for_instruction WaSEhgliah* with the
terVices_of_edIingual aideSehly to aid in translatiOn

Whet-LneededThe_student,,instructor/aide ratio was three to_one The studentS-_Were grouped_into classsections according te,leVelt of_abiIity in order tO facilitate intersiveinstruction in specific tkill_areas. Six-muntrninelan--andi _lectswere reoresented. The_program
incorporated_the_instructional design ofthe_oenponants ofla tpecial education program to_d_prograll_for the LES/LHstudent, and providet_for a curriculum content sensitive to the learning styles,Life styles, and eduCational systems of the students .Lative countries.

A handbotk for the_implemetation of a_secondary_school program for theindted Eriglish speaking student with learnina handicaps has been developed.he prograM, so far, has been highly usdcessfli and will be continued for thensuing year.

1 4
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PROMISING PRACTICES

DESCRIPTION FORM

District Livingston Un_..:n Elementary_

Contact Person Paula TUcker

AddreSs 714 Prusso Street Phone 209=3947953

Livingston_, CA 95334

Area(s) Specified Ntnbiased assessment/bilingual attettMent

__ The purpose of this program is to piaVide_cost-effective nonbiased
assessment which considers the process Of second language acquisition to LEP
children; Our approach was develOped_by_considering current research and :

recommendations for_nonbiased assessment along with the research Of Kra-Shen,
Asher, Terrell and Cummins an second language acquisition.

OUt_approach_is primarily a decision-making prOdett Whiah_has_been developed
into A "flaw chart"- Itiis based_on the concept:of "leatt intervention% Inform-
atioin regarding_the,ohild's_eduoational and family hitbry_is_gathered and then
Lisedi_along_with the current:research on tedand languageiacquisition, to guide
the_assessors_taward,the_most complete eValUation_possible. This_involves using
aIreadyexisting information, plus,direct asSeStment_of_the_child in bath
languages_(Where anoropriate) by_at_l-eatt theee evaluators_in less than three
hours_Factors considered are all thaSe aUrrently_recommended, rncluding
1)Assessment of appropriateness oficuirent_and past instructian; 2) Edutlational
history; 3) EValuation of ptyonatiOdial factorsl 4)__Health historV; 5) EValua-
tion of sociocultural factOr8; 6) EValuation of primary and English language
development; 7) Evaluation oflintelligence in primary language, and 8) Evalua-
tion of achievement in appropriate language.

Assessment cf this type is appropriate both for newly-arrived children_
and for those who have been in school. This model is available in both chart
and workshop form. Data has also been gathered comparing performances on the
WISC-RM (normed in Mexico City) to the Leiter and the WTSC-R.
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PROMISING PRACTICES

DESCRIPTION FORM

LcS Angeles Unified_School_District
District Eatt Edutational_Service_Center, ion

COntact Person Hilda 17-der, Ph.D.

Address 1555 Norfolk Street - Rocrn 30 Phone _213=6254171

Lcs_Angeles_. Ca 90033

Area ( s) Spec i f i ed Ncnbiased assessment/blgLial as_sessment_

,Becaust_of the density_of our_Hispanic population; it is_very difficUlt to
provide qUality asSessment to_limited English students with the nutter:ofbilingual psycholcgists_on_our staff._We have_devised a system:Of inservice
deVelopment_and_bilingual pSychological_consultatiOn. A general cn-going
inservice_program_is vovided for all of,our psychologists concerning all
aspects_of_bilingual/nonbiased assessment. This includesaspects_such_as
data_gathering; local_school screening;:language screening; appropriate
and/or alternative assessment in.:cognitive developrent; learning proficiency;
social-cultural otservations; and adaptive behavior skills.

The regular psy0hOlogigt Will work with a student_until_the,00gnitive and
language areas need tO be atsessed. At that pointi_a bilingual psychologist
consultant ( onejof SeVeral assigned to_our_Central_office) will assist with
the evaluation. The:regUlat psychologist works along _with_the ccnsult4nt
observing and learning. Wenccurage_our_monolingual psychologists to attend
district and State secondlanguage_acquisition_programs. We try to continUe
to inservite_ourimonolingual psychologists by upgrading their skillS. we
continue to field test new instruments and techniques in bilingual assessment.

We have___devised_a comprehensive assessment system Which consits_of_supple-
mentary_and/or alternative assessment techniquetvbilingual_measures;iuse_,,
of translators and use of auxiliary_ personnel such as bilingual coordinators;
ESL teachers, etc. The plan has worked well for our Region and we believe it
has encouraged quality aSsetSment for our Students.
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'11-ACTICES

DESCRIPT._ FORM

District Migrant Child Education -7 IL_

Contatt Person joiN,m Ge)

Address 510 College St.

WbOdlAtid CA_95695_

Pilone 916-666-1977

Area (s) Specified _Staffing, staff develognent/Nonbiased

__ assessment__

assesr_ment/bilingual

Migrant Child Education = RegiOn II's Psychological Services provides
direct and contractual psychd=tdUdatibnal_services_to_handicapped,children wno
are limited English proficient. Other tasks include parent inservices, consul-
tation to county arid district staffi and participation in staff development.

One_Of_theidOntractual_psychceducational services is to provide assistande
to schwa diStricts in_the_individual_assessment_of students, SUch atSettMent:
inclUdet:attetsment materials and_procedures which areinot racially0_OultUrally,
Ot aekUally_discriminatory._All assessments for limited English Speakingipdpila
are administered_in the_pupil's primary language or other mode of 6CMMUnidaton,
and are_ddiducted by_appropriately licensed or crtdentiale&persons_Who_are_
CoMpetent in both oral and written skills of the pupil'S primary:Ianguage_and
have knowledge and understanding of the individual'S cultural and historical
heritage.

__Other,services include wnsultationS_with SchoOl adMinistratorsi_teachers,
school psychologists and appropriate_tpeCialists_including_migrant resource
specialists_and agencies regarding Migrant student_psychological evaluations
and classroom implementation Of propdeed cotrective measures.

Working With_tigrant_parents_is_an_important component of Psydhological_
Services._PetpOntibilities_include conferingiwith migrant_parents
the schbol setting and_in_the_home) _regarding migrant children With learning and
behavioral difficulties, providing consultation time to the Parent AdviSory
Committee, and establishinq parent groups.
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PROMISING PRACTICES

DESCRIPTION FORM

District tioNan_lii4__Unified SchOol_District

Contact Person _Henriet'Le cn, Ed.D., C.C.C.
Address Box 97

an Hill, CA_950_37_

Ar ea ( s ) Spec i f ied _Nonbiases
assessment/bilingual_assessment

Phone _4_08_,.1r79-5291

...0.0

WI. N.

Imo!
__ Students Whbee_primary,language is Spanish who are suspected of_having alearning/language difficulty atereferred_byithe child study team,,parent, orteacher_working_with that student for_a screening or cOMplete_language_assessment.The student:is given_a batterylOttests_which_imludeS assessment_of comprehanSichand expressidet_oflanguage

utilizingcommercially available materials and ailangOagesample by_the_bilingual
speech/language specialist. When applicable, the StUdentis also_assessedibyithe
speedh/language specialiSt and resourceispecialist OrPSyChologist_in-EngliSh. A report_is_written by:the_hilingual,speech and langUaoeSpetialist_comparing the Studenes performanCe in:each language. It alSO indludes

information_providedlty_the_parent_regarding the_chilcPs health, deVelOpment-and_his perception Of the_child's language aakLperformance at home, At the,IEPmeeting_all information:is translated for the -ent. An interventidn programwhich may or mayinot include bilingual inStruct (depending on the student'sneeds) is devised.
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_ _aaklz.nd Unified

PROMISING PRACTICES

DESCRIPTION FORM

Contact Person Jennifer Clioa

Address 1025 Second Avenue, P.16

oakland, CA 94606

Phone ,13-836-8222

Area (s) Specified _Seoord_language development/Ncnbiases assessnentAAlingual

assessment

In providing_service for LLT thildren at Linedln_whool,_empt-asis has_been on
nonbiases/bilingual assessment as well aS SeCOnd language_develcpment (English).
The_ultimate goal in providing service in edUditing LEP_bandicapped_children is
heloing them become functional_perscns inthC U.S4_Englishi_therefore, it is_
emilasized (though, not exclusively) because__4 we lack bilingualtbicultural
qualified,persctnel_to serveithe LEP handicapped children and 2) the majority
of the LEP thildren's education will be in the U.S.

, The pOptilationat Lincoln_sthool is 43% LEP Asian children,(Vietnatese,
Canttnese0iKOreani:Mandriani_apanese, ard Cambodian). LEP childreniare referred
tOr SPedial_education_when theyistand out among their peers. The Majority of
these Children ahve_shared the,sarre experiences (e.g., nO previcus_stheoling_in
their_countryi_about people, similar*living-cOnditiOnS, etC.)___Thereforei_when
a_teacher refers a LEP child because-therchild dOdt_not_fit_the teacher's norms
based_cn extensive experience with LEP Children, their_referral_is considered
ligitimatei the child'sdifficUlty it hOt_due to English acquisition or cultural
dissonance. A non-biased/bilingual approach is therefore essential in identifying
handicapped LEP thildth.

, A LEP Child is_assessed_in both_the native :canguage (an interpreter might
be:necessary) and English (with,approbriate ammisoions and MOdificaticn_of__-
COlturaIly_biased items,_e.g._picturesof fcottall, botnet8 etc.) to find out
What language_skills_have been,acquired forifunctiOning in tchooa. Assessment in
toth languages allows_theassor to kncw_whether the diffiCOlties might_be_due_to
VO6abulary_lor lackiofl_i_cognitive function, larquageipiddeasiNAcamprehension,__
memoryi_syntax etc.). Diagnostic teaching ottutt:ih thenativelanguage_for concepts
or_structures_that appear_lacking inithe natiVellangUage.__Information_thus
aquired allows the_assor to kno4 whether the Child can easily learn as well
as which teaching or theraputic method(t) work toet. Remediation is done
primarily in English.
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PROMISING

DESCRIPTION FORm

21str ict Oakland -Unit ed School District_

Contact Person Jaye Hays and__Lois_Sezal-Wheston

Mdress 1025 Second A4thnuePortable--16 Phone 415-236-8528

alkland- CA 94606

Area (s) Spec i f i ed _Curricamn. and mstruction_with_a_11-other areas related.

Ia-zear_School has a straig bilingual/special educatibh program_becausethe:site principal and reS0Orce_specialist have madeithis a_top_priority. TheStaff_is involved itia Child Study team which meets tb diaduSs_students_with
educational and emotional prOblems;_All of the IEP proOeSS paper_work has neehtranslated,into SpaniSh. Meetings_are held with_parentsi_psychologist, nurSe,speech_therapist and re-011er classroom teacher ih Spanish; Assessment isconducted in Spanith:and Ehglish;We are in the_pronest of searching forappropriate Spanish language assessment material.

The instructidnal program is_English baked_hcwever, there is_ a_lot Of
conversation, explanationi and cultural enrichMent which is Spanish languagebased.

, TWO additicmal_components have enhanced,the_program. Cne is a mainstreamed/
integrated_program_about disabilitiesvisuali,hearing; physitaliand_mentalrOtardation; This_has been:cOndUcted_in_English and SpaniSh. StUdents_havehad: a_dhance,to_learn simple Sign languagei,use braile Witerti wheelchairsiWalkers and crutches; The atdetsibility,of classrooMe bathrdCas and drinkingfountains has been invettigated Oy students;

,Also a volunteer,outdoor
eduoation program haa_been gcing op for the pat twcyears (inclUding sUmmer_vacaticn) where learning_disabled and regular educationstudents have_been taken_one day and overniOlt nature study/recreational__trips. These are eJso conduciad
ih_Spenish_and_Fugnlish with spetial considerationfor the needs of_the learninq diSabled students.,_These trip-8 USe_pUblic_trans-

pOrtation so_that low incOme faMilies in_the coamunity can iThattend these_tript_and _2)_make use of the EaStBay_Parks facilitieS Ohitheir_own._In_this
Way_we_have_involvediparenta and the ccumunity. Issuet Ofidisability awarenessthat have,been raised co theta trips include 1) EloW OdUld a__person in aWheelchair,work inithe garden of the farm we are vititing? and 2) Could wetake this person hiking and camping with us?.

An educational_prOgram_inside,and outside the_Classroom_with a lot Ofhands-cn experiendeti sensitivity_to people who Are:differenti and awareness__of different learning_styles_and languages haveatade this_a successful program;A beautifUl example__of this was cne day when a:blind woven was listening to theinterpreter_fdr_a_deaf man; The-deafimenJwas shcwinG,the blind t.taan hdw to___4ign Moving_her hands; The instructionaliassistant fcr :zee second_grade classparticipating in the_ prograt was translating into 4:.;;-;isn and a learning disabledfourth grader was explaining how it felt to be braif, crlaias*d.
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PROMISING PRACTICES

DESCRIPTION FORM

Distr itt Pori-ler unified _School District

Contact Person __Ternoa Riley

Address _90_0__Newmark Avenue

Parlier, CA 93648

Phone _646-2731

Area (t) Specified SecOnd language_development/Staffing, staff develOptent/

Parent and ccmmunity involvement_

_The strength of the program in Parlier to deliver educational_ services_to
handicappediChiIdien who___are limited English proficient liet in its staff of_
trained dedicated educators; The psychclogist provides_and ekhibits_leadership
in the area of_pupil_personnel and spetial education. She Atsists school staff
to uliderstand children's behavior and the Unique ntedt and unique strengths; Time
is spent in_encouraging all to seek the Very best in young_people_and to maintain
a_positive,approach to all student8. The resource_specialists;_special day class
teachers; speech therapists; and ftUrtet are team_members who work together with
the_psychologist and school adMiniStrators and_regular classroom teachers_to_ _ _

carry_put an individual edUcatiOnal_program that will assist the student tb _
develop to potential. DOing the best_one cands_not_good enough if the_i0b of _

educating studentt it nOt accomplished; The team must go in the right direttion;
doing theright thing0using the appropriate materials, and taking therightcontacts,
and generating interest_in_learning._Parents are a_vital part_of the educational
process._They expect_the school to assume leaderthip; to advise4 and to carry out
and edUdationaI program that iE excellent. Theteam °ides not feel intimidated nor
does it attempt_ to set the children apert, rather it_accepts that the children
in_special_education; in most cases, aie Considered_to_be regular students
receiving-all services they are entitled to. Then; over__and_above that; if they
are_learning handicaR?ed they_are entitled to receive services of a highly trained
professional to remediate/aMelibrate:the_learning handicap or to learn tO
by,pass the learning disability. Children who are learning handicapped whO are
limited English proficient are encouraged to learn and use English. Parentt

_

are_given the option of bilingUel education; but with the learning handiapped
child_the staff entburaget theuse of English_as much as possible-, espeOially those
students who_have an auditorydeficit. The worthiof the individual student it
emphasized. Hopefullyo parents and_students receive this message_and work with
the staff to bring_tOt the very best_and to develop to full ability. The psycholo-
gist who direttt the tpecial educaticn and the other team metbert have spent
many years in the district. The director_has been in the Parliet Unified School
District for eighteen years and knows the famdlies, Which Adds to the confidence
the comnInity has in the program.
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PROMISING PRACTICES

DESCRIPTION FORM

Distridt odfied Schoal DiStrict

Contact Person Helen Jepson

Address 3390 14th Street Phone 714=758-7142

Riverside CA 92501

Area(s) Specified Staffing; staff develo ment/Contintitimaf____

services

erside Unified School District's:Special Education_Department has
developed an ongoing program_of Sta:f development in the area_of delivery of
educational services to Children Who are limited_EngIish proficient (LEP). The
star: development program began With a task force established to examina the
needs of_the district and to develop plans for inservice to all the SchOolS
within the district.

Operating Under a PL 94-142 Ndni Grant the district Car:treated With_
three OUtSide consultants to assist in providing support to the tatk force
in deSigning and presenting_a district-wide inservice_and inforMatian hand-
bOOk_to RiVerside staff members. Followrup staff development and training
setaians are taking place an a regular basis.

_ Staffingchanges include reallocation_of staff time_of_a school psychologist
and two,language speech and hearing Specialists to provide assessment services
to LEP_students. In additiorG one language speech_and_hearing_specialists has
been,reassigned two days_pet week to provide_designated_instructionzl tervioet
in both_language and acadertids for speci4l_education students whose primary
language is Spanith. Spcific AreaS of responsibility include:

A. PraViddiSpedifie remedial instruction_ in the pritary language
(apptbkimately 30 minutes/twice a week) to special education
students.

B. Prepare remedial materials in the primary language.

C. Consult with both speaial and regular teacher in planning language
remediatian within the total education prog:an.

D. Coordinate and toinitot thE work of bilingual volunteers or tutors
along with clatsroom teacher.

E. Attend IEPT Meetings as necessary;

F. DiagnoStiC assessment and manitoring of pupi

G. Inservice regular and special education staff in Screening and
remedial techniques and procedures.

H. Establish and maintain working relationships wtb ilingual
teachers and aides.
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PROMISING PRACTICES

DESCRIPTION FORM

District San Bern:rdino County SchoaLs!Office

Contatt Person Dolores Lenz

Address 201 North E Street

San Bernardinn4_CA 92415

Phone 383=-2179

Area(s) Specified Nonbiases assessment/bilingual atSeSstent

The San Bernardino County SchoOlt Office provides the services
of_a_Hispanic_psychologist totally flUent_in_Spanish and English to
perform the psychological testing_necessary before placement of
Limited English Proficientistudents_inispecial classes. Non=biaSed
assessment is the goal. This is done on a minimal_co8t basis for
big district8 arid at a no cost to direct service diStriCtt.

_Follow7up with_parents in the_placement ptocett is part of the
service. This aliows for total interaction, parental understanding,
and parental approval before placerent is done.



'PROMISING PRACTICES

DESCRIPTION FORM

District RAI-11A-4-6-Uh4f4-ed School Distri-ct----

Contadt Person -nA4a-rArrittp

Address 41-hh-Ntiit strppt Phone 2 2 9023--
AHA-1-1-nipgn rk

A4ea(s) Specified
sci-o-oi-Ka-Tartguage development/Nont4A$4d-aksessment/

AA0A-4-0142,111.

The San Diego Uhified School District's_SeVere Ditotders of Language (SDIA
program provides_intensive_services ih Ehgligh_tO_Students who have_been deter-
mined tO haVe normal intelligence with a_Signifident delay in oral language
abilitita. In order to qualify for the SDL program; LEP students_must _demonstrate
4 tighifidant delay in their primary language. A servere disorder in English isaltO evidenced;

_Assessment of primary language skills is ccnducted by a certificated
speech patholcgist;_Assessment includes_interviews with parents; SChOol Staffand _other- k:Wccriate_perscns as well as,formal testing; When appropriately-
normed,tests are aVailablevas_in_the case of_some tests in_Spani-ho these are
administered; Otherwise, direct testbw_is_conducted through a Structured _

interview tormat WhetOiuniversaI aspectz of_language ate CbterVed and tested._
Frequently the eValuating speech pathologist is ritst bilihgtial. In this instancei
tests_ar0 adMihistered by a trained interpreter under the supervision of the
certifiCated Speech pathologist.

de a student has_been assessed and it fOUnd to_meet the criteria for an
SDL apecial day class; an aPPrOpriate placeMent_is made; All instruction iS_ih
Englishi_Cften there is assistance ftaM_A bilingual aide. Frequent contact it
made with_parents and regular IEP meetings_are held annually with an interpreter.
Success is very high in the program after_one_year. Pre and post Standardized
testing in English ih receptiveianl expressive language and acadelticshave shown
marked improvement. Research Whicb_indicates that remediation ih Ohe language
facilitates imprOvettientin the other language; is reinforced in this program;
Parents are repotting thei- children are demonstrating oetter articulation and
more and better language in their primary language.
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-'CTICES

FORM

District Smi Joaquin County Schools; Education LOCal Plan Area

Contact Person Rebecca IL Sapien

Address 6701 South Jack TOne Rd.

Stockton, CA 95205

Phone 209-466-5471

Area(t) Specified __Primary language developmen /Curriculum and inttruCtion

Type of_Class: Communicatively Handicapped/Bilingual - Holt School

Educational_naeds-addressed:

This_clats is designed to meet the needs of_communicatively handicaPped
second-language learnert Who are Spanishoominant; The primary focus of the_ _

clasp is,to provide a deVelopMentally sound second-language acqUitition prOgram
which will ensuro a tudtessful transition to a regular communicatively handi-
capped class._

The mittioh and goals of the class are as follows:

1. Equal_educational opportunity shall be provided to communicatively
handicapped individuals who are Spanith-,daminant, second-language
learners (primary level emphasis).

2. Special education with bilingual instruction shall_be provided
to any student within the San Joaquin County Consortium who
has that need.

3. Students with bilingual education needs who are enrolled ih a
San JOaquin_County Special Education Program will_be provided
with intentive instruction, designed_to build skillt netetsary
for sUccettfUl transition to home district based programS
(primary level).

Current age leVel of Children: 6 - 12 years old

T'Apet of Materialsused:

CUtriculum_seleccion is based cn the degree_to which the materials
addrest:_ I) the special communication needs_of the students_and, 2) the
transitional focus of the clast. Curriculum materia/s selected for the cit.st
will enhance the practice of ttete=6f7theart_teaching strategies in
and secondary language development and English language development matrials
which are designed to Meet specific Individualized EducatiOn PtograM ot4.actives.

Pre=Readiness Level -_Bilingual Early Childhood PrOgraM it being_utilized
tb enhwIce development of primary language skills in Spanith and acquisition of
Encli:::n at a second language;

R4ading Cpen Cturt Bilingual_FounItion_Program is:being used;ThiF
program is amulti-sensory Spanish and Engl± s!-. first-year language arts and
reading program.
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Communicatively Handicapped/Bilingual - Holt School

LanguageArts - There is a 1ang:.:8ge arts program for the native Spanitn
langu,:ige speaker;

English-as-a-Second-Language C._:ick Start to English is the adopted
curriculucm;__
_ Mathematics - The Silver=BUrdett Mathematics Program is beihq Uted. It
uses cartoons and gr4phits:tO introduce_new concepts. Th:8 en8bles the
communicatively handicapped learner to acquire those cOnceptS without the useof verbose instructiOnt. Rediprocad programs in Spani:Al and English are nsed.

Ekm-these materialS diffpr friart_rec classroom:

All CurriduligiM programs used include bilingual flexibility; The Open
COurt Spanith Language_Program providesa transition from Spanish to learningto read in English; The Silver-Burdett_Mathematics Program is a strong language
development program presented in both Spanish and English.

Types of teaching_mthods observed:

Classroom teaching methOd$ have been_adapted to meet the Specific instruc-tional needs of_the
commuhicatively_handicapped/bilingual stident. The class

uses_the_alternate-day apptda-Ch to bilingual itur.z..Iction. Every other dayall classroom activitie8 excebt academic instruction are carried out in either
Spanish or English.

How thesa differ froth t ar_classroom:

_Th:e class utilizes a bilingual language Mode for onerto-one correspondenceand fOr SMall_group,instruction in all academic areas. English-as-a-second=
language_is an_integral part_of the Curriculum. Articulation therapy i8 offeredin the dominant_languaqe. Bilingual/bicultural activities are preeented to
develop self-concept and enhance Cultural pride.

Classroom Teacher: Charlon Lewis
Teacher Aide: Glenda Esquival

Program Specialist: Rebecca R. Sapien
Director, Special Education Programs: Jacki Cottingim

Location: Holt Union Elamentary School District
Holt Union Elementary Schobl
1545 South Holt Road, Stockten 95206 - Telephone: 4632590
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PROMISING PRACTICES

DESCRIPTION FORM

Dist San Zote_Unified School District

Contact Person _Barbara Ellingson

Address _1605 Park Avenue Phone 408-998-6196

--San Jose, CA 95126=2196

Area (s) Specified Administratinterface/structure/Ccntinuum of serVitet/

Nonbiated assessmentbilingual_assessment

We at San jose_Unified School District are very_proud of cui SPecial
Education program for Limited English Proficient StUdentt (SPEDLEP).

We_are iortunate to ha7e a coordinator for theprogram_whose responsibility
it is,to perform_many functions. Aside from_supervising and resourcing_the_
teachers, I place a high priority on articUlating_Special Education and_the
district's Bilirgual Education prograM. This invOlves membership in_district
Bilingual Education committees and WelOdming Bilingual Education representation
on SPEDLEP committees; We hOld MOnthly SPEDLEP Support Committee meetings.
Membership is open tO all Whd areintetested in Special Education and
Bilingual Education. We have_all benefited from this opportunity to-share
information and to explore ideas.

AnOther_AdVantage of_having a person to coordinate the program_ iS teen in
my availability to_share_the_details_of SPEDLEP and consult With Others
interetted in the administrative_aspects of such a program. It_it a VOry_positive
display of_district support_to see an administrative-level employee in an
advocate position for special needs students who are libited EngIish-proficient.

r continuum of services_presently encompasses preschool through 8th grade.
It covers the spectrum of the Resource Specialist Program_and_Special Day
Class. We have four Special Day Clatses andithree Resource,Specialist Programs_
at six school sites. We intend to Add a bilingual_speech pathologist for school
year 1983-84. The languages Of instruction presently are_English and Spanish. In
addition, Portuguese, Chinese and_Vietnamese,language services are offered tb
a more_limited degree. We are fortunate to have school personnel, reSourCe _

specialista, and ptyChologists who are able to assess in English, Spanish and
Portuguete.
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PROMT

DESCRIPTIC:': Fl

Di tr ict -San YsidtO SChtth_District

Cntact Perton Sa 2-1ra_Pineda

kddress 4350 Ot.T, mps-A Road

San_ Ysidro, _CA 92073

Phone 619=4284476

Area (s) Specified
NOnbiated assessmen /bilingual aSSessment/CUrriculum and

iritttuction/Parent-and cOMMUni involvement

San Ysidro SchbOl District_is the_southethMoSt California city; bordeting onthe_U.S./Mexico Intetnational border; ApprOXiMately 80% of the parents in SailYsidro were born in_Mexico. Often medical tervices and other related activitiesinvolve the othet tide of the border.

The SanYtidro_School district serves A 96% minority group community which isSpanish speaking. Students entering the San Ysidro schooll; separated from theirfamilies for the first time, are also faced with_the additional trauma_ofadapting_to_a_new culture and learning a new language. Thit has resulted in anintensification of the probleM_well above the naticnal sUrvey which indicatesabdUt 30% of all American children experience moderate to tevere school adjustmentprOblems.

A significant finding
Of_the_district's longitUdinal_studyjnine yearSy thoWsvery high rate of_ fatily mobility. The gi8tri:t loSes approximately 20$ of ittpopulation during_the first year_of enrollment, Apprmimately 60% after threeyears, and approxiMately 70% by the end of Seven years.

Sap Dieg0 COUnty unemployment statistics reveal that San Ysidrb has almosttwice the coUnty average of unemployed community members.

Due to the_district's
composition, San_Ysidro has focused en_the_specialcontiderations_of_the LEP student with exceptional needs. In San_Ysidro eachschbOl hat_a process for takipg teferrals when studentt ate experiencing schoolptObleMs._This process_is condUtted through the Guidance Committee which has beenin:operation for over fiVe_years. This_committee it tetponsible for_all rezettalt,COmprehentive assessment planning and assestment with the ability to use a vaStbilingual resource tO !Otter assessment without bias.

The quidah-ce Committee of the San Ytidro School District has beeh committedto identifying both_emotional and academic problems in the younger child intheir tecognition that remediatiOn is much_more effective before each year's problemtcontinUe to build on the past. Since each committee is an integral part of theirCchOol, the Guidance Ctmmittee is able to_provide serVicet for all students;at Well as curriculun follow=4 support to mainstreaMing teachers.

_ The majority Of the Staff at each GqidaLce_tomMittee are fully bilihqualoallowing the TEP team Meeting to_be_totally tondUcted in SI...anish if the pareht_is unable to speak Engiish there are many more eiceMpinr. :-...rsctices in San Ytidzo,but the GUidance COmmittee function and parent -at team meetingsare the most notable.
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PROMISING PRACTICES

DESCRIPTION FORM

District -TUlate City Schbol District

Contact Person Joan WO(M:ers

Address 909 E. Cedar, SUite_BL

TUlare, CA 93214_

Phone 209-4588-2892___

Area (t ) Specified ..C4cOn1:11an.. ace develociment/Curritillum and _instruction

!Oial Language Development is the batid_Structure enabling children_to learn
to listen,,to_speaki to_read_and tO Write. Ianguageacquisition is develOpmental
and_is necessary for_all children. The TUlare_Follow Through Oral_Language
Development ;opponent is Systematic and scheduled teaching of Ehglith uting
clearly defined techniques and strategies.

Language Jevelopment_is an integral part of cognitive_deVelopment. Cognitive
development andlangUage development are interdependent and miltUally supportive;
each requires- the Other to integrate the stimuli of the five sentes. Children need
language tO gain And to verbalize their understandingt.

Children who enter_schooI with a ctiaex langUage structure based on rich
experiences have "readiness" for learning. Children require "readiness" for
learning if_they enter school with 4 less adequate experimential background that
wat hot accompanied by appropriate language models.

GOALS The goals of the TUlare FolloW Through Oral Language Develci.ment COMponent are:

To provide the Child with the opportunity to acquire Standard English*,
defined as the Language which the child will encounter in Sdhool through
listening, tpdaking, reading and writing activitiet.

To enable the child to verbalize concepts.

To enable the child to communicate with adultt and peers.

To proVide opportunities for the child tO enhance his self-concept because
Of in-Creased competency in the use of standard English;

To provide the teacher with the tethniqUesiand strategies to teach oral
language and to apply these teaching techniques to other areas of the
curriculum.

3ccoTplish the primary goal ofideVeloping the child's oral langua,ge
competency, specific oral language tedhniques and oral languacle manageMent
strategies are employed by the teacher.

* "Stancal.c English 7. the English that with respect_tb Spelling# grammar, pronunciationand voczlary it sUbstantially_uniform though not deVOid of regional differencesithat is J. ettablished by usage in,the formal and infOrMal spcech and writing of
the ed..;cat.7: and that is widely recognized as acceptable wLerever Ehglish is spoken
and uildaii,7_666 -"

Webster't New CollegiateDictionary, 1977 ed.
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PROMISING PRACTICES

DESCRIPTION FORM

District Ventura UnIried School District

Contact Person N el ---.7ayo

Address 120 E. Santa Clara St. Phone 805-6 8-5391

_Ventura_i_UL__93001

Area(s) Specified Administrative interface/structure/Nonbiased

-assessment/bilingual assessment

The depatttents of Special Education/Speech therapy/Migrant
Education and Bilingual Education are interfaced; Whenever a child
iS referred because of educational matters_and that child is
Bilitiqualo the referred immediatel_y_goes to the:Bilingual _Specialist.
If that_person sees any_problem4 then the psychologist and speech
therapist are_brought_ into_ the case; We have a Bilingual person
(Spanish) in each department; This cuts down on referrals that ate
made_merely because_of a Spanish surname. If the child_it_teferred
a second year in a row, then the psychologist_is brought it
directly to deal with the child and becomes the case manager at
that time. This makes sure that no one slips through and will not
receive the help that they need.

_The qUeStion of tests are always_an_issue. We have had our
staff go thibugh_extenskve_summer inservices_given by the State
Department of Education. We try and use the latest available measuros.
I sat in_on the original committee which_formed the guidelines_for
the State Department in this area. Once testing is accomplished, We
meet with the School Appraisal Team to determine the leaSt reatrictive
environment possible.
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AUTHOR irlE):

PHASE THREE

Phase Three literatUre iS AnnOtated under the following seven categories:

1. First and Second Language Development

2. Cultural Considerations

3. Teacher COMpetenties and Staff Development

4. Adtinistrative Interface and Collaboration

5. Nonbiased Assessment

6. Educational Placement And Programming

7. Parent Involvement
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